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Executive Summary 

Introduction 

This report presents the findings of the Future 4 Me (F4M) (2016-2019) evaluation undertaken by 

the University of Gloucestershire between January 2017 and December 2019. Future 4 Me (F4M) is 

an innovative project run by 1625 Independent People (1625IP) that provides specialist support to 

young people leaving care, leaving custody or young people who are at risk of entering custody. 

 

Methods 

A mixed methods approach was deployed involving the use of quantitative and qualitative methods 

in order to gather data via a range of individual and group interviews, and online surveys to investigate 

the experiences and perceptions of young people and practitioners involved in the project. 

 
Main findings 

Young people valued the simple referral process and the ability to talk about issues they felt were 

important in a supported and open way. Young people felt listened to, respected and valued. This 

created a space where opportunities and plans could be explored in respect of addressing things that 

mattered to them, providing a greater sense of agency and confidence. Opportunities for personal 

and professional development were explored with support from case workers. Young people felt more 

resilient and self-aware, and capable of focusing on positive action from a position of relative stability. 

This helped to re-establish routines and relationships which served to reinforce a greater sense of 

personal wellbeing, happiness and empowerment. 

 

For practitioners the F4M project provided a much-needed opportunity to enhance the delivery of 

important support services for young people in Bristol. Joining up with other organisations within the 

wider service landscape helped identify realistic and workable interventions, share collective 

knowledge and information, and identify solutions to problems in a challenging financial and political 

climate. This fostered a sense of greater responsiveness and effectiveness which helped avoid 

duplication and competition between local stakeholders. The range of organisational cultures and 

practices across the voluntary and public sector agencies involved in the F4M partnership could 

present potential enablers and barriers to these aspects. 

 
Flexibility and creativity were critical elements of the success of F4M. This applied to the way casework 

was approached, the way F4M worked with its partners, and the relationship with the evaluation team 

to ensure the methods reflected the complexities of delivery. 
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¸ƻǳƴƎ tŜƻǇƭŜΩǎ ǇŜǊǎǇŜŎǘƛǾŜǎ 
 

Description & information Example quotations 

The evaluation explored young peopleΩ experiences of the F4M project and what impacts this had in terms of supporting them with, for 
example, housing needs, health and wellbeing, relationships with others, and general perceptions of the project 

Young people had experienced, and were experiencing, challenging life situations which 
caused considerable disruption and hardship. To varying degrees, these led to poor mental 
health and issues with trusting others and communicating effectively with others. 

 
Young people valued the simple referral process established by the project and the ability to 
talk about issues they felt were important in a supported and open way. Young people felt 
listened to, respected and valued. This created a space where opportunities and plans could 
be explored in respect of addressing things that mattered to them, providing a greater sense 
of agency and confidence. Opportunities for personal and professional development were 
explored with support from case workers 

 
Consequently, young people felt more resilient and self-aware, and capable of focusing on 
positive action from a position of relative stability. This helped to re-establish routines and 
relationships which served to reinforce a greater sense of personal wellbeing, happiness and 
empowerment. Young people valued the dynamic and person-centred approach provided by 
case workers which established a two-way relationship which shared responsibility for 
decision making. 

 

Having support close at hand provided reassurance that facilitated a journey towards greater 
independence and a greater ability to manage the complexities of their lives. 

ΨL ŦŜƭǘ ƘŜŀǊŘ ŀƴŘ ƎǊƻǿƴ ǳǇΤ ǘƘŜ ŎƘƻƛŎŜ ŦŜƭǘ ƭƛƪŜ ƳƛƴŜΦ Lǘ 
was a bit nerve wracking but I felt like for the first time I 
was being encouraged to be independent. I felt like all of 
my needs were acknowledged, not just housing but also 
my emotional well-ōŜƛƴƎ ŀƴŘ ǇƘȅǎƛŎŀƭ ƘŜŀƭǘƘ ƴŜŜŘǎΩ 
[Young Person 1]. 

 

ΨIŜ ƛƴǘǊƻŘǳŎŜŘ ƳŜ ǘƻ ŀ ŦŜǿ ǇŜƻǇƭŜ ώǎƛŎϐ ǇƭŀŎŜǎ ŦƻǊ 
ŜŘǳŎŀǘƛƻƴΣ ŀƭƭ ŘƛŦŦŜǊŜƴǘ ŎƭŀǎǎŜǎ ŀƴŘ ƭŜǾŜƭ ƻŦ 9ƴƎƭƛǎƘΧL 
found my own way to get ƛƴǘƻ ŜŘǳŎŀǘƛƻƴΧL ƪƴŜǿ ǎƻƳŜ 
English but I always needed more and he found me places 
ŀƴŘ Ǉǳǘ ƳŜ ƛƴ ǊƛƎƘǘ ŘƛǊŜŎǘƛƻƴ ǿƘƛŎƘ L ŦƻǳƴŘ ǾŜǊȅ ǳǎŜŦǳƭΩ 
[Young Person 12]. 

 
ϥΧƛǘ Ƙŀǎ Ƨǳǎǘ ōŜŜƴ ƎǊŜŀǘ ǘƻ ƘŀǾŜ ŀ ǿƻǊƪŜǊ ǿƘƻ Ƙŀǎ ǘƛƳŜ 
to see me and it isn't like 'right, we have one hour '. It's 
made me feel responded to in a way that social workers 
and PAs never have' [Young Person 4]. 
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Cпa tǊŀŎǘƛǘƛƻƴŜǊǎΩ ǇŜǊǎǇŜŎǘƛǾŜǎ 
 

Description & information Example quotations 

Interviews with practitioners working with young people together with evaluation observations were used to explore what partners and 
stakeholders perceived to be valuable and significant about the project 

The F4M project provided a much-needed opportunity to enhance the delivery of important 
support services for young people in the West of Englandl. Joining up with other 
organisations within the wider service landscape helped identify realistic and workable 
interventions, share collective knowledge and information, and identify solutions to 
problems in a challenging financial and political climate. This fostered a sense of greater 
responsiveness and effectiveness which helped avoid duplication and competition between 
local stakeholders. The range of organisational cultures and practices across the voluntary and 
statutory agencies involved could present potential enablers, and barriers, to these aspects. 

 

Overall, the project provided a unique approach which had challenged traditional practices 
and assumptions. It was not always easy to embed the PIE framework and its constituent 
parts within all organisations. However, participants were unanimous in the opinion that 
the F4M toolkit had the potential to make significant improvements in practice. 

 
These improvements were in respect of staff skills and expertise and perceived outcomes for 
young people. Generally, staff felt better equipped to work with young people although there 
was a need for ongoing training and support to ensure practitioners felt secure in their 
knowledge and skills. 

 
The theoretical basis of the project and focus on values helped maintain the primacy of young 
ǇŜƻǇƭŜΩǎ needs and strengths over more traditional outcome measures. The opportunity to 
scrutinise ȅƻǳƴƎ ǇŜƻǇƭŜΩǎ needs and strengths and the planning needed to support these 
was valuable. Consequently, the project provided scope for greater innovation and creativity 
by moving away from a focus on behaviour towards a focus on the causes of behaviour. 

ΨΧƛǘΩǎ ǊŜŀƭƭȅ ƎƻƻŘ ǘƻ ƪŜŜǇ ŀōǊŜŀǎǘ ƻŦ ǿƘŀǘΩǎ ƎƻƛƴƎ ƻƴΣ L 
ŎŀƴΩǘ Řƻ ŜǾŜǊȅǘƘƛƴƎΣ ƪƴƻǿƛƴƎ ǿƘŀǘΩǎ ǘƘŜǊŜ ŀƴŘ ǿƘŀǘ ǿŜ 
can do for young people. I literally work around the 
ŎƻǊƴŜǊ ŦǊƻƳ ǘƘŜǎŜ Ǝǳȅǎ ōǳǘ ŘƛŘƴΩǘ ƪƴƻǿ ǿƘŀǘ ǘƘŜȅ ŘƛŘΣ 
ǘƘŜ ǿƻǊŘ ŘƻŜǎƴΩǘ ƴŜŎŜǎǎŀǊƛƭȅ ƎŜǘ ŀǊƻǳƴŘΩ ώtŀǊǘƛŎƛǇŀƴǘ сϐΦ 
Ψ¢wa ŀƴŘ Ƴǳƭǘƛ-agency meetings are very useful, we get 
people from different backgrounds on the same page. 
We can create a certain knowledge foundation, a base 
ǘƻ ŘǊŀǿ ŦǊƻƳ ǘƘŀǘ ƛǎ ǳǎŜŦǳƭ ŦƻǊ ŀƭƭ ǇǊŀŎǘƛǘƛƻƴŜǊǎΧǘƘŀǘΩǎ 
really important for coordinating work for young people 
ŀƴŘ ƎŜǘǘƛƴƎ ǘƘŜ ǎŀƳŜ ŎƻƴǎƛǎǘŜƴǘ ƳŜǎǎŀƎŜ ǘƻ ǘƘŜƳΩ 
[Participant 1]. 

 
ΨLǘΩǎ Ƙŀd a massive impact for me. We work with people 
who are difficult to impact, difficult situations that often 
have a lot of professionals involved, but ǘƘŀǘΩǎ not always 
what they need. LǘΩǎ about going to the right professional 
to get the right support, so the more you network the 
more you know people, the more you understand their 
role so I know that you are right for some of the people 
LΩƳ ǿƻǊƪƛƴƎ ǿƛǘƘΦ L Ŏŀƴ ǎǳǇport them in that particular 
transition by getting them in contact with the right 
ǎŜǊǾƛŎŜǎΩ [Participant 5]. 
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F4M Toolkit ς Psychologically Informed Environments (PIE) 
 

Description & information Example quotations 

Overall, the PIE framework created a space for exploring how trauma informed approaches could support all those concerned in the provision of services 
for example, through supervision processes for staff and techniques that led to meaningful engagement with young people 

The PIE approach helped staff to understand that there were different ways of thinking and 
talking about young people that went beyond more ΨǘǊŀŘƛǘƛƻƴŀƭΩ stances i.e. punitive or 
cynical mindsets. PIE was perceived to provide a practical needs-led approach that focuses 
ƻƴ ȅƻǳƴƎ ǇŜƻǇƭŜΩǎ ǎǘǊŜƴƎǘƘǎ and is ǊŜǎǇƻƴǎƛǾŜ ǘƻ ǘƘŜ ŎƻƳǇƭŜȄ ǊŜŀƭƛǘȅ ƻŦ ȅƻǳƴƎ ǇŜƻǇƭŜΩǎ lives. 

 
Against a backdrop of increased emphasis on multi-agency working there was the recognition 
that organisations needed to look to wider stakeholders in order to devise more complete 
responses to needs of young people. The PIE approach was beneficial for helping develop and 
sustain conversations around how best to provide services which was particularly important 
in a time when resources were stretched or scarce. 

 

The PIE framework provided a collaborative device and helped establish clear standards for 
the way people thought about how they approached their work in supporting young people 
and how they thought about and responded to young people themselves. Through the 
sharing of cases in team discussions, practitioners were able to use the combined experience 
of other staff to identify possible courses of action that would assist young people. These 
discussions also provided a valuable opportunity for staff to actively reflect on the case at 
hand. Peer-feedback and support from the psychologist also helped identify possible 
solutions that could be offered to young people as part of a more inclusive discussion. This 
helped practitioners work around difficult issues that might otherwise have been difficult to 
overcome were it not for the fresh perspective provided by applying the PIE lens. 

 
Incorporating reflective practice (RP) as an integral organisational component meant that 
staffing and logistical issues could be given full attention rather than being secondary to other 
issues. The PIE framework also provided an evidence tool which supported the rationale for 
focusing on the development of meaningful relationships rather than, for example, a 
preoccupation with size of the caseload. 

ΨLǘ ŀƭƭƻǿǎ ǳǎ ǘƻ ǘƘƛƴƪ ŀōƻǳǘ Ƙƻǿ ǿŜ Ŏŀƴ ǎǳǇǇƻǊǘ ǎǘŀŦŦ 
as well as young people. It runs right through the 
organisation and helps us understand how to do 
things in a consistent way that values emotional and 
practical ƴŜŜŘǎΤ ƛǘΩǎ ōŜŜƴ ŀ ǊŜŀƭ ǎǇǳǊ ŦƻǊ ŜƳōǊŀŎƛƴƎ ŀ 
range of psychological approaches in the way we 
ǿƻǊƪ ŀƴŘ ǘǊŀƛƴ ǇŜƻǇƭŜΩ [Group Interview Participant 
4]. 

 

Ψ²Ƙŀǘ ǿŜΩǊŜ ǘǊȅƛƴƎ ǘƻ Řƻ ƛǎ ƭƻƻƪ ŀǘ ŎŀǎŜǎ ǿƘŜǊŜ ǘƘƛƴƎǎ 
haven't worked and explore that and look at why that 
ƛǎ ŀƴŘ ǿƘŀǘ ǿŜ ƴŜŜŘ ǘƻ ōŜ ŘƻƛƴƎ ŘƛŦŦŜǊŜƴǘƭȅΦ ¢ƘŜǊŜΩǎ ŀ 
number of ways that's feeding into what we do and 
identifying additional training and I think that 
happens anyway, but PIE really helps and support that 
ŀǎ ǎƻƳŜǘƘƛƴƎ ǿŜ Řƻ ŀǎ ǇŀǊǘ ƻŦ ƻǳǊ ŎǳƭǘǳǊŜΩ [Group 
Interview Participant 2]. 

 
Ψ¢ƘŜ ŦŀŎƛƭƛǘŀǘƻǊ ǘǊŀƛƴƛƴƎ ƛǎ ǊŜŀƭƭȅ ƎƻƻŘ ōŜŎŀǳǎŜ ƛǘ ƘŜƭǇǎ 
people grow outside of their roles. To me, it seems like 
a much stronger model than just getting a 
ǇǎȅŎƘƻƭƻƎƛǎǘ ƛƴ Χ (we are) helping all staff understand 
that they can engage with and become experts in this 
ŀǇǇǊƻŀŎƘΩ [Group Interview Participant 1]. 
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F4M Toolkit ς Acceptance and Commitment Therapy (ACT) 
 

Description & information Example quotations 

1625ip are piloting the application of ACT as a process for supporting practitioners and providing tools for effective engagement. ACT contrasted with 
other tools that the participants had knowledge and experience of. There was a strong connection with the practical benefits of the model and its 
theoretical basis. Participants appeared to fully appreciate the underpinning notion of psychodynamic therapy which understands that who we are is 
shaped by dynamic processes. 
Participants themselves needed to undergo a process of reflection and self-evaluation in 
order to understand their own values, how the various theoretical elements could be 
harnessed and explored within specific situations, and how the model fitted with 
organisational objectives. The principles of ACT could in some ways, potentially be at odds 
ǿƛǘƘ ǘƘŜ ǇŜǊŦƻǊƳŀƴŎŜ ǊŜǉǳƛǊŜƳŜƴǘǎ ƻŦ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ƻǊƎŀƴƛǎŀǘƛƻƴǎ ǿƘƛŎƘ ǿŜǊŜ ŦƻŎǳǎŜŘ ƻƴ 
outcomes that were clear and measurable rather than the more nuanced aspects 
encompassed by ACT for example, forgiveness, which provided the basis of action rather 
than the outcome of an action. However, programme design and management has 
managed this conflict.  

 
The focus on values was perceived as particularly beneficial versus instructive or normative 
approaches which could disempower, disinterest and disengage participants. ACT was very 
much a two-sided process in which practitioners themselves needed to grapple with their 
own values and how these interacted with and related to the work in hand. ACT was 
perceived as a continual learning process in that further training would be useful for helping 
consolidate and develop the skills needed to implement it effectively. For some, working 
out exactly where ACT fitted within the range of case management approaches used within 
their work was challenging 

 
Participants recognised that ACT had a positive influence on their young people. ACT helped 
to focus on what they felt and why and accept feelings as inherent part of life. ACT 
facilitated meaningful discussion around what the young people valued, what was 
important to them, and how to ensure that they could do things that were consistent with 
these. 

 
Recommendations for training improvements for ACT included reducing the time spent on 
background development and providing more relevant examples. 

ΨI could see the logic of using it [ACT] straight away, I 
was totally on board and wanted to get on with it; 
ŎƻƳŜ ƻƴΣ ƭŜǘΩǎ ƎƻΗΩ  [Group Interview Participant 2]. 
 

ΨI had one particular case I was really struggling with, 
ƛǘ ǿŀǎ ǊŜŀƭƭȅ ŦǊǳǎǘǊŀǘƛƴƎΦ LΩŘ ǘǊƛŜŘ ŀ ƴǳƳōŜǊ ƻŦ ǘƘƛƴƎǎ 
ōǳǘ ώǘƘŜ ȅƻǳƴƎ ǇŜǊǎƻƴϐ Ƨǳǎǘ ŘƛŘƴΩǘ ƭƛǎǘŜƴΣ ŘƛŘƴΩǘ 
respond in a positive way at all. I stepped back a bit 
and assessed where I was coming from and realized 
that it was probably me who was the problem; I was 
trying to get her to do things that I thought were good 
for her. Instead I could see that she needed to the 
things that she felt were important for her in her own 
way, and I could have sensible conversations around 
ǘƘŀǘΩ [Participant 1]. 
 
Ψ.ŜƛƴƎ ŀōƭŜ ǘƻ ŦƻŎǳǎ ŜǾŜƴ ƻƴ Ƨǳǎǘ ƻƴŜ ǾŀƭǳŜ ŎǊŜŀǘŜŘ ŀ 
space for use to discuss things, it allows you to shut 
out the chatter, suspend the other issues and look at 
ǘƘƛƴƎǎ ƛƴ ŀ ǾŜǊȅ ǇŀǊǘƛŎǳƭŀǊ ǿŀȅΩ [Participant 3]. 
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F4M Toolkit ς Reflective Practice (RP) 
 

Description & information Example quotations 

The evaluation explored settings where RP was and was not established. A number of themes emerged which highlighted the utility of RP and also the 
challenges of implementing it within diverse organisational settings. 

Where RP was not established participants perceived potential in supporting case 
management in the context of increased strategic awareness of and focus on care leavers, 
and an emphasis on smoothing the transition between care and leaving care. Participants 
felt more confident in their reflective skills and reported that the process had helped them 
look at the cases in a more holistic sense. Having a facilitator come in to encourage a 
broader perspective of case management had helped foster a mindset that intentionally 
sought to consider the bigger picture. Participants felt better able to contact other 
practitioners e.g. probation and housing services. 

 
A lack of understanding, and full management support in some organisations 
established barriers to implementation within those settings with the onus on 
individual practitioners to develop the systems and processes that would support RP. 
Pressures of caseloads and competing organisational practices prevented the full 
adoption of the RP model in some settings e.g. local authority. 

