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Executive Summary
Introduction
This report presents the findings of the Future 4 #dM)(20162019)evaluation undertaken by
the University of Gloucestershire between January 2017 and December 2019. Future 4 Me (F4M) is
an innovative project run by 1625 Independéeople (1625IP) that provides specialist support to

young people leavipcare, leaving custody or young people who are at risk of entering custody.

Methods
A mixed methods approach was deployed involving the use of quantitative and qualitative methods
in orderto gatherdataviaarangeof individualandgroupinterviews,andonlinesurveygo investigate

the experiences and perceptions of young people and practitioners involved pmdfeet.

Main findings

Young people valued the simple referral process and the ability to talk about issues they felt were
important in a sipported and open way. Young people felt listened to, respected and valued. This
created a space where opportunities and plans could be explored in respect of addressing things that
mattered to them, providing a greater sense of agency and confidence.r@pijies for personal
andprofessionatievelopmentwere exploredwith supportfrom caseworkers.Youngpeoplefelt more
resilientandselfaware,andcapableof focusingon positiveactionfrom apositionof relativestability.

This helped to reestablishroutines and relationships which served to reinforce a greater sense of

personal wellbeing, happiness aathpowerment.

For practitioners the F4M project provided a munkeded opportunity to enhance the delivery of
important support services for young pgle in Bristol. Joining up with other organisations within the
wider service landscape helped identify realistic and workable interventions, share collective
knowledge and information, and identify solutions to problems in a challenging financial aticgpoli
climate. This fostered a sense of greater responsiveness and effectiveness which helped avoid
duplication and competition between local stakeholdérbe range of manisational cultureand
practicesacross the voluntary and public sector agenae®ived in the=4M partnershigcould

present potentiakenablers andarriers to these aspects.

Flexibilityandcreativitywere criticalelementsof the succes®f FAM.Thisappliedto the waycasework
wasapproachedthe way F4AMworkedwith its partners,andthe relationshipwith the evaluationteam

to ensure the methods reflected the complexitiesdelivery.
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The evaluation explored young peofixperiences of the FAM project and what impacts this had in terms of supporting them with, for
example, housing needs, health and wellbeing, relationships with others, and general perceptions of the project

Young people had experienced, and werperiencing, challenging life situations which
caused considerable disruption and hardship. To varying degrees, these led to poor m
health and issues with trusting others and communicating effectively with others.

Young people valued the simple refa process established by the project and the ability
talk about issuetheyfelt were important in a supported and open way. Young people fe
listened to, respected and valued. This created a space where opportunities and plans
be exploredn respectof addressinghingsthat matteredto them, providinga greatersense
of agency and confidence. Opportunities for personal and professional development w
explored with support from caseorkers

Consequently, young people felt more resilient aeiFaware, and capable of focusing on
positive action from a position of relative stability. This helped testablish routines and
relationships which served to reinforce a greater sense of personal wellbeing, happine
empowerment.Youngpeoplevaluedthe dynamicandpersoncentredapproachprovidedby
case workers which established a tm@y relationship which shared responsibility for
decisionmaking.

Havingsupportcloseat handprovidedreassurancéhat facilitatedajourneytowardsgreater
independence and a greater ability to manage the complexities of likies.

WL FStfG KSIENR YR 3INRSY
was a bit nerve wracking but | felt like for the first tim
was being encouraged to be independent. | felt likefg
my needs were acknowledged, not just housing but &
my emotionalweld SAy 3 | yR LIK&aAid(d
[Young Persotd].

WIS AYGNRRdzOSR YS G2 | 3
SRAZOFGA2y> I ff RAFTFSNBYI
found my ownwaytoget y 1 2 S RdzOI (A 2
Englistbut | alwaysneedednoreandhefoundmeplaces
FYR Llzi YS Ay NRARIKG RANJZ
[Young Persoa?2].