 
Where RP was established it provided the opportunity to share experiences, problems and 
concerns with peers. This provided an emotional outlet and an opportunity to listen, 
empathise and reassure others. RP sessions also provided practitioners with a voice which 
was not always heard in the busyness of daily routines. In doing so, sessions provided a safe 
space where participants could communicate over issues relevant to them. Participants 
were confident of the benefits for young people: skills acquired through RP had been 
incorporated into practice, young people being encouraged to be more reflective, share 
stories and discuss how to develop skills. 

 
There were mixed opinions on the place of managers within sessions because of the 
organisational lines of authority and accountability associated with these participants. 

Ψwt ǿŀǎ ŀōƻǳǘ ƘŀǾƛƴƎ ǎǇŀŎŜ ǘƻ ǘƘƛƴƪΤ ƛƴ ǎǘŀǘǳǘƻǊȅ 
ǎŜǊǾƛŎŜǎ ǿŜ ŘƻƴΩǘ ǊŜŀƭƭȅ ƘŀǾŜ ǘƛƳŜ ǘƻ ǘƘink, to 
reflect on things other than focusing the job. For 
me it was about having some space to really think 
about my case load and how I could improve my 
practice. The sessions did help me with that, to 
ǊŜŀƭƭȅ ǘƘƛƴƪ ŀōƻǳǘ Ƴȅ ȅƻǳƴƎ ǇŜƻǇƭŜΧΩ [Participant 
3]. 

 
'It feels good when somebody else shares what 
they think or has done something that you have. 
Helps you feel ok about yourself. As practitioners, 
sometimes you forget about the wealth of 
knowledge we have' [Participant 4a]. 

 
ΨAs practitioners we often hold on to things which 
is never a good thing and RP helps us let things go, 
be able to signpost a bit more; not hold in all of the 
emotional responsibilities. By having mixed groups 
and hearing other voices helps us reach out to 
other colleagues outside of RP and let that 
ownership go, which also helps with cohesion 
within the organisation, which is also an important 
ŀǎǇŜŎǘ ƻŦ wtΩ [Participant 4b]. 
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F4M Toolkit ς Trauma Recovery Model (TRM) pilot for working with care leavers 
 

Description & information Example quotations 

The TRM provided a useful and effective tool for bringing agencies and young people together to identify and address needs. Organisational culture, 
ǇǊŀŎǘƛŎŜǎ ŀƴŘ ǘƘŜ ŎƻƳǇƭŜȄƛǘȅ ƻŦ ȅƻǳƴƎ ǇŜƻǇƭŜǎΩ ƭƛǾŜǎ ǿŜǊŜ likely to have affected the extent to which these benefits were realised. 

The TRM care leaver pilot supported multi-agency working and offered a well-rounded view 
of the young person with whom participants were working. This helped reduce a sense of 
practitioner isolation. The tools were described as useful and accessible. 

 
The use of a trauma lens to explore the lives of the young people that they were working with 
offered an important basis for the development of client-centred interventions. 
Understanding trauma and awareness of trauma in early life were highlighted as important 
elements of the model, enabling the professionals to start to understand the impact of 
trauma and adverse events on behaviour and health. The focus on sequencing was beneficial 
and helped work out how to address the different events in young ǇŜƻǇƭŜΩǎ lives. Participants 
also described how the opportunity to engage with theory, helped them to focus upon the 
ǊŜƭŀǘƛƻƴǎƘƛǇ ŀƴŘ ΨŘƻ ǎƻƳŜ ŎƻƎƴƛǘƛǾŜ ǿƻǊƪΩΦ 

 
One participant highlighted the development of a more mindful approach to practice and to 
their understanding of their work with the young person. Working with different 
professionals and understanding their role was beneficial and the opportunity to collaborate 
with colleagues from Statutory and Charitable organisations highlighted different roles and 
approaches and fostered a sense of genuine inter-agency collaboration. 

 
Survey respondents were not wholly convinced that the TRM helped provide the care young 
people needed. This could have been related to a lack of practitioner confidence to advise 
ȅƻǳƴƎ ǇŜƻǇƭŜ ƻƴ ŘƛŦŦƛŎǳƭǘ ǎǳōƧŜŎǘǎ ŀƴŘ ǘƘŜ ŎƘŀƭƭŜƴƎŜ ƻŦ ƛƳǇǊƻǾƛƴƎ ȅƻǳƴƎ ǇŜƻǇƭŜǎΩ ƭƛŦŜ ǎƪƛƭƭǎΦ 
This would appear to underline the importance of providing ongoing training and support for 
practitioners to ensure that they feel sufficiently secure in their knowledge and confidence 
to apply the model. 

ΨŦƻǊŎŜǎ ǇǊƻŦŜǎǎƛƻƴŀƭǎ ǘƻ ǎŜŜ ǘƘŜ ōƛƎƎŜǊ ǇƛŎǘǳǊŜ Χ ǘƻ ǎǘƻǇ 
ŀƴŘ ŎƘŜŎƪ ΧΦ Lǎ ǘƘƛǎ ǘƘŜ ǊƛƎƘǘ ƛƴǘŜǊǾŜƴǘƛƻƴ Χ ƛǎ ǘƘƛǎ ǘƘŜ 
right time?Ω CƻǊ ǎƻƳŜ ƛǘ ǿŀǎ ŀƴ ƻǇǇƻǊǘǳƴƛǘȅ ǘƻΤ Ψhelp 
professionals to understand why they (young people) 
decide to act in a certain wayΩΦ 

 

Ψco-ordination can be really difficult and unintentionally 
ƻƴŜΩǎ ƻǿƴ ǿƻǊƪ ƳƛƎƘǘ ǳƴŘŜǊƳƛƴŜ ǘƘŜ ǿƻǊƪ ƻŦ ƻǘƘŜǊǎ Χ 
there is no blame here, but occasionally we might get 
ǊŜǎǳƭǘǎ ōȅ ŀŎŎƛŘŜƴǘ ǊŀǘƘŜǊ ǘƘŀƴ ōȅ ƛƴǘŜƴǘƛƻƴΩΦ 

 

Ψhelps professionals to understand why they [young 
people] decide to act in a certain wayΩΦ CƻǊ ƻǘƘŜǊǎ ƛǘ ǿŀǎ 
ŀƴ ƻǇǇƻǊǘǳƴƛǘȅ ǘƻΤ Ψlook back, look at the present and 
look to the ŦǳǘǳǊŜǎ Χ ǘƻ ǘƘƛƴƪ ŀōƻǳǘ ƛƴǘŜǊǾŜƴǘƛƻƴ ǎǳǇǇƻǊǘ 
ΧΩΦ 

 
ΨΧ ƛǘ ƘŜƭǇǎ Χ ǘƻ ǳƴŘŜǊǎǘŀƴŘ Ƙƻǿ ǘƻ ŀŘŘǊŜǎǎ ǘƘŜ 
intergenerational effects of trauma and how we can 
explain to families about traumaΩΦ 
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1.0 Introduction 
 

 

This report presents the findings of the Future 4 Me (F4M) evaluation undertaken by the University of 

Gloucestershire between January 2017 and December 2019. Before presenting the main findings, 

attention is given to the purpose of the project and the scope of the evaluation. 

 

1.1 The Future 4 Me (2016-2019) project 
 
 

Future 4 Me (F4M) is an innovative project run by 1625 Independent People (1625IP) that provides 

specialist support to young people leaving care, leaving custody or young people who are at risk of 

entering custody. The project is delivered by a dedicated team with extensive expertise in 

resettlement, mental health, learning and work and participation. 

 

Engaging with participants over a 6 to 12-month period, the project is underpinned by an approach 

that builds trust, identifies positive opportunities that support wellbeing and personal development, 

and which seeks meaningful partnerships with young people and other stakeholders in the 

community. This project aligns with other innovative practices that are taking place in the wider 

inclusion/cohesion and youth justice sector (see for example, Department for Education, 2011; 

Department of Health, 2013, 2015; Fitzpatrick, 2014; Glover and Clewett, 2011; McNeil et al., 2012; 

Selwyn, 2015; Staines, 2016). 
 
 

1.2 Scope of the evaluation 
 
 

This section briefly outlines the main elements of the evaluation in order to delimit the activities 

undertaken in respect of data collection and analysis. 

 

1.2.1 tǊŀŎǘƛǘƛƻƴŜǊ ŀƴŘ ȅƻǳƴƎ ǇŜƻǇƭŜΩǎ experiences 
 
 

Reflecting the innovative nature of the project in which collaboration between participants, 1625IP 

staff and wider stakeholders (collectively referred to in this report as practitioners) is a foundational 

element, the evaluation acquired qualitative data from those with a direct involvement in F4M, either 

as a participant (beneficiary), or practitioner / stakeholder. This provided scope to establish insight 

into the experiences of those engaging with F4M and those involved in delivering and supporting the 

project. 
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1.2.2 Psychologically-informed environment 
 
 

Central to the F4M project is the concept of a psychologically-informed environment (PIE) which 

provides a core pillar of the project and consequently, the evaluation. Psychologically-informed 

environments seek greater flexibility and responsiveness in the way services for vulnerable people are 

devised and delivered (Johnson and Haigh, 2010). In doing so, PIEs can assist staff and services to 

understand the origins of behaviours, particularly in people with complex and traumatic backgrounds, 

and to work more creatively and constructively to identify the best plan of action to improve wellbeing 

and safety (Keats et al., 2012). 

 
PIEs have a transformative potential given the primacy of dialogue between individuals and providers 

of services, which supports organisations to become learning organisations capable of changing 

practice and creating positive opportunities and relationships (Johnson and Haigh, 2010; Woodcock 

and Gill, 2014). Central to PIEs is the notion of an enabling environment in which in which the nature 

and quality of relationships between staff and beneficiaries are highly valued and engagement is 

purposeful, responsibility for environments and developing opportunities is shared, and where open 

discussion and communication is valued (Breedvelt, 2016; Haigh et al., 2012). 

 

Acceptance and Commitment Therapy 
 
 

Acceptance and Commitment Therapy (ACT) provides a key resource that sits within the PIE approach. 

ACT is a psychologically informed intervention model that seeks to foster the ability to stay in contact with the 

present moment, regardless of unpleasant thoughts, feelings or bodily sensations, while choosing behaviour based 

ƻƴ ǘƘŜ ǎƛǘǳŀǘƛƻƴ ŀƴŘ ǘƘŜ ǇŜǊǎƻƴΩǎ ƻǿƴ values. With applicability across diverse contexts, ACT establishes six 

main processes including defusion, acceptance, flexible attention to the present moment, self-as-

context, values, and committed action (Livheim et al., 2014). These assist people to live more 

effectively rather than focus on trying to remove completely the issues affecting them. 

 

Together, PIE and ACT formed a principal focus of evaluation activities which are further discussed in 

section 2.2. 

 
1.2.3 Trauma Recovery Model pilot with care leavers 

 
 

In parallel with the evaluation activities undertaken in respect of the PIE toolkit, an additional small- 

scale evaluation was conducted to investigate aspects of the Trauma Recovery Model (TRM, Figure 1). 

https://www.psychologytoday.com/gb/therapy-types/acceptance-and-commitment-therapy
https://www.psychologytoday.com/gb/therapy-types/acceptance-and-commitment-therapy
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The TRM seeks to bridge theory and practice by providing practitioners with a clear and sequential 

approach to devising the most appropriate interventions. These interventions place emphasis not only 

on behaviour and its drivers but the contexts in which it takes place. 

 
The model focuses on the behavioural presentation of young people and emphasises underlying 

developmental needs and the most appropriate approaches within the given contest (Skuse and 

Matthew, 2015). In establishing a series of layers of intervention that are structured in a sequential 

way the TRM provides a high degree of flexibility and responsiveness to young ǇŜƻǇƭŜΩǎ developmental 

and mental health needs. Such approaches are important for ensuring that interventions supporting 

young people are to move beyond the superficial (Perry, 2013). 

 

 The TRM draws together knowledge of attachment, trauma, criminology and neurology in order to 

formulate interventions for children and young people with complex needs. In the context of this 

evaluation, TRM was being piloted with care leavers by 1625IP as part of the F4M approach. 



4  

 
 
 

Figure 1: Trauma Recovery Model 
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2.0 Methods 
 

 

A mixed methods approach was deployed involving the use of quantitative and qualitative methods 

in order to gather data that assessed the extent to which the work of 1625IP had met its stated aims 

within the context of the F4M project. This involved close liaison between the evaluators and 1625IP 

staff, young people and partners to generate clear understandings of the everyday processes around 

which the project operates. Following Bryman (2006), the principal reason for the mixed methods 

approach was that of completeness i.e. the use of more than one evaluation method within a single 

piece of research to provide a more sophisticated response to the research problem and produce a 

more comprehensive understanding. 

 

An iterative approach to data collection was established in order to build data as the evaluation 

progressed and to provide flexibility within the evaluation plan to respond to challenges as they arose. 

A range of individual and group interviews, and online surveys were used to investigate the 

experiences and perceptions of the young people concerned as well as project team 

members/practitioners, stakeholders and partner agencies. The evaluation began in January 2017 and 

concluded in December 2019. 

 

2.1 Aims and objectives 
 
 

The aim of the evaluation was to investigate the impact of the F4M project on the young people and 

agencies concerned. 

 

To address the evaluation aim, five objectives were established: 

1. To understand the impact of the F4M project on the lives of young people and what young 

people identify as most valuable and significant about the project; 

2. To identify what partners and stakeholders perceive to be most valuable and significant about 

the project; 

3. To investigate factors that facilitate or hinder the achievement of F4M project outcomes; 

4. To explore how the F4M project assists in joining up services for young people in transition; 

5. To investigate the notion of ΨƎƻƻŘ ǇǊŀŎǘƛŎŜΩ with regards to the development of policy and 

practice, including the development of a practitioner toolkit. 
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2.2 Procedures 
 
 

An overarching evaluation framework was established which included a number of key strands and 

respective participants (see Table 1). This provided a route map for the data collection and analysis 

phase and ensured a broad range of participants were identified and included in the evaluation 

activities. 

 
This report is based on extensive primary data collected in the field by the evaluation teams and with 

the support of F4M staff. A range of qualitative and quantitative data are used to unpack the 

experiences of those involved in the management and implementation of the project, in addition to 

young people receiving support from the project. 

 

All participants were recruited using a convenience sampling approach (Flick, 2014) in order to 

operationalise the evaluation plan. The sample was agreed with the F4M project manager and 

leadership team in order to maximise the ability to capture rich data. This was managed throughout 

the evaluation in order to respond to sampling issues as they arose. The criteria for inclusion were as 

follows: 

¶ F4M staff and wider agency staff: directly involved in the development and implementation 

of the F4M approach and its components, including attendance at meetings / sessions; 

¶ Young people: those willing to engage with the evaluation team to share and discuss their 

experiences of the F4M approach. 

 

!ƭƭ ǉǳŀƴǘƛǘŀǘƛǾŜ Řŀǘŀ ǿŜǊŜ ŀƴŀƭȅǎŜŘ ǘƻ ŜǎǘŀōƭƛǎƘ ŀƴ ŀŎŎƻǳƴǘ ƻŦ ǊŜǎǇƻƴŘŜƴǘǎΩ ǇŜǊŎŜǇǘƛƻƴǎΦ vǳŀƭƛǘŀǘƛǾŜ 

interviews were recorded for accuracy. Data were analysed in keeping with an inductive approach 

(Braun and Clarke, 2006; 2013) and researcher notes were used to help unpack key themes before a 

thematic overview was developed to explain what was going on in the data in each of the ǇǊƻƧŜŎǘΩǎ 

elements. This approach sought to identify and analyse patterns within the data in order to provide a 

basis for interpreting the findings. In doing so it helps explore the meanings and experiences of 

participants and the social contexts in which these take place (Braun and Clarke, 2006). Briefly, this 

approach involved: 

i. becoming familiar with the data (i.e. transcripts, researcher notes) 

ii. generating initial codes (individual units of data) 

iii. collating data relevant to each code into groups in order to begin to establish theme names 

iv. reviewing these themes to ensure accuracy and then presenting these in an intelligible format. 
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2.2.1 ¸ƻǳƴƎ ǇŜƻǇƭŜΩǎ experiences 
 
 

Individual interviews (n=7) conducted by the evaluation team explored care ƭŜŀǾŜǊǎΩ ŜȄǇŜǊƛŜƴŎŜǎ ƻŦ 

the F4M project and what impacts this had in terms of supporting them with, for example, housing 

needs, health and wellbeing, relationships with others, and general perceptions of the project 

(Appendix A). Participants were recruited via F4M staff. The interviews were conducted via telephone 

between July 2017 and November 2019 at a time convenient to the participants. In addition, 

Interviews later in the evaluation were conducted by F4M staff using a questionnaire-based interview 

tool designed in liaison with the evaluation team, whereby a staff member used an online survey to 

guide and capture discussions with young people (n=6) regarding their experiences. 

 
2.2.2 F4M Practitioner Experiences 

 
 

Data were collected via evaluator observations at team meetings including a team development 

session in addition to interviews with project staff including the project lead, and a group interview 

with project staff and other practitioners. 

 
2.2.3 F4M Toolkit evaluation 

 
 

The toolkit element of the evaluation focused on the Psychologically Informed Environment (PIE), the 

use of Acceptance and Commitment Therapy (ACT) that was used to support care leavers, Reflective 

Practice (RP) in multi and single agency settings where RP was, and was not, established, and the 

Trauma Recovery Model (TRM). 

 
Collectively, the evaluation sought to explore and understand the experiences of those directly 

involved in delivering the project and the young people involved in the project in order to understand 

how the toolkit might best be implemented in practice and future areas for development. 

 
 
 

. 
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Table 1: Overarching evaluation framework 
 
 

Evaluation strand Description / participants Appendices 

¸ƻǳƴƎ ǇŜƻǇƭŜΩǎ ŜȄǇŜǊƛŜƴŎŜǎ Individual interviews with young people (n=13) exploring experiences of the F4M 
programme. Data were collected via individual interviews and interviews facilitated 
by an online survey. 

Appendix A, B 

F4M practitioner 
experiences 

Evaluator observations at meetings (n=6); group interview (n=7 participants); one-to- 
one interviews (n=7) exploring experiences of delivery, multi-agency working, key 
learning and recommendations for future similar programmes; pre-focus group online 
questionnaire (n=1 participant feedback). 

Appendix C 

Toolkit evaluation Psychologically Informed Environment (PIE): 
Focus group with 1625ip staff from leaving care teams (n=7); evaluator observations 

(case formulation meeting n=2; F4M case meeting, n=1), and a group interview with 

senior management staff (n=4). 

 

Acceptance and Commitment Therapy (ACT) 
Evaluator observations at: case formulation meetings (n=2), case review meeting 
(n=1); questionnaire to staff involved in ACT training (n=9); group interview with F4M 
project staff (n=5). 

 
Reflective Practice (RP) 
Evaluator observations at: F4M RP group meetings (n=2), F4M Toolkit meeting (n=1); 
1 Group Interview (no RP setting, n=3 participants), 1 Group Interview (multi-agency 
where RP is established, n=5 participants) 

Appendix C 
 
 
 
 
Appendix C, D 

 
 
 
 

Appendix C 

Trauma Recovery Model Pilot 
(TRM) 

Individual semi-structured interviews (n=4) with key staff; Online survey of those 
involved in the TRM (n=15) 

Appendix E, F 

Note: The table above provides a complete breakdown of all activities for each evaluation components. Some data collection activities overlap for example 

practitioner experiences and Toolkit elements whereby general (the programme) and specific issues (i.e. ACT) were discussed. 
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2.2.4 Ethical considerations 
 

All data were collected and analysed by members of the evaluation team with the exception of young 

ǇŜƻǇƭŜΩǎ ŜȄǇŜǊƛŜƴŎŜǎ ǿƘŜǊŜ Cпa ǎǘŀŦŦ ǎǳǇǇƻǊǘŜŘ ŀŘŘƛǘƛƻƴŀƭ Řŀǘŀ ŎƻƭƭŜŎǘƛƻƴΦ !ƴƻƴȅƳƛǘȅ and 

confidentiality were guaranteed via an evaluation protocol that sought to minimise risk and burden to 

participants. Given the small sample size involved this evaluation does not use pseudonyms or 

reference numbers to quotations in order to further reduce the risk of participants being identified 

(Guenther, 2009). 

 
The process of informed consent was undertaken by the evaluators and F4M staff where relevant. 

Participants were asked to be involved in the respective elements of the evaluation and made aware 

that they were free to withdraw at any point without giving a reason why. Evaluation information 

outlined what the evaluation was about and the ǇŀǊǘƛŎƛǇŀƴǘǎΩ role within it. All procedures were in line 

with the University of Gloucestershire ethics procedures. 
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3.0 Findings ς Young People and F4M practitioners 
 

 

3.1 Introduction 
 
 

This section provides a detailed account of the findings that emerged through data analysis. 

Qualitative and quantitative data are presented within a combined account for each respective 

evaluation strand, where relevant, to provide a composite account of the data. Each section includes 

a graphical overview of the themes that emerged through data analysis to assist with reading. 

 
3.2 ¸ƻǳƴƎ ǇŜƻǇƭŜΩǎ experiences 

 
 

There were numerous and diverse backgrounds which had led to young people engaging in F4M. These 

included a history of time spent in care, being involved with risky or negative behaviours, and 

experiences of instability and upheaval in domestic environments, both in terms of family settings and 

migrants leaving their home nation. Figure 2 presents a thematic map of the findings as a means of 

visually representing what was going on in the data. The themes are presented in more detail below, 

including participant quotations. 

 

3.2.1 Reasons for referral 
 
 

Based on the situations identified above, young people discussed a number of reasons for referral to 

F4M. The theme challenging personal and family situations encapsulated the principal reasons for 

referral which were characterised by involvement with negative behaviours resulting in engagement 

with the Criminal Justice System, the breakdown of family units, disruption to, and disconnection from 

ǎƻŎƛŀƭ ƴŜǘǿƻǊƪǎΣ ŀƴŘ ŜȄǇŜǊƛŜƴŎŜ ƻŦ ŘƻƳŜǎǘƛŎ ǾƛƻƭŜƴŎŜΤ ΨI was living at the foyer hostel and my mental 

health was really poor as I had been in a domestically violent relationship, my support worker at the 

time referred me to Joshua because I didn't want to leave my room or see anyone. Before I moved there 

I was sofa surfing after my mum kicked me out so my mental health was already pretty badΩ ώ¸ƻǳƴƎ 

Person 2]. These situations left participants experiencing a number of issues including poor mental 

health, a sense of isolation, the inability to trust and communicate effectively with others, and a 

struggle to find a direction in life; ΨAfter my A levels I ended up homeless while all my friends were getting 

[on] with their lives and I really withdrew. After I got housed and that panic was over I just kind of hit 

a brick wallΩ ώ¸ƻǳƴƎ tŜǊǎƻƴ 4]. 
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CƛƎǳǊŜ нΥ ¢ƘŜƳŀǘƛŎ ƳŀǇ ƻŦ ȅƻǳƴƎ ǇŜƻǇƭŜΩǎ ŜȄǇŜǊƛŜƴŎŜǎ 
 

 

 

 
3.2.2 The referral process 

 
 

There were generally positive accounts of the referral process. Simplicity and rapidity was a key theme 

which described a process that was straightforward and well-managed by the practitioners. Informal 

ŘƛǎŎǳǎǎƛƻƴǎ ŀƴŘ ƛƴǘŜǊǾƛŜǿǎ ǇǊƻǾƛŘŜŘ ŀ ƳŜŀƴǎ ƻŦ ǘŀƛƭƻǊƛƴƎ ǘƘŜ ǇǊƻŎŜǎǎ ǘƻ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ƴŜŜŘǎ ŀƴŘ 

preferences; ΨI thought it would be more like my support sessions where we had to talk about rent and 

tidying my room but Andrea said the sessions were just for me and to make me feel better and help 

me think about what I might like to do nextΩ ώ¸ƻǳƴƎ tŜǊǎƻƴ нϐΦ ! ŦǳǊǘƘŜǊ ǘƘŜƳŜ space and time 

described how the referral process provided participants the opportunity to discuss their situations, 

explore options and make plans; ΨI felt heard and grown up; the choice felt like mine. It was a bit nerve 

wracking but I felt like for the first time I was being encouraged to be independent. I felt like all of my 
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needs were acknowledged, not just housing but also my emotional well-being and physical health 

ƴŜŜŘǎΩ [Young Person 1]. 

 

This approach allowed young people to explore options that worked for them in a way that they were 

ŎƻƳŦƻǊǘŀōƭŜ ǿƛǘƘΣ ŦƻǊ ŜȄŀƳǇƭŜΤ ΨHe introduced me to a few people [sic] places for education, all 

ŘƛŦŦŜǊŜƴǘ ŎƭŀǎǎŜǎ ŀƴŘ ƭŜǾŜƭ ƻŦ 9ƴƎƭƛǎƘΧL ŦƻǳƴŘ Ƴȅ ƻǿƴ ǿŀȅ ǘƻ ƎŜǘ ƛƴǘƻ ŜŘǳŎŀǘƛƻƴΧL ƪƴŜǿ ǎƻƳŜ 9ƴƎƭƛǎƘ 

but I always needed more and he found me places and put me in right direction which I found very 

usefulΩ ώ¸ƻǳƴƎ tŜǊǎƻƴ мнϐΦ ¢Ƙƛǎ ǎǇŀŎŜ ŀƴŘ ǘƛƳŜ ǇǊƻǾƛŘŜŘ ǘƘŜ ƻǇǇƻǊǘǳƴƛǘȅ ǘƻ ǘŀƭƪ ŀōƻǳǘ ŀƴŘ ŜȄǇƭƻǊŜ 

issues rather than attempting to fix them and provided an important opportunity for reflection which 

created confidence in the referral and the sense that participants were able to make choices important 

ǘƻ ǘƘŜƳΤ ΨΧit has just been great to have a worker who has time to see me and it isn't like 'right, we 

ƘŀǾŜ ƻƴŜ ƘƻǳǊΦΦΦέ Lǘϥǎ ƳŀŘŜ ƳŜ ŦŜŜƭ responded to in a way that social workers and PAs never haveΩ 

[Young Person 4]. 

 

3.2.3 Building relationships and resilience 
 
 

Participants developed meaningful and trusting relationships with F4M staff in which difficult issues 

could be discussed in a non-judgemental way independently of family and friends. This was consistent 

with the benefits of enhanced case management approaches identified elsewhere (Cordis Bright, 

2017) and allowed F4M staff to identify key issues to work through with young people to determine 

the actions needed to address them. This was important given that people experiencing trauma can 

find it difficult to establish trusting relationships (Keats et al., 2012). In some situations, F4M staff 

provided participants with a voice that helped them navigate challenging situations and to find a 

ǇƻǎƛǘƛǾŜ ǿŀȅ ŦƻǊǿŀǊŘΤ ΨΧ there was a lot of pressure on him [personal advisor] to close the case because 

L ǿŀǎ ƻǾŜǊ ŀƎŜ ŀƴŘ L ŘƛŘƴΩǘ ƘŀǾŜ ŀ Ƨƻō ƻǊ ŀƴȅǘƘƛƴƎ ōǳǘ ǘƘŜȅ ǿŀƴǘŜŘ ǘƻ ŎƭƻǎŜ ǘƘŜ ŎŀǎŜ ŀƴŘ L Ƨǳǎǘ felt a bit 

ƭƻǎǘΦ L ŘƛŘƴΩǘ ƪƴƻǿ ǿƘŀǘ ǘƻ ŘƻΧōǳǘ Karen would always be my advocate and she would always try to 

tell him what I think and how I feel because I ŘƛŘƴΩǘ feel confident enough to speak to him about certain 

thingsΩ ώ¸ƻǳƴƎ tŜǊǎƻƴ 10]. 

 

For some this broke a cycle of being passed between services without issues being resolved or 

supported appropriately and in doing so provided a degree of consistency that had not been previously 

experienced. For others it broke the cycle of inaction and apathy over engaging with the support 

ŀǾŀƛƭŀōƭŜΤ ΨI turned down a lot of appointments with Stephanie, ōǳǘ ǘƘŜȅ Ƨǳǎǘ ƪŜǇǘ ōŀƴƎƛƴƎ ƻƴ ΨǿŜ ǿŀƴǘ 

to see you, we want you to ŎƻƳŜΩ and that was helpful. Even though it sounded like I ŘƛŘƴΩǘ want to do 

ŀƴȅǘƘƛƴƎ ǘƘŀǘ ŜǾŜƴǘǳŀƭƭȅ ŘƛŘ ƘŜƭǇΧL ŦŜŜƭ ƭƛƪŜ L Ŏŀƴ Ƨǳǎǘ ǎŀȅ ǿƘŀǘΩǎ ƘŀǇǇŜƴƛƴƎΣ ǿƘŀǘΩǎ ŘƛǎǘǳǊōƛƴƎ ƳŜ ŀƴŘ 
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ǿƘŀǘΩǎ ƎƻƛƴƎ ƻƴΦ LǘΩǎ ǉǳƛǘŜ ƴƛŎŜ ǘƻ Ƨǳǎǘ ƎŜǘ ƘŜǊ ƻǇƛƴƛƻƴ ȅƻǳ ƪƴƻǿ ǿƘŀǘ L ƳŜŀƴΚΩ ώ¸ƻǳƴƎ tŜǊǎƻƴ уϐΦ 

 
It was evident that, rather than working from a position of deficit which focused on weaknesses, 

project staff instead were able to promote positive action and encouraged the idea that participants 

were themselves agents of change who were capable, with support, of finding a way to make positive 

choiceǎΤ Ψmy keyworkers, we all sat here and we all wrote out a list of what I needed and they worked 

well as a team to be fair, with me included. They turned around and was like, this is what you can do, 

this is what ǿŜΩƭƭ help you learn to do. There was never άǿŜΩƭƭ do this for ȅƻǳέ they was like άǿŜΩƭƭ help 

ȅƻǳ ƭŜŀǊƴ Ƙƻǿ ǘƻ Řƻ ǘƘƛǎ ōǳǘ ǿŜΩǊŜ ƴƻǘ ƎƻƛƴƎ ǘƻ Řƻ ƛǘ ŦƻǊ ȅƻǳέΩ ώ¸ƻǳƴƎ tŜǊǎƻƴ тϐΦ Lƴ ǘƘƛǎ ǎŜƴǎŜΣ ǎǘŀŦŦ 

provided a central coordinating role which considered the needs and preferences of the individual 

and how these could be best addressed via the specialist knowledge, experience and contacts of the 

F4M team. This proactive approach helped young people feel that they were more aware and more in 

control of situations that hitherto had been difficult to cope wƛǘƘΣ ŦƻǊ ŜȄŀƳǇƭŜΤ ΨLǘΩǎ ǾŜǊȅ ŘƛŦŦƛŎǳƭǘ ǘƻ 

ŎƻƴǘŀŎǘ ȅƻǳǊ ǎƻŎƛŀƭ ǿƻǊƪŜǊΣ ǘƘŜƴ ǎǳǇǇƻǊǘ ǿƻǊƪŜǊΣ ǘƘŜƴ ǘƘƛǎ ǇŜǊǎƻƴ ǘƘŜƴ ǘƘŀǘ ǇŜǊǎƻƴΦ LǘΩǎ ǉǳƛǘŜ ƴƛŎŜ ǘƻ 

have Mia ƻǊ ǎƻƳŜƻƴŜ Ƨǳǎǘ ŎƻƳŜ ǘƻ ƳŜ ŀƴŘ ǎŀȅ ƭƛƪŜΣ ƘŜǊŜΩǎ ǿƘŀǘ ŜǾŜǊȅƻƴŜ ƛǎ ǘƘƛƴƪƛƴƎΣ ƘŜǊŜΩǎ ǿƘŀǘ 

everyone is saying and ǿŜΩǊŜ going to group up soon, get together and talk about itΩ [Young Person 8]. 

 

Consequently, participants were able to make changes in their lives that were important to them and 

which reflected the things they wanted to happen. Participants were able to re-establish routines and 

links for example, with family, and felt more confident to engage in everyday activities and situations 

ǘƘŀǘ ƘƛǘƘŜǊǘƻ ƘŀŘ ōŜŜƴ ŎƘŀƭƭŜƴƎƛƴƎΦ CƻǊ ŜȄŀƳǇƭŜΤ ΨShe supported me when I tried to re-establish a 

relationship with my mother and was there for me, she helped to signpost me to agencies that could 

helpΩ ώ¸ƻǳƴƎ tŜǊǎƻƴ мϐΦ !ƴƻǘƘŜǊ ǇŀǊǘƛŎƛǇŀƴǘ ŘƛǎŎǳǎǎŜŘ Ƙƻǿ ǘƘŜƛǊ ǘƛƳŜ ǿƛǘƘ ǎǘŀŦŦ ǊŜǎǳƭǘŜŘ ƛƴ ǘƘƛƴƪƛƴƎ 

about and planning for the future, and accessing services that could provide long-term support to 

ŀǎǎƛǎǘ ǿƛǘƘ ǘƘƛǎΤ ΨWe looked around the local academy... I would never have even thought of that. I felt 

like nobody would really want me. Olivia convinced me to make an application for some counselling and 

I was really scared about the idea of just sitting and talking about everything that had happened in 

such an intense way, but actually it has been great and I am still going regularlyΩ ώ¸ƻǳƴƎ tŜǊǎƻƴ 3]. 

 

Central to the notion of relationships was a greater understanding of self in terms of how young 

people became better able to manage themselves and their relationships, and consequently their 

personal wellbeing. The close support from F4M provided opportunities to explore aspects of 
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wellbeing in detail, to step away from challenging situations and to understand how young people 

could take ownership of their lives. Consequently, participants felt more resilient and capable of 

managing themselves and their emotions; ΨI learnt that I can't help other people if I am not taking care 

of myself. It has helped me to realise that putting boundaries in place in relationships is important 

because then I feel happier with other people tooΩ ώ¸ƻǳƴƎ tŜǊǎƻƴ нϐΦ IƻǿŜǾŜǊΣ ƛǘ ǿŀǎ ŜǾƛŘŜƴǘ ǘƘŀǘ 

significant effort on behalf of F4M staff was required to build and sustain these relationships, 

particularly early on in the referral process and when there was a degree of urgency for example, 

deadlines in respect of rent and housing. Successes in supporting participants through these difficult 

situations helped set F4M apart from other services and demonstrated a commitment that 

participants were not historically familiar with: 

 

tуΥ ǘƘŜȅ ƘŜƭǇŜŘ ƎŜǘ Ƴȅ ƘƻǳǎŜ ǊŜŀƭƭȅ ǳǇ ǘƻƎŜǘƘŜǊΦ LΩǾŜ ōŜŜƴ ƭŜǘǘƛƴƎ ƛǘ ǎƭƛǇ ŦƻǊ ŀōƻǳǘ ǎƛȄ 

months just being really ŘŜǇǊŜǎǎŜŘ ŀƴŘ ƴƻǘ ǿŀƴǘƛƴƎ ǘƻ Řƻ ŀƴȅǘƘƛƴƎΦ LŦ ƛǘ ǿŜǊŜƴΩǘ ŦƻǊ ǘƘŜƳ 

I would have lost my house, so they did play a massive part in that 

I: Okay, so how did they help you to keep your house? 

P8: Constantly contacting the housing benefit because my ESA has been cut off for like 

ŦƛǾŜ ƳƻƴǘƘǎ ǎƻ Ƨǳǎǘ ƳŀƪƛƴƎ ǎǳǊŜ ǘƘŀǘ ǘƘŜȅ ƪƴƻǿ ǿƘŀǘΩǎ ƘŀǇǇŜƴƛƴƎ ŀƴŘ ǘƘŜȅ ƪƴƻǿ ǿƘŀǘΩǎ 

going on 

I: Was there anything else they helped with? 

P8: Helping me get to my JSA appointments and just making sure everything is going 

okay. 

[Participant 8]. 
 
 

The product of this process is conceptualised as the theme empowerment which describes a principal 

impact of the project on participants. Whilst it was clear that participants demonstrated a range of 

individual challenges, the project provided guidance and support at critical junctures which, to varying 

degrees, had the effect of establishing greater autonomy and control over situations. This was evident 

in seemingly small changes for example, getting a haircut, to more significant aspects including 

ƳŀƴŀƎƛƴƎ ƳŜŘƛŎŀǘƛƻƴ ŀƴŘ ƳƻǾƛƴƎ ƘƻǳǎŜΤ ΨWhen I moved out I was supported through the whole 

process or even just needed to talk about the stresses. I'm still in the process of it but I will be taking 

everything I learnt with Derek forwards with meΩ [Young Person 6]. F4M provided an important 

resource in the empowerment process through the sharing of advice and experiences, supporting 

young people to complete essential tasks that helped them to act independently. For example: 
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ΨΧ I was offered a council flat and Daniel helped all the way with that. Like he helped me 

change my water bills over, my gas bills and my electric bills. He came the first day when I 

ǇƛŎƪŜŘ ǳǇ ǘƘŜ ƪŜȅ ŀƴŘ ǎƛƎƴŜŘ ǘƘŜ ǘƘƛƴƎΦ IŜ ƘŜƭǇŜŘ ƳŜ ǿƛǘƘ ǘƘŀǘ Χ ƘŜ ŘƛŘ ƛǘ ŦƻǊ ƳŜΣ ŀƴŘ 

ǘƘŜƴ ƘŜ ǎŀƛŘ Ψƛƴ ŦǳǘǳǊŜ ǘƘƛǎ ƛǎ Ƙƻǿ ȅƻǳ Řƻ ƛǘΩ [Young Person 7]. 