UXAG KF& 2dzad 0SSy 3IANBI |
to see me and it isn't like 'right, we V@one hour '. It's
made me feel responded to in a way that social work
and PAs never haviyoung Person 4].
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Description & information

stakeholders perceived to be valuable and significant about the project

Interviews with practitioners working wityoung peopldé¢ogether with evaluation observations were used to explore what partners and

Example quotations

The FAM project provided a mucteeded opportunityto enhance the delivery of importan
support services for young peoplethre West of EnglaridJoining up with other
organisations within the wideservicelandscapéhelpedidentify realisticandworkable
interventions,sharecollective knowledge anthformation, and identify solutions to
problems in a challenging financiald political climate. This fostered a sense of greater
responsiveness and effectiveness which helpedidduplicationandcompetitionbetween
localstakeholdersThe range afrganisationatulturesand practicescross the voluntary an
statutory agencies involvedould presenpotential enablers, andbarriers to theseaspects.

Overall, the project provided a unique approach which had challenged traditional pract
and assmptions. It was not always easy to embed the PIE framework and its constitue
parts withinall organisations. However, participants were unanimous in the opinion tha
the F4M toolkit had the potential to make significant improvements in practice.

Thesemprovementsverein respectof staff skillsandexpertiseand perceivedoutcomesfor
youngpeople.Generallystafffelt better equippedto work with youngpeoplealthoughthere
was a need for ongoing training and support to ensure practitionerséeitire in their
knowledge andkills.

Thetheoreticalbasisof the projectandfocusonvalueshelpedmaintainthe primacyof young
LJS 2 Lifeefi®rid strengthovermoretraditionaloutcomemeasuresTheopportunity to
scrutinise® 2 dzy' 3  LidSedshdid Stréngthsand the planning needed to support these
was valuable. Consequently, the projgcbvidedscopefor greaterinnovationandcreativity
by movingawayfrom afocuson behaviour towards a focus on the causebedfaviour.

WXAGQa MNBIMNISISALI I20MNS i@ a2
OFyQl R2 S@OSNRGKAY3IAS (VY1
can do for young people. | literally work around the
O2NYSNJ FNRBY GKS&aS 3Idzea i
GKS ¢62NR R2SayQi ySoSaal
WY¢ wa | yaBency deéetings are very useful, we (
people from different backgrounds on the same page
We can create a certain knowledge foundation, a baj
G2 RNl g FTNRBY GKFG A& dza
really important for coordinating worfor young people
FYyR 3SGidAy3 GKS &alyS 02y
[Participant 1].

WL (i dadnaskive impact for me. We work with peog
who are difficult to impact, difficult situations thatten

haveallot of professionalinvolvedput i K | not@hsays
whattheyneed.L (afbatgoingto the right professional
to get the right support, so the more you network the
more you know people, the more you understand thg¢
role so | know that you are right for some of the peoj
LQY ¢ 2 NJ A Y 3pod themKndthatlpartidwlay
transition by getting them in contact with the right

a S NIRaQi@pas).




F4M Toolkitg Psychologically Informed Environments I8

Overall the PIErameworkcreatedaspacefor exploringhowtraumainformedapproacheouldsupportallthoseconcernedn the provisionof services
for example, through supervision processes for staff and techniques that led to meaningful engagement with young people

The PIE approach helped staff to understand that there were different ways of thinking
talkingaboutyoungpeoplethat went beyondmore W (i NJ- R #tande& e/duriiti%e or

cynical mindsets. PIE was perceived to provide a practedsled approach thafocuses
2y @2dzy3 LIS 2dulisNGH LB YMBYWHI K2 G(KS 02 Y LesS

Againstabackdropof increasecemphasin multi-agencyworkingthere wasthe recognition
that organisations needed to look to wider sé&diolders in order to devise more complete
responseso needsof youngpeople.ThePIEapproachwasbeneficialfor helpingdevelopand
sustain conversations around how best to provide services which was particularly imp
in a time when resources werérstched orscarce.