 
ΨΧŘŜŦƛƴƛǘŜƭȅ I do feel like LΩǾŜ matured more and opened up my eyes [sic] when I was living 

with [sicϐ L Ƨǳǎǘ ŘƛŘƴΩǘ ǘƘƛƴƪ ƻŦ ǎǘǳŦŦ ƭƛƪŜ ǘƘŀǘΣ ȅƻǳ ƪƴƻǿ ǿƘŀǘ L ƳŜŀƴΚ .ǳǘ ŘƻƛƴƎ ƛǘ ȅƻǳǊǎŜƭŦ 

it opens your eyes a bit more, especially when it comes to saving money and stuff like 

ǘƘŀǘΧΩ [Young Person 11]. 

 

Empowerment can be conceptualised as a journey that evolved over time during which participants 

became increasingly able to understand, rationalise and manage their experiences, and better able to 

make plans for positive steps forward. Knowing that support and advice was available was critical to 

this journey, in essence providing something of a safety net. This was particularly important in regards 

to support for mental wellbeing which, to varying degrees, was something that all participants had 

experienced difficulties with over time. As a result, participants felt safer and more confident to tackle 

the challenges that they faced. 

 

3.2.4 Feeling better and new opportunities 
 
 

The theme night and day refers to the transformational changes that participants experienced over 

time. Building on the findings presented thus far, this theme refers to feelings of greater confidence 

and self-ǿƻǊǘƘ ŘǳŜ ǘƻ ǘƘŜ ǇǊƻƧŜŎǘΩǎ ǎǳǇǇƻǊǘΦ ¢Ƙƛǎ ǎǘŜƳƳŜŘ ŦǊƻƳ ōŜƛƴƎ ŀōƭŜ ǘƻ ŜȄǇƭƻǊŜ ǎŜƭŦ- 

management approaches, access leisure and new learning opportunities, and engage with family and 

social networks. Set within a supportive and non-judgemental environment in which F4M staff were 

ǊŜŀŘƛƭȅ ŀǾŀƛƭŀōƭŜΣ ǇŀǊǘƛŎƛǇŀƴǘǎ ŘŜǎŎǊƛōŜŘ ǘƘŜ ǇǊƻƎǊŜǎǎ ǘƘŜȅΩŘ ƳŀŘŜ ŀƴŘ ǿƘŀǘ ǘƘƛǎ ƳŜŀƴǘ ǘƻ ǘƘŜƳΥ 

 

ΨΧwhen I joined 1625, anything and everything that I could snap at I would but then, now, 

ƴƻǿ LΩƳ Ƨǳǎǘ ƳƻǊŜ ǊŜƭŀȄŜŘΣ ƛǘ Ƨǳǎǘ ŘƻƴΩǘ ōƻǘƘŜǊ ƳŜ ŀƴȅƳƻǊŜΩ ώ¸ƻǳƴƎ tŜǊǎƻƴ тϐΦ 
 
 

ΨI feel like I can say no to people. I am off anti-depressants from the age of 16 so I was 

afraid, but I feel like it's going really well. I feel brave enough to go for a walk by myself now 

if I am feeling sad or angryΩ ώ¸ƻǳƴƎ tŜǊǎƻƴ нϐΦ 
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ΨI'm now doing an access to engineering course and have my own council flat. I feel so much 

more positive about the future, I would never have thought I would be doing this a year ŀƎƻΩ 

[Young Person 3]. 

 
This confidence provided a resource for wellbeing and independence whereby participants had 

greater capabilities in managing their lives, feelings and decisions for example, using helplines, paying 

utility bills and accessing a range of opportunities which reinforced a positive and more optimistic 

outlook; ΨI ǿƻǳƭŘƴΩǘ say LΩƳ better than them [peers], LΩƳ just more equipped for the future than them 

ŀƴŘ ŀǎ L ǎŀƛŘ L ǿƻǳƭŘƴΩǘ ōŜ ƭƛƪŜ ǘƘŀǘ ƛŦ ƛǘ ǿŀǎƴΩǘ ŦƻǊ ōŜƛƴƎ here and having it explained to me. I think 

yeah, I do feel a bit more mature than kids my age because LΩƳ able to do those thingsΩ [Young Person 

7]. 

 

3.2.5 Participant recommendations 
 
 

Participants were very positive in their opinion of the project overall with respect to the tailored and 

sensitive support that was provided. The theme negative previous experiences described an initial 

barrier whereby participants were cautious, nervous and unaware of what was available to them prior 

to accessing the support. This required careful management in order that previous experiences were 

not repeated. For example, some young people perceived issues with communication between F4M 

and other agencies that could, at times, have been more effective. For others, greater awareness and 

information would have helped earlier engagement. However, participants were unanimous in 

recognising the value of F4M and were keen that it should continue so that other people in similar 

situations could also benefit. 

 

Although it is accepted that different young people have different needs and perceptions, a further 

issue identified was the duration of the overall intervention, some participants suggesting that they 

would ǇǊŜŦŜǊ ƳƻǊŜ ǘƛƳŜ ǿƛǘƘ ǘƘŜ ǇǊƻƧŜŎǘΤ Ψ! ȅŜŀǊ ƛǎ ƴƻǘ ǾŜǊȅ ƭƻƴƎ ōŜŎŀǳǎŜ ƻōǾƛƻǳǎƭȅ ȅƻǳΩǾŜ Ǝƻǘ ǘƻ ƎŜǘ 

ǘƻ ƪƴƻǿ ǘƘŜƳ ŀƴŘ ǘƘŜƴ ƻōǾƛƻǳǎƭȅΣ L ŘƻƴΩǘ ƪƴƻǿΣ ȅƻǳΩǾŜ Ǝƻǘ ǘƻ ƎŜǘ ƳƻǊŜ ŎƻƳŦƻǊǘŀōƭŜ ǿƛǘƘ ǘƘŜƳ ōŜŦƻǊŜ 

you can even start having fun with it really. Like when you ŦƛǊǎǘ Ƨƻƛƴ ȅƻǳ ŘƻƴΩǘ ǊŜŀƭƭȅ ŦŜŜƭ ŎƻƳŦƻǊǘŀōƭŜ ƛƴ 

ǘŀƭƪƛƴƎ ǘƻ ǘƘŜƳΣ ȅƻǳ ƪƛƴŘ ƻŦ ŦŜŜƭ ŀǿƪǿŀǊŘ ŦƻǊ ǘƘŜ ŦƛǊǎǘ ŦŜǿ ǘƛƳŜǎ ǘƘŀǘ ȅƻǳ ƎƻΣ ƛǘΩǎ ŀ ōƛǘ ƘŀǊŘΩ ώ¸ƻǳƴƎ 

Person 9]. Similarly, for some participants an agreeable balance between F4M support and individual 

autonomy was not always achieved, suggesting that this aspect needed greater attention for some 

ȅƻǳƴƎ ǇŜƻǇƭŜ ǘƘŀƴ ƻǘƘŜǊǎΤ ΨΧ like for example with rent payments, you know if I miss on a payment, in 

Ƴȅ ƘŜŀŘ LΩǾŜ Ǝƻǘ ƛǘ ǘƘŀǘ LΩƳ ƎƻƛƴƎ ǘƻ Ǉŀȅ ƻƴ ŀ ŎŜǊǘŀƛƴ Řŀȅ ōǳǘ then they will remind me or you know 
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άǿƘŀǘΩǎ ƎƻƛƴƎ ƻƴΚ ¸ƻǳ ƘŀǾŜƴΩǘ ǇŀƛŘ ȅƻǳǊ ǊŜƴǘέ ǎƻ ȅƻǳ ƪƴƻǿ ƛǘΩǎ Ƨǳǎǘ ƭƛǘǘƭŜ ǘƘƛƴƎǎ ƭƛƪŜ ǘƘŀǘ ŀƴŘ ƛǘ Ƨǳǎǘ 

ƳŀƪŜǎ ƳŜ ǘƘƛƴƪΣ ƻƘ ƎƻŘ ƛǘΩǎ ŀ ƭƛǘǘƭŜ ōƛǘ ǘƻƻ ƳǳŎƘ ƴƻǿΧΩ Young Person 10]. 
 
 

3.3 Practitioner experiences 
 
 

Participants perceived that the F4M project provided a much-needed opportunity to enhance the 

delivery of important support services for young people in Bristol. The project provided a focal point 

for developing relationships, exploring collaborative opportunities and identifying key areas of need 

for young people. A number of key themes emerged through data analysis (Figure 3) which articulate 

the relevance of the project to practice and the issues which were perceived to impede progress in 

respect of the above. 

 

Figure 3: Practitioner experiences main themes 
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3.3.1 Joining up 
 
 

Joining up referred to the sense that practitioners were able to establish meaningful connections with 

ŜŀŎƘ ƻǘƘŜǊ ŀƴŘ ŜŀŎƘ ƻǘƘŜǊΩǎ ƻǊƎŀƴƛǎŀǘƛƻƴǎΦ !ǘ ŀ ǘƛƳŜ ƻŦ fragmentation and significant financial 

challenge within the sector which had removed historic communities of practice for example, in 

Mental Health, the opportunity to identify local expertise was important for helping shape the delivery 

of local services. Such opportunities were seemingly few and far between. Hence, being able to build; 

Ψclose working relationships with other professional[s] by meeting regularly, undertaking some joint 

visits, updating each other regularly and working with young person and service collaborativelyΩ 

[Participant 4], was a significant benefit of the project. Whilst collaboration is an important feature of 

effective PIEs in other settings (Turley et al., 2013), this finding suggested a further benefit whereby 

participants perceived that joining up was important for helping young people to identify greater 

ŎƻƘŜǊŜƴŎŜ ǿƛǘƘƛƴ ǘƘŜ ΨǎȅǎǘŜƳΩ ƛƴ ǘŜǊƳǎ ƻŦ ǘƘŜ ǎǳǇǇƻǊǘ ǎŜǊǾƛces they were engaged with or were 

ǎŜŜƪƛƴƎ ŀŎŎŜǎǎ ǘƻΤ Ψ¢ƘƻǎŜ ǎŎŜǇǘƛŎŀƭ ŀōƻǳǘ ŀ ǎŜǊǾƛŎŜΣ ǿŜ Ŏŀƴ ǘŜƭƭ ȅƻǳƴƎ ǇŜƻǇƭŜ ǿŜΩǾŜ ǎǇƻƪŜƴ ǿƛǘƘ 

someone [other service /  support] ŀƭǊŜŀŘȅΧƛǘ helps maintain trust and I can walk away from meetings 

ŦŜŜƭƛƴƎ ŀ ƭƻǘ ƘŀǇǇƛŜǊ ƪƴƻǿƛƴƎ ǘƘŀǘ ȅƻǳΩǾŜ ōŜŜƴ ŀōƭŜ ǘƻ ŘƛǎŎǳǎǎ ŀ ǇǊƻōƭŜƳ ŀƴŘ ōŜ ŀōƭŜ ǘƻ Řƻ ǎƻƳŜ 

ǎƛƎƴǇƻǎǘƛƴƎΩ [Participant 5]. 

 
3.3.2 Awareness and understanding 

 
 

Important to joining up was a sense of greater awareness and understanding. This referred to the 

accumulation of knowledge concerning practitioners, organisations and young people, and how these 

groups interacted; ΨΧƛǘΩǎ really good to keep abreast of ǿƘŀǘΩǎ going on, I ŎŀƴΩǘ do everything, knowing 

ǿƘŀǘΩǎ ǘƘŜǊŜ ŀƴŘ ǿƘŀǘ ǿŜ Ŏŀƴ Řƻ ŦƻǊ ȅƻǳƴƎ people. I literally work around the corner from these guys 

but ŘƛŘƴΩǘ know what they did, the word ŘƻŜǎƴΩǘ necessarily get ŀǊƻǳƴŘΩ [Participant 6]. Further, being 

aware not just what other organisations did but how they did it provided an important insight and a 

more sensitive understanding; ΨΧŦƛǊǎǘ-hand talking to someone, kind of talking to someone and getting 

a feel for what their service looks like, is it stressed, what does the caseload look like. Understanding 

that has definitely helped me ǿƻǊƪΧ a piece of paper ŘƻŜǎƴΩǘ always say what the reality of people do 

ƛǎΣ ǘƘŜ ǊŜŀƭƛǘȅ ƛǎ ƳǳŎƘ ƳƻǊŜ ǘƘŀƴ ǘƘŀǘΩ [Participant 5]. It was evident that participants were, by their 

nature, actively engaged in seeking out the responses that best supported their young people. 

However, this was challenging, taking long lead-in times and resources, and participants were 

conscious of the potential to overlook or miss important connections and opportunities. In this sense, 
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the project provided a critical space in which to develop a clearer and more accurate picture of the 

landscape and the key players within it. 

 

As a result of being more aware and knowledgeable participants were able to establish a realistic 

perspective which established a more accurate understanding of the resources available and how 

these might be directed purposefully towards young ǇŜƻǇƭŜΩǎ needs; ΨƛǘΩǎ not really that often that we 

ƎŜǘ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ǘƻ ƳŜŜǘ ƭƛƪŜ ǘƘƛǎΧǳƴŘŜǊǎǘŀƴŘƛƴƎ ǘƘŜ ǇǊŜǎǎǳǊŜǎΣ ƪƴƻǿƛƴƎ ǿƘŀǘ ǘƘŜ ƻǇǘƛƻƴǎ ŀǊŜΣ 

knowing whŜǊŜ ǘƘŜ ƻǘƘŜǊ ǎŜǊǾƛŎŜǎ ŀǊŜΣ ǘƘŀǘΩǎ ŀ ǊŜŀƭ ǇƻǎƛǘƛǾŜ L ǘƘƛƴƪΩ [Participant 3]. This helped relieve 

pressure in the sense that participants had a more complete understanding of the system and how 

young people could be accommodated with the available resources. Here, queries or problems could 

often be resolved simply by picking up the phone and speaking to another practitioner in order to 

explore the available options. 

 

3.3.3 Greater responsiveness 
 
 

Greater responsiveness was a perceived consequence of joining up in terms of the support available 

ǘƻ ȅƻǳƴƎ ǇŜƻǇƭŜΤ ΨTRM and multi-agency meetings are very useful, we get people from different 

backgrounds on the same page. We can create a certain knowledge foundation, a base to draw from 

that is useful for all practitioneǊǎΧǘƘŀǘΩǎ ǊŜŀƭƭȅ ƛƳǇƻǊǘŀƴǘ ŦƻǊ ŎƻƻǊŘƛƴŀǘƛƴƎ ǿƻǊƪ ŦƻǊ ȅƻǳƴƎ ǇŜƻǇƭŜ ŀƴŘ 

ƎŜǘǘƛƴƎ ǘƘŜ ǎŀƳŜ ŎƻƴǎƛǎǘŜƴǘ ƳŜǎǎŀƎŜ ǘƻ ǘƘŜƳΩ [Participant 1]. Against the challenging socio-political 

backdrop (expanded further below) participants understood that there was a general imperative for 

greater collaboration and planning to ensure that young people were able to access the highest 

ǇƻǎǎƛōƭŜ ƭŜǾŜƭ ƻŦ ǎŜǊǾƛŎŜΦ IŜǊŜΣ ǘƘŜ ŘŀƴƎŜǊ ǿŀǎ ǘƘŀǘ ȅƻǳƴƎ ǇŜƻǇƭŜΩǎ ƴŜŜŘǎ ǿŜǊŜ ƴƻǘ ƳŜǘ ǿƘƛŎƘ ǿŀǎ 

anathema to their objectives. As such, the project was helping to establish a more holistic view of the 

young person and the wider environment; 

 
LǘΩǎ Ƙŀd a massive impact for me. We work with people who are difficult to impact, difficult 

situations that often have a lot of professionals involved, but thatΩǎ ƴƻǘ ŀƭǿŀȅǎ ǿƘŀǘ ǘƘŜȅ 

ƴŜŜŘΦ LǘΩǎ ŀōƻǳǘ ƎƻƛƴƎ ǘƻ ǘƘŜ ǊƛƎƘǘ ǇǊƻŦŜǎǎƛƻƴŀƭ ǘƻ ƎŜǘ ǘƘŜ ǊƛƎƘǘ ǎǳǇǇƻǊǘΣ ǎƻ ǘƘŜ ƳƻǊŜ ȅƻǳ 

network the more you know people, the more you understand their role so I know that you 

ŀǊŜ ǊƛƎƘǘ ŦƻǊ ǎƻƳŜ ƻŦ ǘƘŜ ǇŜƻǇƭŜ LΩƳ ǿƻǊƪƛƴƎ ǿƛǘƘΦ L can support them in that particular 

transition by getting them in contact with the right services [Participant 5]. 
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3.3.4 Greater effectiveness 
 
 

Greater effectiveness related to the notion that participants were in a position to create higher quality 

impacts using the resources available as a consequence of the relationships, awareness and 

understanding they had established, as typified by the following quotation; 

 
¢ƘŜǊŜΩǎ always the danger in our line of work of a lot of duplication, ǘƘŜǊŜΩǎ the opportunity 

ǘƻ ƭŜŀǊƴ ǎƻ ƳǳŎƘ ŦǊƻƳ ǿƘŀǘ ŜŀŎƘ ƻǘƘŜǊ ŀǊŜ ŘƻƛƴƎΦ LǘΩǎ ǊŜŀƭƭȅ ǳǎŜŦǳƭ ǘƻ ōŜ ŀōƭŜ ǘƻ ǘƻǳŎƘ ōŀǎŜ 

with people that are specialists. Working with young people, you kind of need to have a 

range of skills, an overview rather than one specialism, knowing where they can go for 

ǎǳǇǇƻǊǘΣ ǿƘŀǘΩǎ ƻǳǘ ǘƘŜǊŜ ŦƻǊ ǘƘŜƳ ŀǘ ŎŜǊǘŀƛƴ ǎǘŀƎŜǎ ƻŦ ǘƘŜƛǊ ǘǊŀƴǎƛǘƛƻƴǎΩ ώtŀǊǘƛŎƛǇŀƴǘ 2]. 

 

The synergistic quality of collaboration characterised much of the discussion between participants in 

which it was recognised that there were many and sometimes obvious opportunities that could be 

explored for the benefit of young people. Whilst it was recognised that organisations faced different 

challenges by virtue of their remit, it was understood that there was a lot of similarity in terms of the 

way organisations worked to support young people and the skills and expertise required to be 

effective. The project provided a catalyst for this by providing an opportunity for these compatibilities 

to be purposefully explored. 

 

3.3.5 Barriers 
 
 

Whilst participants were effusive in describing the advantages of the project a number of barriers 

were also identified which served to impede progress in respect of securing beneficial outcomes. A 

principal dimension related to different organisational objectives and structures. These differences 

were discussed in a general sense and were seemingly manifest in determining and agreeing upon 

what support should be provided to young people and where accountabilities lay with respect to the 

support being provided. Participants discussed being in a position of wanting to pursue a particular 

course of action but sometimes feeling unable to do so because of the practices of their host 

organisation or wider system issues, particularly regarding issues relating to accountability and 

attribution of outcomes. 

 
The wider socio-political environment also acted as a barrier in respect of funding and evidencing 

impact. Observational data highlighted the importance of recording and exploring case information in 
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order to maintain accurate records and to identify examples of good practice or situations that 

provided important sources of learning. However, it was apparent that being able to demonstrate the 

impact of the project more widely was challenging. The literature to some extent highlights the 

importance of establishing evidence concerning PIEs (Haigh et al., 2013; Keats et al., 2012) but this 

challenge appears to be not well documented in the current setting. On a related note funding was 

perceived as a pervasive and ongoing issue with negative consequences in respect of the amount 

available and the short-term characteriǎǘƛŎ ƻŦ ŦǳƴŘƛƴƎ ǎǘǊŜŀƳǎ ŀƴŘ ŀǎǎƻŎƛŀǘŜŘ ƻǳǘŎƻƳŜǎΤ ΨǘƘŜ charity 

sector is so chaotic, you ŘƻƴΩǘ know if ȅƻǳΩǊŜ gonna have the funds to do it. ̧ ƻǳΩǊŜ working with people 

who have spent their whole lives in chaos... we need better protection, longevity of funding, fewer 

ǇǊƻƧŜŎǘǎ ŀƴŘ ƭƻƴƎŜǊΦ .Ŝ ƳƻǊŜ ǊŜŀƭƛǎǘƛŎ ǿƛǘƘ Ƙƻǿ ƳǳŎƘ ƛǘ ǿƛƭƭ ŀŎǘǳŀƭƭȅ Ŏƻǎǘ ŀƴŘ ǿƘŀǘ Ŏŀƴ ōŜ ŘƻƴŜΩ 

[Participant 5]. Although funding challenges were experienced in different ways by participants it was 

apparent that these served to limit what organisations were able to offer, primarily due to reductions 

in workforce and, or, limited capacity to engage in additional initiatives. 

 

This was a source of genuine frustration as highlighted by the following participant quotation; 

ΨEverybody I speak to, whether ȅƻǳΩǊŜ a council worker or a voluntary sector worker, everyone is saying 

the same thing. We know what the issues are, we know where the problems come from and we know 

how to solve it. But we ŘƻƴΩǘ have the money or the time to do ƛǘΩ [Participant 6]. Participants perceived 

that opportunities to collaborate via initiatives like F4M were overlooked because pressure from 

caseloads and the need to dedicate resources to specific organisational deliverables (outcomes) 

reduced the impetus for activities that were perceived as non-essential. Paradoxically, participants 

perceived that collaboration could provide a much-ƴŜŜŘŜŘ ǊŜǎǇƻƴǎŜ ǘƻ ǘƘŜǎŜ ŎƘŀƭƭŜƴƎŜǎΤ Ψthe 

opportunities for collaboration are needed much more when things are shrinking. The catch twenty- 

two is that it takes time out of your day. We recognise ƛǘΩǎ important to get together but as ŜǾŜǊȅƻƴŜΩǎ 

capacity is at its limit, it can be really challenging to be hereΩ ώtŀǊǘƛŎƛǇŀƴǘ нϐ. As a consequence, there 

was a heightened sense of fragility within collaborative environments due to the reliance on specific 

individuals to maintain relationships within and between organisations. Developed over time, these 

relationships were unique between practitioners and provided scope for direct, responsive and 

effective communication. Consequently, these relationships were difficult to replace or emulate with 

new staff and took time to be re-established, if at all. 

 

Expanding on the finding above, Evidencing impact concerned the challenge of measuring outcomes 

ǘƘŀǘ ǎǇƻƪŜ ǘƻ ǘƘŜ ŎƻƳǇƭŜȄƛǘƛŜǎ ƻŦ ȅƻǳƴƎ ǇŜƻǇƭŜΩǎ ƭƛǾŜǎ ƛƴ ŀ ǿŀȅ ǘƘŀǘ ǿŀǎ ŀǳǘƘŜƴǘƛŎΦ ¢ƘŜ ƴŜŜŘ ǘƻ 

evidence outcomes required by funding agencies for example, education rather than outcomes that 
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were perceived by young people for example, safety, was a source of contention. It was perceived that 

ΨǎƻŦǘŜǊΩ ƻǳǘŎƻƳŜǎ ǿŜǊŜ ŀǎΣ ƛŦ ƴƻǘ ƳƻǊŜ ƛƳǇƻǊǘŀƴǘ ǘƘŀƴ ǘƘŜ ƻǳǘŎƻƳŜǎ ƴƻǊƳŀƭƭȅ ŀǎǎƻŎƛŀǘŜŘ ǿƛǘƘ 

interventions. This was overlaid by timeframes that were often perceived as unrealistic for achieving 

intended outcomes due to the nature of funding agreements. The risk of these issues was that they 

could impede collaboration due to pressures in meeting specific targets that were not sufficiently 

compatible or comparable between organisations to foster joined up approaches. 
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4.0 Findings - F4M Toolkit 
 

 

This section presents the findings for the four respective components in the F4M toolkit that were 

covered under this evaluation. For clarity each component is presented individually within the 

following sections: 

4.1 Psychologically Informed Environment (PIE) 

4.2 Acceptance and Commitment Therapy (ACT) 

4.3 Reflective Practice (RP) 

4.4 Trauma Recovery Model (TRM) 
 
 

Presenting each component individually helps to draw out the nuances of the findings but it is 

important to note that, at times, the components overlap. 

 

4.1 PIE 
 
 

This section presents the findings of the combined analysis of the group interview with the F4M senior 

management team, and observational data collected at two case formulation meetings and a case 

meeting. Consistent with the underpinning data analysis approach key themes and associated 

dimensions are highlighted which help unpack the data. Anonymised quotations are used where 

relevant to articulate the themes and give the participants a voice in the narrative. Four key themes 

(Figure 4) are presented based on the combined analysis of data. 

 
 

4.1.1 Rationale for adopting PIE 
 
 

A number of factors were discussed which highlighted how PIE had a high degree of fit with the 

organisational landscape and needs of young people. PIE was perceived to provide a practical needs- 

led approach that ŦƻŎǳǎŜŘ ƻƴ ȅƻǳƴƎ ǇŜƻǇƭŜǎΩ ǎǘǊŜƴƎǘƘǎ ŀƴŘ ǿƘƛŎƘ was responsive to the complex reality of 

young ǇŜƻǇƭŜΩǎ lives, and which maintained the centrality of this when defining the best responses. It 

was apparent that some young people had experienced and were still experiencing extremely 

challenging life situations including neglect, disruptions to family life, possible custodial sentences and 

unemployment. In respect of addressing these challenges, some organisations felt that PIE 

complimented the underpinning strengths-based focus which they had adopted and provided others 

with the means of embedding new practices that sought to develop the ways in which services were 

devised. 
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Figure 4: Main PIE themes 
 
 

 
 
 
 

Organisationally speaking, there was also a strong drive from Bristol City Council to focus on the 

psychological needs of young people which in turn provided an overarching imperative for local 

ƻǊƎŀƴƛǎŀǘƛƻƴǎ ǘƻ ǿƻǊƪ ǿƛǘƘ ǘƘŜǎŜ ŎƻƴǎƛŘŜǊŀǘƛƻƴǎ ƛƴ ŀ ƳƻǊŜ ŎƻƴŎŜǊǘŜŘ ǿŀȅΣ ōŀŎƪŜŘ ōȅ ǘƘŜ /ƻǳƴŎƛƭΩǎ 

ambition of commissioning psychologically informed services in the city. Against a backdrop of 

increased emphasis on multi-agency working there was the recognition that organisations needed to 

look to wider stakeholders in order to devise more complete responses to needs of young people. The 

wider PIE literature highlights the importance of collaborative approaches to case management 

(Turley et al., 2013) and in the present context the PIE framework was perceived to provide a 

collaborative device that facilitated this, although it was noted that discussion between different 

agencies was often challenging, mainly due to the perceived need for difficult cultural shifts towards 

PIE approaches (away from accepted, although not necessarily outdated approaches), and pressures 



25  

stemming from normal day-to-day operational demands; ΨLǘ provides us with evidence for why we work 

in a certain way, for example protection against working with very high caseloads, it helps us respond 

rather than react and concentrate on relationships with ƛƴŘƛǾƛŘǳŀƭǎΩ [Group Interview Participant 2]. 

 
4.1.2 Perceived benefits of PIE 

 
 

Staff / organisations 
 
 

There was widespread agreement concerning the benefits of PIE. Principally, this was based on the 

perception that the PIE framework helped establish clear standards for the way people thought about 

their approach to their work in supporting young people and how they thought about and responded 

to young people themselves. Operationally, PIE was beneficial for helping develop and sustain 

conversations around how best to provide services which was particularly important in a time when 

resources were stretched or scarce. More specifically, when considering particular cases, it was 

evident that the PIE approach provided the opportunity for staff to really consider the issues at hand, 

for example how a young person identified rather than problematising certain events or behaviours. 

Peer-feedback and support from the psychologist helped identify possible solutions that could be 

offered to young people as part of a more inclusive discussion. This changed the dynamic in terms of 

creating a space for negotiation rather than the assumption that young people could or would fix 

things themselves. 

 

Returning to the operational level, PIE provided a means of scrutinising priorities and what planning 

was needed to support these. For example, incorporating reflective practice (RP) as an integral 

organisational component meant that staffing and logistical issues could be given full attention rather 

than being secondary to other issues. This would appear to confirm the notion of a learning 

environment that focuses on harnessing collective organisational dynamics for the benefit of young 

people (Woodcock and Gill, 2014). In this sense it appeared to provide a means of ensuring wellbeing 

as a concept that applied equally to staff and young people, was maintained as a core element of 

practice in day-to-day operations although one participant stated that it took time for the benefits of 

RP to accumulate and show through in their work; ΨLƴ Ƴȅ ŜȄǇŜǊƛŜƴŎŜ ȅƻǳ ŘƻƴΩǘ ƎŜǘ ǘƘŜ ōŜƴŜŦƛǘǎ ƻŦ 

reflective practice from the first session. It takes a while for you to experience it to be something that 

ƘŜƭǇǎ ȅƻǳǊ ǿƻǊƪΩ [Group Interview Participant 3]. 
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The PIE framework also provided an evidence tool which supported the rationale for focusing on the 

development of meaningful relationships rather than, for example, a preoccupation with size of the 

caseload, with respect to providing a clear theoretical justification. Consequently, it was easier to 

develop approaches which were more individually responsive and which maintained the primacy of 

young ǇŜƻǇƭŜΩǎ needs. Through the sharing of cases in team discussions practitioners were able to use 

the combined experience of other staff to identify possible courses of action that would assist young 

people. These discussions also provided a valuable opportunity for staff to actively reflect on the case 

at hand and to understand various aspects for example, whether young people were engaging as much 

as was hoped or expected, whether their ideas were making a difference, and the challenges in 

creating and maintaining relationships with young people.  

 

In addition, clinical supervision with a clinical psychologist further helped to create a realistic 

understanding of the situation and how best to respond. Reflecting guidance provided by Keats et al. 

(2012), keeping things very simple so as to set only very small goals, or changing case worker in order 

to refresh the relationship were two examples which demonstrated the utility of the PIE approach to 

the case management process. Based on this evidence it was apparent that the PIE framework helped 

to balance the needs of young people with results-focused contracts for services, providing a space 

for greater attention on young people. Here, the PIE approach was perceived to help develop a longer-

ǘŜǊƳ ƻǳǘƭƻƻƪ ǿƘƛŎƘ ΨǎƭƻǿŜŘ ŘƻǿƴΩ ǘƘŜ ŎŀǎŜ ƳŀƴŀƎŜƳŜƴǘ process in a positive way so as to provide a 

real focus on supporting the emotional and practical needs of young people and the staff supporting 

them. 

 

Overall, the PIE framework created a space for exploring how trauma informed approaches could 

support all those concerned in the provision of services for example, through supervision processes 

for staff and techniques that led to meaningful engagement with young people. This was consistent 

with the wider PIE literature which emphasises the focus on creating safe and supportive 

environments (Benefield et al., 2019), and using creativity and innovation to established shared 

responsibility for those environments (Breedvelt, 2016; Keats et al., 2012). This all-encompassing 

approach was important for exploring and understanding the impact of the approaches and looking 

at how things could be done differently, especially when confronted with challenging behaviours. This 

helped to move away from personalising situations whereby issues might be attributed to specific 

individual behaviourǎ ǘƻǿŀǊŘǎ ƭƻƻƪƛƴƎ ŀǘ ǘƘŜ ŘǊƛǾŜǊǎ ŀƴŘ ŎŀǳǎŜǎ ƻŦ ǘƘŜǎŜ ōŜƘŀǾƛƻǳǊǎΤ ΨThe facilitator 

training is really good because it helps people grow outside of their roles. To me, it seems like a much 

ǎǘǊƻƴƎŜǊ ƳƻŘŜƭ ǘƘŀƴ Ƨǳǎǘ ƎŜǘǘƛƴƎ ŀ ǇǎȅŎƘƻƭƻƎƛǎǘ ƛƴ Χ (we are) helping all staff understand that they can 

engage with and become experts in this approachΩ [Group Interview Participant 1]. 
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Overall, this provided the conditions to develop an overarching framework with a common language 

and culture around supporting young people with complex needs, helped define staff expectations 

and supported the development of staff training opportunities, the latter being perceived as 

particularly important because this created an ongoing cycle of development that put PIE at the 

forefront of staff development e.g. around trauma and attachment, and specific mental health issues. 

 

Importantly, being able to couch PIE in terms of a tool for personal and professional development 

meant that it could be used to demonstrate how staff were doing good things (backed up by evidence), 

rather than it being a device purely for identifying practices that were not wholly effective. Indeed, 

being able to understand the effect of the PIE approach on oneself (as a practitioner) was perceived 

to be very useful for helping staff understand how aspects of PIE could be used as an organisational 

device for improving health and wellbeing, and as the starting point for supporting young people. This 

was because it helped staff to understand that there were different ways of thinking and talking about 

young people that went beyond more ΨǘǊŀŘƛǘƛƻƴŀƭΩ stances i.e. punitive or cynical mindsets. These had 

been challenged in a positive and constructive sense through the opportunity to consider and discuss 

approaches that responded to the particular needs of the young person. As one example showed in 

practice, this included reducing the ΨƴƻǊƳŀƭΩ organisational imperative to become involved in all 

aspects of a young ǇŜǊǎƻƴΩǎ life, instead creating a boundary or limit to activities with the aim of 

supporting healthy relationships and access to therapies that were relevant to a particular time and 

place. 

 

Consequently, PIE was perceived as a core organisational framework that informed all aspects of 

delivery allowing practitioners and young people to explore individual and collective strengths and 

weaknesses. The result of this was an approach that used tools within the wider toolkit for example, 

ACT and TRM, in a much more coordinated way. Consistent ǿƛǘƘ ǘƘƛǎ ΨōƛƎƎŜǊ ǇƛŎǘǳǊŜΩ ǇŜǊǎǇŜŎǘƛǾŜΣ ƛǘ 

ǿŀǎ ŦŜƭǘ ƛƳǇƻǊǘŀƴǘ ǘƻ ƳŀƪŜ ǎǳǊŜ ŜƳǇƘŀǎƛǎ ǿŀǎ ǇƭŀŎŜŘ ƻƴ ǘƘŜ tL9Ωǎ ǊƻƭŜ ƛƴ ǎǳǇǇƻǊǘƛƴƎ ǇǊŀŎǘƛǘƛƻƴŜǊǎ ŀǎ 

much as young people, this being particularly important for making sure the services reflected who 

they were as professionals; 

 

ΨLǘ ŀƭƭƻǿǎ ǳǎ ǘƻ ǘƘƛƴƪ ŀōƻǳǘ Ƙƻǿ ǿŜ Ŏŀƴ ǎǳǇǇƻǊǘ ǎǘŀŦŦ ŀǎ ǿŜƭƭ ŀǎ ȅƻǳƴƎ ǇŜƻǇƭŜΦ Lǘ Ǌǳƴǎ ǊƛƎƘǘ 

through the organisation and helps us understand how to do things in a consistent way that 

ǾŀƭǳŜǎ ŜƳƻǘƛƻƴŀƭ ŀƴŘ ǇǊŀŎǘƛŎŀƭ ƴŜŜŘǎΤ ƛǘΩǎ ōŜŜƴ ŀ ǊŜŀƭ spur for embracing a range of 

ǇǎȅŎƘƻƭƻƎƛŎŀƭ ŀǇǇǊƻŀŎƘŜǎ ƛƴ ǘƘŜ ǿŀȅ ǿŜ ǿƻǊƪ ŀƴŘ ǘǊŀƛƴ ǇŜƻǇƭŜΩ [Group Interview Participant 

4]. 
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The benefits of the approach had real impacts on culture and ethos and was helping organisations 

move towards whole-scale approaches in which the fundamental tenets of the PIE approach were 

embedded across all levels and functions of organisations. This had a number of outcomes including 

the building of greater trust and increased credibility, in addition to a number of synergies, specifically 

greater multi-agency working and other opportunities for example, social impact bonds; 

 

ΨLŦ ŀƴ ƻǊƎŀƴƛǎŀǘƛƻƴ ƛǎ ōǊƛƴƎƛƴƎ ƛǘ ώwtϐ ƛƴ ŦƻǊ ǘƘŜ ŦƛǊǎǘ ǘƛƳŜΣ ƛǘΩǎ ŀōƻǳǘ ŀŎƪƴƻǿƭŜŘƎƛƴƎ ǘƘŀǘ tL9 ƛǎ 

what you already do but that this is a framework that pulls that together in a more coherent 

sense and helps us learn. It underlines the skills and practice already going on and perhaps 

ǘƘŀǘ ƴŜŜŘǎ ǘƻ ōŜ ŘƻƴŜ ƳǳŎƘ ŜŀǊƭƛŜǊΩ [Group Interview Participant 4]. 