The PIE framework provided a collaborative device and helped establish clear standatr
the way people thought about how they approached their work in supporting young pe
and how they thought about and responded to young pedh&mselves. Through the
sharingof casesn teamdiscussionspractitionerswere ableto usethe combinedexperience
of other staff to identify possible courses of action that would assist young people. The
discussions also provided a valuable opportyfitr staff to actively reflect on the case at
hand. Peeffeedback and support from the psychologist also helped identify possible
solutions that could be offered to young people as part of a more inclusive discussion.
helped practitioners work aroundifficult issues that might otherwise have been difficult
overcome were it not for the fresh perspective provided by applying théeR$

Incorporating reflective practice (RP) as an integral organisational component meant t
staffingandlogistialissuexouldbe givenfull attention ratherthan beingsecondaryto other
issues. The PIE framework also provided an evidence tool which supported the rationz
focusingon the developmentof meaningfulrelationshipsrather than, for example,a
preoccupation with size of the caseload.

WLG Fft2ga dza G2 GKAY1 |
as well as young people. It runs right through the
organisation and helps us understand how to do
things in a consistent way that values emotional and
practicay SSRaT AdiQa o6SSy | N
range of psychological approaches in the way we
g2N] | YR {®iduplgtenidd Partitifun
4].

Y2 K4 6SQNB GNBAYy3 (2 Ri
haven't worked and explore that and look at vihgt
Ad YR ¢KIG 6S ySSR G2
number of ways that's feeding into what we do and
identifying additional training and | think that
happensanyway,but PIEeallyhelpsandsupportthat
Fd a2YSUKAYy3a ¢S REGrdug
Interview Participang].

LJI

WeKS FFEOAECAGEFG2NI GNI AYAY
people grow outside of their roleEo me, it seems like
a much stronger model than just getting a

LJa @ OK 2 f pwe Ard) bielpihg/all staff understand
that theycan engage with and become experts in thig
I LILINHGraDKIQerview Participart].




FAM Toolkitc Acceptance and Commitmeritherapy (ACT)

shaped by dynamic processes.

1625ip are piloting the application of ACT as a process for supporting practitioners and providing tools for effectivenengad@&lcontrastedwith
othertoolsthat the participantshadknowledgeandexperienceof. Therewasa strongconnectionwith the practicalbenefitsof the model and its
theoretical basis. Participants appeared to fully appreciate the underpinning notion of psychodynamic therapy which udsi¢hstanho we are is

Participants themselves needed to undergo a process of reflection andvadifation in
order to understand their own values, how the various theoretical elements could be
harnessed and explored within specific situations, and how the model fitted with
organisational objectives. The principles of AGlldin someways,potentially be at odds
GAGK GKS LISNF2NXIyOS NBIdANBYSydGa 2F L]
outcomes that were clear and measurable rather than the more nuanced aspects
encompassed bCT for example, forgiveness, which provided the basis of action rathe
than the outcome of an actiordowever programme design and management has
managed this conflict.

The focus on values was perceived as particularly beneficial viestugctive or normative
approaches which could disempower, disinterest and disengage participants. ACT wa
much a twosided process in which practitioners themselves needed to grapple with the
ownvaluesandhowtheseinteractedwith andrelatedto the workin hand.ACTwas
perceived ascontinuallearningprocessn that further trainingwould be usefulfor helping
consolidate and develop the skills needed to implement it effectively. For some, workir
out exactly where ACT fitted within the rangeécase management approaches used with
their work was challenging

Participants recognised that ACT had a positive influence on their young people. ACT
to focus on what they felt and why and accépeélingsas inherent part of life. ACT
facilitated meaningful discussion around what the young people valued, what was
important to them, and how to ensure that they could do things that were consistent w
these.

Recommendations for training improvemerits ACTincluded reducing the time spent on
background development and providing more relevant examples.

Wcould see the logic of usingACTIlstraight away, |
was totally on board and wanted to get on with
02YS 2y DGlodwinterdew Partidipang].