 

4.1.3 Benefits for young people and service users 
 
 

Participants noted that the benefits for young people were intertwined with those for the professional 

due to the reciprocal way in which skills, competencies and attitudes improved and ultimately assisted 

practitioners to devise effective approaches to supporting young people. One particular benefit was 

the usefulness of PIE in helping practitioners work around challenging issues that hitherto might have 

been difficult to overcome were it not for the fresh perspective provided by applying the PIE lens. As 

highlighted already, the intentional incorporation of ideas from peers, supervisors and psychological 

theories provided a fundamental means of devising responses which helped to manage the issues at 

hand. 

 
It also developed a more case-focused approach in terms of understanding the very particular needs 

and contexts of young people. Practitioners were heavily invested in the young people and greater 

self-ŀǿŀǊŜƴŜǎǎ ƻŦ ǘƘŜ ŦŜŜƭƛƴƎǎ ŀƴŘ ǊŜǎǇƻƴǎŜǎ ǘƻ ŀƴ ƛƴŘƛǾƛŘǳŀƭΩǎ ŎŀǎŜ ƘŜƭǇŜŘ ǘƻ ƳŀƴŀƎŜ ǎƛǘǳŀǘƛƻƴǎΦ Lƴ 

doing so it provided the opportunity to fully explore the young ǇŜǊǎƻƴΩǎ strengths, needs and interests 

rather than just looking to resolve issues as soon as possible. Assessments became based much more 

around the young person, rather than the organisation seeking to fit the individual within a 

standardised or accepted approach which was less about individual relationships. The constant 

process of reflecting on practice through internal facilitation processes also created a strong sense of 

ownership, although it was recognised that external support was still an important resource when 

required. However, it was recognised that a greater sense of ownership, competence and confidence 

had created a more egalitarian approach that was shared across organisations. 
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A further benefit concerned quality assurance with respect to the ability to explore in detail the 

outcomes of case reviews and how this fed into exploring the ways that things were done and how 

they could be improved. In this case PIE really helped support a whole-systems learning approach 

although it was recognised that this could sometimes be a painful and challenging experience for staff. 

The observational data hinted at the challenge for some staff of learning how to embrace the PIE 

approach and to understand how to get the most from peer feedback and expert input which required 

a candid and open approach. Ultimately, this provided a foundation for building and maintaining a 

relationship-focussed approach; 

 
Ψ²Ƙŀǘ ǿŜΩǊŜ trying to do is look at cases where things haven't worked and explore that and look 

at why that is and what we need to be doing differently. ¢ƘŜǊŜΩǎ a number of ways that's feeding 

into what we do and identifying additional training and I think that happens anyway, but PIE 

ǊŜŀƭƭȅ ƘŜƭǇǎ ŀƴŘ ǎǳǇǇƻǊǘ ǘƘŀǘ ŀǎ ǎƻƳŜǘƘƛƴƎ ǿŜ Řƻ ŀǎ ǇŀǊǘ ƻŦ ƻǳǊ ŎǳƭǘǳǊŜΩ [Group Interview 

Participant 2]. 

 

4.1.4 Challenges of PIE 
 
 

Early in the process of implementing PIE it was recognised by the participants, who represented a 

range of organisations, that there was always going to be an element of scepticism and resistance of 

new approaches sanctioned by senior management which sought to steer organisations in new 

directions. The requirement versus the option to attend RP was one such example. Here, it was 

identified that there was a managerial need to monitor attendance and understand the nature of 

barriers to help understand and address the practical (timing, workload) and motivational 

(behavioural, attitudinal) challenges. The training and management of staff is crucial in developing the 

PIE and research elsewhere highlights that challenges arise when there are differing levels of buy-in 

of staff (Turley et al., 2013). Participants in this evaluation perceived that support for staff helped 

ensure RP was embedded as an essential aspect of day-to-day operations. As such, encouraging 

practitioners to understand and accept the role and place of the PIE approach in both a professional 

and personal sense will likely support its integration into wider organisational culture and practice. 

 

A number of organisational and attitudinal barriers were also identified. Participants reported that 

some organisational elements were more challenging to engage than others based on their 

professional remit and workloads thus finding it difficult to see the relevance of the PIE approach. 

Other challenges included logistical issues with regards to e.g. the ability to attend RP sessions and 

managing the group attendees (group dynamic) so that there was the right mix of people present. It 
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was recognised that, at least initially, this had taken a lot of organisation and was resource-intensive in 

terms of embedding the ability to discuss, analyse and learn from incidents.  

 

With regards the PIE training it was noted that there needed to be strong buy-in from senior 

management and a genuine commitment to the ongoing and iterative delivery of PIE training. 

Breedvelt (2016) identities the importance of organisational support and staff management to the 

overall effectiveness of the PIE. This was echoed by one participant in the local authority setting who 

indicated that support from management colleagues could have been better. In this respect, there 

was a need to better understand the PIE process in relation to day-to-day operations and how it was 

experienced by staff and young people so as to develop a more complete awareness of the process 

and outcomes. Greater efforts were needed early on to start the PIE development process with a view 

to normalising the PIE approach, although it was recognised that coordinating this during the pilot and 

implementation stages across multiple settings was challenging. 

 
Reflecting the wider PIE literature, incorporating aspects of PIE within staff recruitment processes was 

perceived to be essential for supporting an evolutionary shift towards whole-system PIE-informed 

approaches. This was recognised as a useful response to some of the issues identified above which 

helped to attract candidates with the right skills, attitudes and mindsets to PIE-focused organisations. 

Indeed, extending this further, one might draw attention to the potential of professional communities 

of practice which have been highlighted as useful for inter-professional sharing of knowledge the 

promotion of workforce development and engagement (Breedvelt, 2016). 

 

Also important was the ability to develop or identify opportunities which helped learning to take place 

between organisations in order to allow aspects of PIE to develop in an organic or culturally sensitive 

way that worked with rather than against processes and procedure; 

 
ΨLǘΩǎ very noticeable how people are coming to us now because of what we do and how we do it, 

ǇŜƻǇƭŜ ǿŀƴǘ ǘƻ ǿƻǊƪ ƘŜǊŜΦ ¢ƘŜǊŜΩǎ ŀ ǊŜŀƭ ŜƴŜǊƎȅΣ ǘƘŜǊŜΩǎ ŀ ǊŜŀƭ ƪƛƴŘ ƻŦ ǎŜƴǎŜ ƻŦ ǾŀƭǳŜ ƛƴ ōŜƛƴƎ 

part of the organisation. So, to some extent things do get easier over time as you recruit and 

ŀǘǘǊŀŎǘ ǇŜƻǇƭŜ ǿƘƻ ǎƘŀǊŜ ǘƘƻǎŜ ǾŀƭǳŜǎΩ [Group Interview Participant 1]. 

 

4.2 ACT 
 
 

In total, 9 responses were received to the online survey. Females (n=6, 66.7%) represented the 

majority of participants. Respondent roles included a leaving care worker, project Worker EET and 
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Wellbeing coach and F4M project worker. The average age of respondents was 36.7 years old (range 

= 22 to 63; SD = 12.65) with no difference for gender. Mean time in respondent role was 21 months 

όŜȄŎƭǳŘƛƴƎ ƻƴŜ ƛƴŘƛǾƛŘǳŀƭ ǿƛǘƘ мн ȅŜŀǊǎΩ ŜȄǇŜǊƛŜƴŎŜύ όǊŀƴƎŜ Ґ р ς 45; SD = 17.82). Key data are 

combined within the sections below and full data are provided in Figure 5. 

 
4.2.1 General experiences of training 

 
 

Figure 6 provides a graphical overview of the main themes. Participants had not all undergone the 

exact same training, some undertaking work place settings, but had found it very informative, 100% 

of survey respondents agreeing that they were confident in their understanding of the ACT model and 

their ability to apply it to work (n=9). Based on participant comments there was a strong connection 

with the practical benefits of the model and its theoretical basis. In this respect, participants appeared 

to fully appreciate the notion of psychodynamic therapy which understands how and who we are is 

shaped by dynamic processes (Keats et al., 2012). This was in contrast to other tools that the 

participants had knowledge and experience of which sometime felt a little clumsy or difficult to use in 

practice. For some, there was the impression that there was too much of a focus on the development 

and theoretical aspects of ACT, and too much time spent on presenting the specific evidence that had 

informed the model. 



32  

 

Figure 5: ACT survey data (%) 
 
 

The skills I have learned through ACT have had a positive impact on my life outside 
of work 

 
I am confident I can evidence the effectiveness of the ACT approach in the context 

of my work 

 
The skills I have learned through ACT support me to take better care of myself and 

others at work 

 
The skills I have learned through ACT help me to work in a psychologically informed 

way 

 
I am confident in my understanding of the ACT model and my ability to apply it to 

my work 
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Figure 6: Overview of ACT themes 
 

 
 

This was possibly due to the differences in approach and emphasis between the trainer (a senior 

educational psychologist) and the practitioners receiving the training. Despite the strong academic 

focus all participants perceived a high degree of applicability; ΨL ŎƻǳƭŘ ǎŜŜ ǘƘŜ ƭƻƎƛŎ ƻŦ ǳǎƛƴƎ ƛǘ ǎǘǊŀƛƎƘǘ 

away, I was totally on board and wanted to get oƴ ǿƛǘƘΤ ŎƻƳŜ ƻƴΣ ƭŜǘΩǎ ƎƻΗΩ [Participant 3]. This 

participant felt that, in a sense, the training was too academically focused. Indeed, the kernel sessions 

were perceived as valuable but did not always help bring the model to life or provide examples that 

reflected the very different nature of using ACT in the context of young people versus the clinical 

domain. As such, recommendations for improvements included reducing the time spent on 

background development and theory, perhaps providing a set of resourceǎ ŦƻǊ ΨōŜŘǘƛƳŜ ǊŜŀŘƛƴƎΩΦ 

Focusing on more relevant examples was also identified as important given the particularities of the 

settings and clients that participants supported. 
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wŜŦƭŜŎǘƛƴƎ !/¢Ωǎ ŦƻŎǳǎ ƻƴ ǎǳǇǇƻǊǘƛƴƎ ǇŜƻǇƭŜ ǘƻ ƭƛǾŜ ƳƻǊŜ ŜŦŦŜŎǘƛǾŜƭȅ ό[ƛǾƘŜƛƳ Ŝǘ ŀƭΦΣ нлмрύΣ ǘƘŜ focus 

on values was perceived as particularly beneficial rather than instructive or traditional approaches 

which could disempower, disinterest and disengage participants; ΨBeing able to focus even on just one 

value created a space for us to discuss things, it allows you to shut out the chatter, suspend the other 

ƛǎǎǳŜǎ ŀƴŘ ƭƻƻƪ ŀǘ ǘƘƛƴƎǎ ƛƴ ŀ ǾŜǊȅ ǇŀǊǘƛŎǳƭŀǊ ǿŀȅΩ [Participant 3]. Interestingly, this had been 

challenging for practitioners in some respects because there was a perceived need to evaluate their 

own beliefs and approaches to supporting young people. Hence, more than a technique that was 

focused on the young person, ACT was very much a two-sided process in which practitioners 

themselves needed to grapple with their own values and how these interacted with and related to the 

case in hand. 

 

ACT was perceived as a continual learning process in that further training would be useful for helping 

consolidate and develop the skills needed to implement it effectively. This was redolent of .ǊŜŜŘǾŜƭǘΩǎ 

(2016) wider review of PIEs which draws attention to the importance of continuous learning, joint 

supervision and the sharing of findings for effective practice. For some, working out exactly where ACT 

fitted within the range of case management approaches used within their work was challenging. This 

was also reflected in the survey data where 55.6% (n=5) of respondents indicated ΨǎƻƳŜǿƘŀǘΩ that the 

skills learned through ACT helped them to work in a psychologically informed way, 44.4% (n=4) 

indicting not at all. All were clear on, and accepting of, the evidence-based approach and 

wholeheartedly agreed on ǘƘŜ ƳƻŘŜƭΩǎ ǇƻǘŜƴǘƛŀƭ ƛƴ ǎǳǇǇƻǊǘƛƴƎ ŎƭƛŜƴǘǎΦ tŀǊǘƛŎƛǇŀƴǘǎ ǇŜǊceived shifts in 

the way they approached supporting young people, recognising that ACT created a novel space that 

hitherto had not really been explored or provided in practice. 

 

This reflective process required time which was not always available and which could therefore 

ŎƻƴŦƭƛŎǘ ǿƛǘƘ ŘŜƭƛǾŜǊƛƴƎ ǘƘŜ ƳƻŘŜƭΤ ΨLΩŘ ƭƻǾŜ ǘƻ ǎǇŜƴŘ ǘǿƻ ƘƻǳǊǎ ƻƴ ǘƘƛǎ ŜŀŎƘ ǘƛƳŜ ǿŜ ƳŜŜǘ ōǳǘ ƛǘΩǎ Ƨǳǎǘ 

not possible, especially with the caseloads we have, ǘƘŜȅΩǊŜ just too big. LǘΩǎ frustrating but ƛǘΩǎ just the 

ǿŀȅ ǘƘƛƴƎǎ ŀǊŜΣ ǘƘŀǘΩǎ ƴƻǘ ǊŜŀƭƛǎǘƛŎΩ [Participant 2]. In this respect, the principles of ACT could 

potentially be ŀǘ ƻŘŘǎ ǿƛǘƘ ǘƘŜ ǇŜǊŦƻǊƳŀƴŎŜ ǊŜǉǳƛǊŜƳŜƴǘǎ ƻŦ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ƻǊƎŀƴƛǎŀǘƛƻƴǎ ǿƘƛŎƘ ǿŜǊŜ 

focused on outcomes that were clear and measurable rather than the more nuanced aspects 

encompassed by ACT for example, forgiveness, which provided the basis of action rather than the 

outcome of an action. Overall, participants were fairly sanguine, recognising this as a source of 

frustration but confident that ACT could provide a powerful means of engaging with young people in 

a more purposeful way. 
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There was concern that the practise examples did not really connect with their line of work and the 

training could be developed further to reflect this, each participant wanting to make use of the theory 

in respect of cases they knew rather than the ones provided. In this respect there was a bridging 

exercise needed to fill the gap between the theory and practice in order to ensure that the full 

potential of the training was unlocked1. Participants had taken different approaches to navigating this 

process of linking theory to practice. This included using the model with colleagues and friends to 

become more familiar with the types of issues and questions that arose and how tools such as the 

values cards could be used to help develop actions and build trust. The cards are a therapeutic tool to 

ŀƛŘ ŎƻƴǾŜǊǎŀǘƛƻƴǎ ŜȄǇƭƻǊƛƴƎ ȅƻǳƴƎ ǇŜƻǇƭŜΩǎ ǇŜǊǎǇŜŎǘƛǾŜǎΦ ŎƻƴǾŜǊǎŀǘƛƻƴ ŎŀǊŘǎ ŎǊŜŀǘŜΣ ŜǾƻƭǾŜ ŀƴŘ ǎƘŀǇŜ 

surprisingly meaningful perspectives on life and suit youth and adults. Another participant had spent 

time reading further into the model and its applications in order to develop a sound theoretical 

knowledge of the model and how this could be applied to young people. 

 

What was clear from all participants was that ACT was distinct from other tools used in practice but 

that it was conceptually challenging to implement. It was not a simple case of applying the principles. 

Rather, participants themselves needed to undergo a process of reflection and self-evaluation in order 

to understand their own values, how the various theoretical elements could be harnessed and 

explored within specific situations, and how the model fitted with organisational imperatives, for 

example, EET. 

 

4.2.2 Implementation 
 
 

All participants recognised that ACT had a positive influence on their young people and the survey 

data supported the notion that participants felt better able to understand the young people they 

worked with (100% somewhat agreed or agreed a great deal, n=9) and provided greater confidence 

to build relationships with young people (88.9% somewhat agreed or agreed a great deal, n=9). The 

card sorting exercise was instrumental in providing focus for sessions, especially for those struggling 

ǿƛǘƘ ŎƻƴŦƛŘŜƴŎŜ ƻǊ ǿƘƻ ŦƻǳƴŘ ƛǘ ŘƛŦŦƛŎǳƭǘ ǘƻ ǎǇŜŀƪ ǘƻ ǇǊŀŎǘƛǘƛƻƴŜǊǎ ƻƴ ŀ ŦŀŎŜ ǘƻ ŦŀŎŜ ōŀǎƛǎΤ ΨLǘΩǎ ŘƛŦŦƛŎǳƭǘ 

for young people to get their heads in the right space sometimes, the cards help them zone-in and we 

Ŏŀƴ ǎǘŀǊǘ ǘƻ ǊŜŀƭƭȅ ǘŀƭƪ ŀōƻǳǘ ǘƘƛƴƎǎΩ [Participant 4]. In this sense the cards helped create a space for 

deep reflection and in doing provided a means of bringing the value in question to life and giving a 

course for purposeful action.  ¢Ƙƛǎ ǿŀǎƴΩǘ Ƨǳǎǘ ƛƴ ǊŜƎŀǊŘ ǘƻ ƛŘŜƴǘƛŦȅƛƴƎ ǘƘƛƴƎǎ ǘƘŀǘ ΨƴŜŜŘŜŘΩ ŘƻƛƴƎ ŦǊƻƳ 

a practical sense e.g. job centre, registering for certain services, but also in terms of understanding what 

personal development looked and felt like, for example working on the value of forgiveness, feelings 

                                                           
1 At the time of reporting (February, 2020), it is acknowledged that ACT training has been revised in order to address these 
concerns. 
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of being angry and not being ashamed about these. In this sense, ACT helped to attenuate social norms 

or expectations with respect to how young people should feel or what they should do, instead focusing 

on what they felt and why, and accepting this as an inherent part of life. Whilst the survey data 

suggested that participants perceived greater effectiveness in building relationships with young 

people (77.8% somewhat agreed or agreed a great deal, n=9), it was apparent that there was less 

overall agreement which reflected the challenges of establishing how best to incorporate ACT into 

delivery. 

 

Clear examples of success were identified which demonstrated the value of ACT, but also the difficulty 

in demonstrating impact. One participant explained a situation regarding a client who was 

demonstrating persistent harmful behaviour. Using ACT, it was possible to set the behaviour to one 

ǎƛŘŜΣ ǘǊŜŀǘƛƴƎ ǘƘƛǎ ŀ ǎȅƳǇǘƻƳ ƻŦ ǎŜǘ ƻŦ ǳƴŘŜǊƭȅƛƴƎ ƛǎǎǳŜǎΤ ΨWe could focus on what was important in 

that moment, avoiding talking about the things we both knŜǿ ǿŜǊŜ ŀƴ ƛǎǎǳŜ ōǳǘ ǿƘƛŎƘ ǿŜǊŜƴΩǘ ǊŜŀƭƭȅ 

ǘƘŜ ǘƘƛƴƎǎ ǘƘŀǘ ƴŜŜŘŜŘ ŘƛǎŎǳǎǎƛƴƎ ŀǘ ǘƘŀǘ ƳƻƳŜƴǘ ƛƴ ǘƛƳŜΩ [Participant 3]. Hence, rather than discussing 

the need to stop the behaviour, it was possible to hold a meaningful discussion around what the young 

person valued, what was important to them, and how to ensure that they could do things that were 

consistent with these. The individual was able to understand that their negative behaviour was not 

the problem itself and discussed initial steps to take with the support worker that were driven by the 

values identified. Although these discussions could be impeded by how young people were feeling on 

the day, there sometimes being a lack of engagement, the ACT training provided a means of 

maintaining an open and honest conversation. 

 

Consequently, young people were able to express themselves without the feeling of being judged by 

staff which helped establish trust within the relationship. For example, one participant described how 

a young person had continually missed appointments but had felt able to be completely honest as to 

why this was. Over time, the young person had gradually engaged with the project safe in the 

knowledge that their behaviour was not being perceived as problematic or necessarily negative. Other 

examples were described whereby some young people were demonstrating pre-determined and 

limited impressions of what the support worker would be providing for example, advice only on 

housing and benefits. When presented with the ACT model there was a potential mismatch between 

these expectations and what the support actually entailed. Whilst this was not necessarily a problem 

per se participants noted that this did need managing in order to help develop trust and ensure that 

clients understood the nature and potential of support being provided. 
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A general and widely perceived challenge to delivery concerned a clash of worlds. This related to the 

difficulties in rationalising the ƳƻŘŜƭΩǎ therapeutic-based principle within a youth practitioner context 

and all the pressures of caseloads and organisational demands that went with this. In this sense, the 

model could present a conceptual challenge in terms of understanding how best to implement it 

within the youth context and also an organisational challenge in terms of understanding how it could 

fit  with established practices and the processes that supported these. This said, the perceived benefits 

of ACT were two-fold in that practitioners were able to use to use reflection to identify their own 

shortcomings with respect to case management and the potential to think about and challenge 

routines and assumptions. It was recognised that the high number of cases and day-to-day demands 

of support work could lead to practices becoming too routine. Usefully, ACT could help mitigate this 

risk; 

 

ΨL ƘŀŘ ƻƴŜ ǇŀǊǘƛŎǳƭŀǊ ŎŀǎŜ L ǿŀǎ ǊŜŀƭƭȅ ǎǘǊǳƎƎƭƛƴƎ ǿƛǘƘΣ ƛǘ ǿŀǎ ǊŜŀƭƭȅ ŦǊǳǎǘǊŀǘƛƴƎΦ LΩŘ ǘǊƛŜŘ ŀ 

ƴǳƳōŜǊ ƻŦ ǘƘƛƴƎǎ ōǳǘ ώǘƘŜ ȅƻǳƴƎ ǇŜǊǎƻƴϐ Ƨǳǎǘ ŘƛŘƴΩǘ ƭƛǎǘŜƴΣ ŘƛŘƴΩǘ ǊŜǎǇƻƴŘ ƛƴ ŀ ǇƻǎƛǘƛǾŜ ǿŀȅ 

at all. I stepped back a bit and assessed where I was coming from and realised that it was 

probably me who was the problem; I was trying to get her to do things that I thought were 

good for her. Instead I could see that she needed to the things that she felt were important 

for her in her own way, and I could have sensible conversations around ǘƘŀǘΩ [Participant 1]. 

 
 

4.3 RP 
 
 
Section 4.3.1 focuses on the multi-agency setting where RP was not established. Section 4.3.2 focuses 

on the multi-agency setting where RP was established. Figure 7 provides a thematic overview of the 

main themes for settings where RP was and was not established. 

 
4.3.1 Where RP not established 

 
 
4.3.1.1 Cultural shift 

 
 
Participants (with the exception of the 1625 staff who was supporting RP) had heard of RP but had 

never used it in practice, though perceived potential in supporting case management in the context 

of increased strategic awareness of and focus on care leavers, and an emphasis on smoothing the 

transition between care and leaving care. 
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Figure 7: Thematic map of RP themes 
 

 

However, the lack of understanding, insight and experience into the use of RP established significant 

barriers to implementation, as commented upon by the 1625IP staff member; ΨΧōŜƛƴƎ ǘƘŜǊŜ ǿƘŜǊŜ 

ƛǘΩǎ ƳŀƴŘŀǘƻǊȅ ǘƻ Řƻ wtΣ ƛǘΩǎ ŀ ƘǳƎŜ ŎǳƭǘǳǊŀƭ ǎƘƛŦǘ ǿƘƛŎƘ L ǘƘƛƴƪ ƛǎ ǇŀǊǘ ƻŦ ǘƘŜ ŎƘŀƭƭŜƴƎŜ ŦƻǊ ƻǘƘŜǊ ǘȅǇŜǎ 

ƻŦ ƻǊƎŀƴƛǎŀǘƛƻƴǎ ǿƘƛŎƘ LΩƳ ǎǳǊŜ Ƙŀǎ ŀŦŦŜŎǘŜŘ Ƙƻǿ ǘƘƛƴƎǎ ƘŀǾŜ ƎƻƴŜΦ L ŎƻǳƭŘ ǊŜŎƻƎƴƛǎŜ ƛƳƳŜŘƛŀǘŜƭȅ ǘƘŜ 

benefit of doing RP when I cŀƳŜ ǘƻ мснрΩ [Participant 1]. However, in practice, the onus was on 

individual practitioners to develop the systems and processes that would support RP. One participant 

highlighted that although there was support from management in terms of creating awareness of the 

RP group, it was felt that they were keener for others to engage in the group rather than to actively 

Řƻ ƛǘ ǘƘŜƳǎŜƭǾŜǎΦ IŜǊŜΣ ǘƘŜǊŜ ǿŀǎ ǘƘŜ ǎŜƴǎŜ ǘƘŀǘ ǇǊŀŎǘƛǘƛƻƴŜǊǎ ǿŜǊŜƴΩǘ ǿŜƭƭ ƛƴŦƻǊƳŜŘ ŀōƻǳǘ ǿƘŀǘ wt 

was, what it was for and that greater initial buy-in was needed. This was backed up by the 

observational data which showed that attendance was low at the meeting where data collection took 

place. Similar issues with respect to the attendance and engagement at meetings within an enhanced 
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case management setting are evident in literature (Cordis Bright, 2017) and point to a wider issue in 

sustaining multi-agency involvement. These challenges were disappointing because it was perceived 

that RP provided an important and unique opportunity to step back from routines and to assess how 

ǘƘƛƴƎǎ ǿŜǊŜ ŘƻƴŜ ŀƴŘ Ƙƻǿ ǘƘƛƴƎǎ ǿŜǊŜ ǘƘƻǳƎƘǘ ŀōƻǳǘΤ Ψ 

 
Ψwt ǿŀǎ ŀōƻǳǘ ƘŀǾƛƴƎ ǎǇŀŎŜ ǘƻ ǘƘƛƴƪΤ ƛƴ ǎǘŀǘǳǘƻǊȅ ǎŜǊǾƛŎŜǎ ǿŜ ŘƻƴΩǘ ǊŜŀƭƭȅ ƘŀǾŜ ǘƛƳŜ ǘƻ 

think, to reflect on things other than focusing the job. For me it was about having some 

space to really think about my case load and how I could improve my practice. The sessions 

ŘƛŘ ƘŜƭǇ ƳŜ ǿƛǘƘ ǘƘŀǘΣ ǘƻ ǊŜŀƭƭȅ ǘƘƛƴƪ ŀōƻǳǘ Ƴȅ ȅƻǳƴƎ ǇŜƻǇƭŜΧΩ [Participant 3]. 

 

RP sessions provided an opportunity to listen ǘƻ ƻǘƘŜǊ ǇŜƻǇƭŜΩǎ ƻǇƛƴƛƻƴǎ ǿƘƛŎƘ ǿŀǎ ƛƳǇƻǊǘŀƴǘ ŜǾŜƴ ƛŦ 

not many were present at the session. Furthermore, from a multi-agency perspective, the sessions 

had been effective in getting people together, though it was recognised that this had taken significant 

time and effort to establish. Within the statutory setting maintaining a steady group had proved 

extremely challenging and hindered the potential of the sessions in the long term. This, felt 

participants, was likely due to the pressures of caseloads and competing organisational practices that 

prevented the adoption of the RP model; ΨΧǿƘŜƴ ȅƻǳΩǊŜ ƛƴ ŀ ǎǘŀǘǳǘƻǊȅ ƻǊƎŀƴƛǎŀǘƛƻƴΣ ƛŦ ƛǘΩǎ ǎƻƳŜǘƘƛƴƎ 

ǘƘŀǘΩǎ ƴƻǘ ƳŀƴŘŀǘƻǊȅ ŀƴŘ ƘŀǎƴΩǘ ōŜŜƴ ŘƻƴŜ ōŜŦƻǊŜΣ ƛŦ ȅƻǳΩǾŜ Ǝƻǘ ŎǊƛǎŜǎ ƘŀǇǇŜƴƛƴƎ ǿƛǘƘ ȅƻǳƴƎ ǇŜƻǇƭŜ 

you will find it much harder to take an hour and a half out of your day when you have a young person 

ŎŀƭƭƛƴƎ ȅƻǳ ǘǿŜƴǘȅ ǘƛƳŜǎ ŀ ŘŀȅΧΩ [Participant 3]. 

 

In this sense, as a discretionary project with no mandatory obligations attached to it, RP was not 

always able to compete with other priorities. Whilst it was easier to harness the potential of RP with 

known colleagues, it was more challenging to develop awareness and buy-in from less-known 

ŎƻƭƭŜŀƎǳŜǎΦ ¢ƘŜ ƴƻǘƛƻƴ ƻŦ ŀ ǇŀǊŀŘƻȄ ōŜǘǿŜŜƴ ΨŦƻǊŎŜŘΩ ǾŜǊǎǳǎ ΨǾƻƭǳƴǘŀǊȅΩ ŀǘǘŜƴŘŀƴŎŜ ǿŀǎ ŘƛǎŎǳǎǎŜŘΣ 

the issue being that there needed to be some sort of balance between the two, although there was 

no simple answer because of the contextual factors within organisations. As was discussed elsewhere 

in the evaluation much stronger and obvious buy-in from senior management was perceived as 

critical. This likely necessitated exposure to and involvement in RP at all levels of the organisation. A 

similar perspective was shared by the voluntary sector participant although it was noted that there 

were fewer statutory pressures bearing down. From the perspective that reflective practice is critical 

for supporting locally situated initiatives driven by staff and service users (Haigh et al., 2012), it is likely 

that, by and large, a fuller embedding of the PIE principles is required to realize the full range of 

benefits available for staff and young people. 
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4.3.1.2 Benefits of RP 
 
 
Having participated in RP participants felt more confident in their reflective skills and reported that 

the process had helped them look at the cases in a more holistic way. Having a facilitator come in to 

encourage a broader perspective of case management had helped foster a mindset that intentionally 

ǎƻǳƎƘǘ ǘƻ ŎƻƴǎƛŘŜǊ ǘƘŜ ōƛƎƎŜǊ ǇƛŎǘǳǊŜΣ ǿƘƛŎƘ ǿŀǎ ŀ ǎƪƛƭƭ ǘƘŀǘ ŘŜǾŜƭƻǇŜŘ ƻǾŜǊ ǘƛƳŜΤ ΨIt broadens your 

scope on things and helps you think about otheǊ ŀǎǇŜŎǘ ƭƛƪŜ Ǌƛǎƪ ǿƘƛŎƘ L ǿƻǳƭŘƴΩǘ ƘŀǾŜ ŘƻƴŜ ōŜŦƻǊŜΦ 

Rather than firefighting the main issue, reflective knowledge helps you sit back and look at the whole 

and explore issues which affect the ŎŀǎŜΩ [Participant 2]. The benefits of being able to discuss in detail 

the challenges of managing young people with complex needs was also borne out in the observational 

data where it was clear that the practitioner was able to talk about practical as well as emotional 

issues, and to explore alternative solutions to some of the issues raised. 

 
This clearly demonstrated the utility of the wider PIE framework which encouraged staff to reflect on 

internal experiences in order to reduce the intensity of difficult emotions (Keats et al., 2012). 

Consequently, participants felt better able to manage caseloads. Here, RP had provided time to think 

ŀōƻǳǘ ŎŀǎŜǎ ŀƴŘ ǘƻ ŜȄǇƭƻǊŜ Ƙƻǿ ǘƘŜȅ ƳƛƎƘǘ ōŜ ƳŀƴŀƎŜŘ ƳƻǊŜ ŜŦŦƛŎƛŜƴǘƭȅ ŀƴŘ ǇǊŀƎƳŀǘƛŎŀƭƭȅΤ ΨWhen 

ȅƻǳΩǊŜ ƛƴ ŀ ŎǊƛǎƛǎ ȅƻǳ Ŏŀƴ ǎǘŜǇ ƻǳǘ ŀƴŘ ǘƘƛƴƪ ōŜŦƻǊŜ ȅƻǳ ǊŜŀŎǘΣ ǘƘŀǘΩǎ ǊŜŀƭƭȅ ƛƳǇƻǊǘŀƴǘΩ [Participant 3]. 

Multi-agency working had been important for helping establish understanding of other practitioners, 

their services and how they could coordinate support for young people. Notwithstanding the limited 

extent of multi-agency working due to the challenges of implementing RP, participants valued the 

increased understanding and awareness of other organisations and felt better able to contact other 

practitioners to assist where relevant for example, probation and housing services. 

 
Participants also felt better able understand the impact of cases on themselves and to better manage 

their response to situations. This had benefits for clients because participants were able to understand 

much more about the case and the potential response; ΨThat space to be reflective allows you to think 

ǿƘƛŎƘ ƛǎ ōŜǘǘŜǊ ŦƻǊ ǘƘŜƳΦ ¸ƻǳ ƳƛƎƘǘ ƘŀǾŜ ōŜŜƴ ƛƴ ŀ ǎƛǘǳŀǘƛƻƴ ǿƘŜǊŜΩŘ ȅƻǳ Ǝƻ ǎǘǊŀƛƎƘǘ ƛƴ ŀƴŘ ŎƻƳŜ ǳǇ 

ǿƛǘƘ ŀ Ǉƭŀƴ ŀƴŘ ǘƘŜ ȅƻǳƴƎ ǇŜǊǎƻƴ ǿƻǳƭŘƴΩǘ ƪƴƻǿ Ƙƻǿ ǘƻ ǎŀȅ άǘƘƛǎ ƛǎƴΩǘ ǿƻǊƪƛƴƎ ŦƻǊ ƳŜέΣ Ƨǳǎǘ Ǝƻ ŀƭƻƴƎ 

ǿƛǘƘ ƛǘΩ [Participant 3]. 

 

Consequently, improvements in health and wellbeing were evident whereby participants could better 

manage the stress of the cases themselves and the way in which case activities were managed. This 

empowered participants in terms of being able to acknowledge that support was needed or that 
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that case could not be taken on due to existing commitments. Despite RP concluding in this setting, 

participants agreed that they were actively using lessons learned from the process within their 

organisations and were keen to explore opportunities to embed elements of RP. 

 
4.3.1.3 Perceived outcomes 

 
 
From a statutory perspective there was scepticism that there were improvements in provision due to 

the low-level RP that had taken place, although there was the sense that, as professionals, there had 

been some useful outcomes in terms of self-management and confidence. This was echoed by the 

voluntary sector participant who had established greater self-awareness in respect of managing cases. 

Here, there was greater pragmatism in terms of not being too ambitious with cases and to invite 

feedback from colleagues regarding the case management. As such, RP gave permission for 

participants to accept that cases could be difficult and that there was not necessarily a clear answer. 

 

4.3.2 Where RP is established 
 
 
4.3.2.1 Managing sessions 

 
 

Participants had mixed prior experience in RP and agreed that the present approach had been more 

focussed. In other contexts, reflective practice was couched only in terms of supervision in which staff 

shared issues but had little time to discuss these in a broad and meaningful sense. Participants 

perceived that it was sometimes difficult to know what was acceptable in terms of approaches to 

discussions between members. This related to interpersonal communication and also the style of 

session, for example; 'Some facilitators are really stringent on using the Gibbs model in a very 

structured way, some are much less formal, allowing things to kind of move in a natural way, seeing 

how the personalities interact. So, structure can change and style can change [according to] the 

facilitator' [Participant 4]. Highlighting the importance of establishing a positive group dynamic, 

participants perceived that sessions could sometimes be very positive with open and free flowing 

discussion, but at times were a little stifled, lacking purpose or direction. In this sense it was important 

to establish ground rules and expectations in order that RP participants were able to participate fully 

and effectively within an atmosphere of respect and openness; 'There can be some really inappropriate 

use of the space which I've found difficult to manage as a facilitator; some people making disclosures 

which are really inappropriate and I've had to manage that outside of the group and seek support for 

that which has been ŘƛŦŦƛŎǳƭǘΧΩ [Participant 3]. Talking about the emotional impact of case work could 
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be very challenging which required careful and sensitive management because the sessions would 

only work where sufficient discussion toƻƪ ǇƭŀŎŜ ǘƻ ŀŘŘǊŜǎǎ ƛǎǎǳŜǎ ǊŀƛǎŜŘΦ ΨI had a really difficult case 

ǘƻ ŘŜŀƭ ǿƛǘƘΣ L ƘŀŘ ǘƻ ǎŜŜ ǘƘŜ ǿƻǊƪ ǘƘǊƻǳƎƘΧ ¸ƻǳϥǊŜ ǿƻǊǊƛŜŘ ŀōƻǳǘ ŘƻƛƴƎ ǘƘŜ ǊƛƎƘǘ ǘƘƛƴƎ ŜǾŜƴ ǘƘƻǳƎƘ 

people can't see that. Sharing that in RP is difficult, how much do I give, that's still very much a learning 

exercise for me' [Participant 1]. It is noted that some practitioners may feel uncomfortable talking 

about their personal feelings and experiences in the context of supervision (Cordis Bright, 2017) and 

in this respect there was need for sensitive session management by the facilitator. As evident in the 

observation data, encouraging participants to discuss cases and the reason why the case was brought 

to the session provided a means of establishing the limits to, and expectations of, discussions that 

took place. 

 

Furthermore, the nature of discussions depended on staff willingness, absence, and the inclusion of 

new people which could all serve to disrupt the stability of the group. Reflecting comments from the 

multi-agency setting where there was no RP, some participants were supportive of RP being a 

mandatory feature in order to create stability within the groups. This had the benefit of creating space 

ƛƴ ǇŜƻǇƭŜǎΩ ŘƛŀǊƛŜǎ ŦƻǊ wt ǎŜǎǎƛƻƴǎΤ 'Some people don't go because they're so busy, not because they 

don't want to. So, when it's mandatory you can find that they can get the most out of it' [Participant 

1]. Indeed, the observational data indicated that staff acknowledged that the sessions were not 

prioritised but that without people attending there would not be the potential to create a culture in 

which RP was more embedded. Interestingly, one participant felt that even those with limited 

motivation to attend could actually offer significant insight and feedback based on their level of 

experience, suggesting that it was important to understand the make-up of the group and also how 

attendance could be promoted and supported. For those facilitating the RP sessions there was the 

sense that more frequent supervision would help to assess how each session went in order to ensure 

good practice in the long term, though a lack of time or opportunity to do this routinely was perceived 

as a barrier to this. 

 

4.3.2.2 Benefits of RP 
 
 
Participants discussed the demanding and sometimes highly emotive nature of case work. RP provided 

the opportunity to share experiences, problems and concerns with peers. This provided an emotional 

outlet and an opportunity to listen, empathise and reassure others with similar roles which was 

consistent with the broader PIE approaŎƘΤ ΨAs an organisation we want our staff to be as emotionally 

well-equipped as possible to deal with their work so that the young people benefit from what we do' 
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[Participant 3]. As such, RP sessions provided a useful resource in terms of the combined knowledge, 

experience and different personalities to discuss approaches to case management and learn from 

others. This was not only in respect of challenging cases but also in being able to discuss positive 

experiences and why things happened in a certain way. This was felt more acutely by those in front- 

line service delivery where caseloads were very high. A participant who held a non-contact role 

perceived less utility, recognising the value of RP but also being conscious of having a limited ability to 

contribute to discussions which undermined her sense of equality and place in the group. 

 

As with participants in the multi-agency where there was no RP, participants perceived greater 

confidence and case management as benefits of RP; 'People remind each other of previous cases, 

ǎŀȅƛƴƎ ŎƻƳŜΣ ȅƻǳ Ŏŀƴ Řƻ ǘƘƛǎ Χ ƛǘ ƎƛǾŜǎ ȅƻǳ ǘƘŀǘ ŜȄǘǊŀ ōƛǘ ƻŦ ŜƴŜǊƎȅ ǘƻ ŀǇǇǊƻŀŎƘ ǘƘƛƴƎǎ ƛƴ ŀ ŘƛŦŦŜǊŜƴǘ 

way, approach young people in a different way, that both of you appreciate' [Participant 5]. In addition, 

the RP session provided practitioners with a voice which was not always heard in the melee of daily 

routines. In doing so, sessions provided a safe space where participants could communicate over issues 

relevant to them; 'It feels good when somebody else shares what they think or has done something 

that you have. Helps you feel ok about yourself. As practitioners, sometimes you forget about the 

wealth of knowledge we have' [Participant 4]. 

 
However, pointing to the notion that the sessions were as much about the process of RP as they were 

the outcomes of it, participants widely shared the view that sessions were sometimes; ϥΧƭŜǎǎ ŦƻŎǳǎŜŘ 

on case management, more interested in hearing people's voices. That is important in itself. You can 

start to see the group come together, people start to speak to each other. For me that can be enough'. 

ώtŀǊǘƛŎƛǇŀƴǘ рϐΦ Lƴ ǘƘƛǎ ǊŜǎǇŜŎǘΣ ǘƘŜ ǾŀƭǳŜ ƻŦ wt ƭŀȅ ƛƴ ǇǊƻƳƻǘƛƴƎ ǘƘŜ ǎƛƎƴƛŦƛŎŀƴŎŜ ƻŦ ǘƘŜ ΨǿƘƻƭŜ 

ǇǊŀŎǘƛǘƛƻƴŜǊΩ ǾŜǊǎǳǎ ǘƘŜ ǇǊŀŎǘƛǘƛƻƴŜǊ ŀǎ ōŜƛƴƎ Ƨǳǎǘ ǘƘŜ ŦǳƭŦƛƭƭŜǊ ƻŦ ŀ ǊƻƭŜΦ ¢ƘŜ ƴotion of safe space was 

also evident in the observational data whereby participants discussed a particular issue relating to 

appropriate responses when placed in situations involving aggression. Here, participants openly 

discussed very real concerns over the conduct of some young people and how they could best manage 

situations and ensure that they themselves were not compromised in terms of safety and job security. 

 

Health and wellbeing aspects also emerged during data analyses that were consistent with the multi- 

agency setting where RP was not established, as was articulated by Participant 4; 

 

Ψ!ǎ ǇǊŀŎǘƛǘƛƻƴŜǊǎ ǿŜ ƻŦǘŜƴ ƘƻƭŘ ƻƴ ǘƻ ǘƘƛƴƎǎ ǿƘƛŎƘ ƛǎ ƴŜǾŜǊ ŀ ƎƻƻŘ ǘƘƛƴƎ ŀƴŘ wt ƘŜƭǇǎ ǳǎ 

let things go, be able to signpost a bit more; not hold in all of the emotional responsibilities. 
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By having mixed groups and hearing other voices helps us reach out to other colleagues 

outside of RP and let that ownership go, which also helps with cohesion within the 

organisation, which is also an important ŀǎǇŜŎǘ ƻŦ wtΩΦ 

 
4.3.2.3 Perceived outcomes 

 
 
Participants were much more confident of the benefits for young people. Skills acquired through RP 

had been incorporated into practice, young people being encouraged to be more reflective, share 

stories and discuss how to develop skills to build resilience. Through RP, participants had been able to 

reflect on and assess which aspects of themselves they could bring into their roles and what 

experiences could be drawn on in a very open and honest sense; 

 

'Being able to be that vulnerable with your colleagues is part of what makes this (1625IP) 

organisation so amazing in terms of how people work together, why they stay here and 

why they come back. We are really lucky to work with the people we work with. Part of 

that is that we have spaces where we can be human with others, it's not hierarchical, we 

have a space where it's ok to ask for help or say that you're struggling' [Participant 3]. 

 
This created greater authenticity in terms of the nature of interaction with participants by feeling 

better equipped as a professional to provide the support needed by young people. Without this 

mechanism, participants felt that they could become isolated, detached and ultimately unhappy in 

their role. 

 
4.3.2.4 Negative aspects 

 
 
Negative aspects were mainly related to physical resources and session management. It should be 

noted that these, to some extent, related to the broader historical context. However, these points 

have relevance for future similar projects. Participants discussed that sometimes a lack of appropriate 

space and equipment i.e. sufficient number of chairs, warm room, made it difficult to facilitate 

effective RP sessions. Such issues might serve to undermine a key principle of the PIE framework 

(Homeless Link, 2017) and consequently any training provided to support practitioners working in PIEs, 

such as managing relationships (Keats et al., 2012).  Further, there was the sense that conducting RP 

in the workplace was not always the most productive approach as sessions worked best when staff 

had been able to ΨƎŜǘ their head out ƻŦ ǿƻǊƪΩ ōŜŦƻǊŜ ǘƘŜ ǎŜǎǎƛƻƴ began. 
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Regarding session management, when interruptions happened they were perceived as a major 

impediment because of the disturbance caused. There were mixed opinions on the place of managers 

within sessions because of the organisational lines of authority and accountability that were 

associated with these participants. However, it was also clear that there could be advantages to having 

management present because it provided an opportunity to discuss issues and work together to 

identify courses of action. 

 

4.4 TRM 
 
 
Survey respondents held a number of roles including F4M project worker, YOT Probation Officer, EET 

and Wellbeing Coach, Personal Advisor and mental health project worker. The mean age was 35.4 

years (SD=8.28), the majority were male (n=7, 53.8%), and respondents had been in their current role 

for an average of 15 months (SD=14.4). Survey data are presented in Figures 8 to 10 according to the 

three core sections that were developed. These data are incorporated within the presentation of 

qualitative data below to provide a comprehensive and succinct account of the findings. The interview 

participants included a service manager, personal advisor, youth justice worker and probation officer 

and had been in their current roles from between one to six years. All participants had used the TRM 

approach in their work. Due to the small number of participants, it must be noted that these findings 

are not generalizable. 

 

Six main themes emerged from the data analysis (Figure 11); four related to the positive aspects of 

the TRM model and two related to challenges associated with working with the model. Whilst the 

survey data and interview data were in many respects in agreement some interesting findings 

emerged, particularly in relation to the overall impact of the model on professional practice and the 

impact of the TRM on the quality of outcomes for young people, where there was less overall 

agreement. In this respect, the data indicated that the TRM provided a useful and effective tool for 

bringing agencies and young people together to identify and address needs. The respondents came 

from a range of statutory and voluntary sector agencies and issues such as organisational culture and 

practice, ŀƴŘ ǘƘŜ ŎƻƳǇƭŜȄƛǘȅ ƻŦ ȅƻǳƴƎ ǇŜƻǇƭŜǎΩ ƭƛǾŜǎ, were likely to have affected the extent to which 

these benefits were realised. This finding is useful for supporting practice as the model is rolled out 

further in other contexts in order to ensure practitioners are realistic concerning the short to medium 

term potential of the model in achieving progress in these particular areas. Overall, there was strong 

support and enthusiasm for the TRM and in this respect there was a strong foundation for building on 

the outcomes already secured. 
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Figure 8: Supporting care leavers (%) 
 
 

ƻǾŜǊŀƭƭΣ L ǘƘƛƴƪ ǘƘŜ ¢wa ƳƻŘŜƭ ƘŜƭǇǎ ǇǊƻǾƛŘŜ ǘƘŜ ǎǳǇǇƻǊǘ ŎŀǊŜ ƭŜŀǾŜǊǎΧ 
 

supporting clients to identify and manage risky behaviour 
 

helping clients to focus on positive aspects of their lives 
 

improving clients' mental health 
 

fostering positive relationships with support workers 
 

improving quality of care leavers' life skills (e.g. managing finances) 
 

increasing trust and mutual respect 
 

helping clients manage difficult life situations 
 

developing confidence to think independently 
 

inspiring a greater sense of personal belief 
 

increasing clients' self esteem 
 

helping care leavers plan for a positive future 
 

engaging care leavers in discussions which help inform their care 
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Figure 9: Experiences of implementing the TRM (%) 
 

¢ƘŜ ¢waΧ 
 

 

I intend to use the TRM to support and inform my future practice 

overall, I think the TRM model improves the quality of my support 

helps to improve staff relationships with young people 

assists with case management and progression 

assists with identifying the optimal intervention method 

helps me feel confident to advise participants about difficult subjects 

provides me with greater knowledge, skills and awareness concerning 
mental health issues 

helps me access the information needed by care leavers and their families 

helps me develop an empathetic attitude towards participants 

helps me understand and assess care leavers' needs 

increases my confidence to support care leavers 
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Figure 10: Professional practice 
 
 
 

The TRM model has improved the quality of outcomes for the young 
people I am supporting 

 
 
 

The TRM model has made a real difference to my professional practice 
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4.4.1 Multi -agency accessibility and ease of use 
 
 

All of the participants suggested that the TRM model, as they had experienced it, supported multi- 

agency working which was engaging and offered a well-rounded view of the young person with whom 

ǘƘŜȅ ǿŜǊŜ ǿƻǊƪƛƴƎΤ ΨIt has rekindled my love of multi-ŀƎŜƴŎȅ ǿƻǊƪƛƴƎ ŀƴŘ ǘƘŜ ǇǊƻŎŜǎǎΧΦΩ. The 

ƻǇǇƻǊǘǳƴƛǘȅ ŦƻǊ ǇǊƻŦŜǎǎƛƻƴŀƭǎ ǘƻ Ψget togetherΩΣ Ψget engagedΩ ŀƴŘ ΨǎƘŀǊŜ ƛƴŦƻǊƳŀǘƛƻƴΩ was seen by 

ǇŀǊǘƛŎƛǇŀƴǘǎ ŀǎ ōŜƴŜŦƛŎƛŀƭ ǘƻ ǘƘŜƛǊ ǿƻǊƪ ǿƛǘƘ ȅƻǳƴƎ ǇŜƻǇƭŜ ŀƴŘ ŀŎŎŜǎǎƛōƭŜ ŀǎΤ Ψany worker can 

ǳƴŘŜǊǎǘŀƴŘ ƛǘ ŀƴŘ ǳǎŜ ƛǘΩΦ Such comments were supported by the survey data which indicated 

agreement concerning TRM as a tool for facilitating multi-agency working (61.5%, n=8) and improving 

communication within the team supporting young people (53.8&, n=7), and further supported by 

qualitative feedback within the survey concerning things that worked well; ΨMulti agency approach to 

get professionals on the same page with regards to how they assess the young person's situation and 

Ŏŀƴ ŀƎǊŜŜ ƻƴ ōŜǎǘ ƴŜȄǘ ǎǘŜǇǎ ǘƻ ǎǳǇǇƻǊǘΩΣ ŀƴŘΤ ΨI felt the TRM mapping meeting was very effective at 

bringing together different professionals around the young person to understand their history and the 

different perspectives each professional has towards supporting ǘƘŜƳΩ. 

 

¢Ƙƛǎ ǿŀǎ ǎŜŜƴ ŀǎ ŀ ƘŜƭǇŦǳƭ ǿŀȅ ǘƻ Ψreduce the isolation of our workΩ ŜȄǇŜǊƛŜƴŎŜŘ ōȅ ǎƻƳŜ ǇŀǊǘƛŎƛǇŀƴǘǎ 

and is an important feature of the TRM which requires organisations to work closely in order to 

ǎǳǇǇƻǊǘ ȅƻǳƴƎ ǇŜƻǇƭŜ ŜŦŦŜŎǘƛǾŜƭȅ ό{ƪǳǎŜ ϧ aŀǘǘƘŜǿΣ нлмрύΦ ¢ƘŜ ōŜƴŜŦƛǘǎ ƻŦ ƘŀǾƛƴƎ Ψeveryone around 

the tableΩ ǿŜǊŜ ǊŜŎƻƎƴƛǎŜŘ ŀǎ ƛƳǇƻǊǘŀƴǘ ŦƻǊ ŜƴƎŀƎŜƳŜƴǘ ǿƛǘƘ ȅƻǳƴƎ ǇŜƻǇƭŜ ŀƴŘ ƻŦŦŜǊŜŘΤ ΨΧin depth 

and different views of the young person ...work that had already been done and work to be doneΩΦ One 

ǇŀǊǘƛŎƛǇŀƴǘ ƘƛƎƘƭƛƎƘǘŜŘ ǘƘŀǘ ǘƘŜǊŜ ǿŀǎΤ Ψŀ ǎŜƴǎŜ ƻŦ ǘŀƪƛƴƎ ǘƘŜ ōŀǊǊƛŜǊǎ Řƻǿƴ Χ ƎŜǘǘƛƴƎ ǘƘŜ ŘƛŦŦŜǊŜƴǘ 

agencies to engage and rethink their approaches to the clientΩΦ LƴŘŜŜŘΣ ǘƘŜǊŜ was general agreement 

in the survey that the TRM supported getting access to the right information (46.2%), case 

ƳŀƴŀƎŜƳŜƴǘ όпсΦн҈ύ ŀƴŘ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ŀƴŘ ŀǎǎŜǎǎƛƴƎ ŎŀǊŜ ƭŜŀǾŜǊǎΩ ƴŜŜŘǎ (61.5%). 

 
The tools used were described as useful and accessible, for some confirming what they already knew 

ΨƛǘΩǎ ƘŜƭǇŦǳƭ ǘƻ ǳǎŜ ǘƻ ǘƘƛƴƪ ŀōƻǳǘ ǘƘŜ ȅƻǳƴƎ ǇŜǊǎƻƴ ƛƴ ŘŜǇǘƘ ŀƴŘ ǳǎŜ ǿƘŀǘ L ŀƭǊŜŀŘȅ ƪƴƻǿ ǿƛǘƘ ǘƘŜƳΩΣ 

and for others offering a different view of trauma and the impact of adverse life events upon 

ŀŘǳƭǘƘƻƻŘΤ Ψthis has influenced me and I need to be mindful of attachment and the impact of early 

yearsΩΦ ¢Ƙƛǎ ŦƛƴŘƛƴƎ ǿŀǎ ŀƭǎƻ ŜǾƛŘŜƴǘ ǿƛǘƘƛƴ ǘƘŜ ǎǳǊǾŜȅ Řŀǘŀ ǿƘƛŎƘ ƛƴŘƛŎŀǘŜŘ ǘƘŀǘ сфΦн҈ όƴҐфύ ƻŦ 

respondents felt that the TRM had helped them to develop empathetic attitudes towards young 

people and a greater understanding of their lives; ΨIt promotes an understanding of YP's background 
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and the impact of this on their persona and behaviour rather than being a model that promotes 

ōƭŀƳƛƴƎ ȅƻǳƴƎ ǇŜƻǇƭŜ ŦƻǊ ǘƘŜƛǊ ǊƛǎƪȅκŀƴǘƛǎƻŎƛŀƭκǳƴƘŜŀƭǘƘȅΩ [Survey feedback]. 

 

Figure 11: Main TRM themes 

 

 
 

4.4.2 Sequencing 
 
 

Consistent with a key aspect of the TRM and associated pilot guidance, sequencing was discussed by 

ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎ ŀǎ ŀƴ ƛƳǇƻǊǘŀƴǘ ŦŜŀǘǳǊŜ ƻŦ ǘƘŜ ƳƻŘŜƭΦ ¢ƘŜȅ ǎǳƎƎŜǎǘŜŘ ǘƘŀǘ ǘƘŜ ƳƻŘŜƭΤ Ψforces 

professionals to see the bigger picture Χ to stop and check ΧΦ Is this the right intervention Χ is this the 

right time?Ω CƻǊ ǎƻƳŜ ƛǘ ǿŀǎ ŀƴ ƻǇǇƻǊǘǳƴƛǘȅ ǘƻΤ Ψhelp professionals to understand why they (young 

people) decide to act in a certain wayΩΦ CƻǊ ƻǘƘŜǊǎ ƛǘ ǿŀǎ ŀƴ ƻǇǇƻǊǘǳƴƛǘȅ ǘƻΤ Ψlook back, look at the 

present and look to the futures Χ to think about intervention support ΧΩ The opportunity to focus upon 

sequencing was described as Ψsomething that really works ΧΦ like magic ΧΩ helping those who used 








