Whad one particular case | was really struggling witl
Al gl & NBFffe FNHz&AGNIF GA
odzi wiKS @2dzy3 LISNE2Y S
respond in a positive way at all. | stepped back a bit
and assessed where | wesming from and realized
that it was probably me who was the problem; | was
trying to get heito dothingsthat | thoughtweregood
for her.Instead | could see that she needed to the
things that she felt were important for her in her own
way, and | couldave sensible conversations around
0 K I[Partipantl].

Y. SAy3a o6ftS G2 F20daAa S&
space for use to discuss things, it allows you to shut
out the chatter, suspend the other issues and look g
GKAy3a Ay | Q[BaxiRipahtIB].NIi A O




FAM Toolkitg Reflective Practice (R)

challenges of implementing it within diverse organisational settings.

The evaluation explored settings where RP was and was not established. A number of themes emerged which highlightdofiieRitiind also the

Where RP was not established participants perceived potential in supporting case
management in the context of increased strategic awareness of and focus ole@ages,
and an emphasis on smoothing the transition between care and leaving care. Participg
felt more confident in their reflective skills and reported that the process had helped th
look at the cases in a more holistic sense. Having a facilitatne én to encourage a
broader perspective of case management had helped foster a mindset that intentional
sought to consider the bigger picture. Participants felt better able to contact other
practitioners e.g. probation and housing services.

A lack ofunderstanding, and full management supportsome organisations

established barriers to implementatiomithin those settingswith the onus on

individual practitioners to develop the systems and processes that would support RP.
Pressures of caseloads arapeting organisational practices prevented the full
adoption of the RP modé@h some setting®.g. local authority

Where RP was established it provided the opportunity to share experiences, problems
concerns with peers. This provided an emotiomatlet and an opportunity to listen,
empathise and reassure others. RP sessidso provided practitioners with a voice which
was not always heard in the busyness of daily routines. In doing so, sessions provided
space where participants could communicate over issues relevant to them. Participant
were confident of the benefs for young people: skills acquired through RP had been
incorporated into practice, young people being encouraged to be more reflective, shar
stories and discuss how to develop skills.

Therewere mixed opinions on the place of managers within sessions because of the
organisational lines of authority and accountability associated with these participants.

Wwt gl a lo2dzi KIFE@Ay3a &Ll
ASNDAOSE 6S R2Yy Qidk tthB I £ &
reflect on things other than focusing the job. For
me it was about having some space to really think
about my case load and how | could improve my
practice. The sessions did help me with that, to
NEBIFffe GKAY] I 0 ZRiicipang
3].

« 4
e 7

'It feels good when somebody else shares what
they think or has done something that you have.
Helps you feel ok about yourself. As practitioners,
sometimes you forget about the wealth of
knowledge we havéParticipant 4a].

WAs practitioners we oftendid on to things which

is never a good thing and RP helps us let things go,
be ableto signposta bit more;not holdin all of the
emotional responsibilities. By having mixed groups
and hearing other voices helps us reach out to
other colleagues outside 8P and let that

ownership go, which also helps with cohesion
within the organisation, which is also mmportant

I & LIS O (iPagicipanib].Q




F4AM Toolkit¢ TraumaRecoveryModel (TRM)pilot for working with care leavers

Description & information

LIN: OGAOSa | yR

Example quotations

The TRM provided a useful and effective tool for bringing agencies and young people together to identify and addressgaeesstiéhal culture,
UKS O2YLI Slikely ipéhave affectetiizgxdent tdSvRidhith&sa lienefitdwaie tealiged N

The TRMare leaver pilosupported multtagency working and offered a wetlunded view
of the young person with whom participants were working. This helped reduce a sensg
practitioner isolation. The tools were described as useful and accessible.

Theuseof atraumalensto explorethe livesof the youngpeoplethat they were workingwith
offered an important basis for the development of clier@ntred interventions.
Understanding trauma and awareness of trauma in early life were highlighted as impo
elements of the model, enabling the professionals to start to understand the impact of
traumaandadverseeventson behaviourand health. Thefocuson sequencingvasbeneficial
andhelpedwork out howto addresghe different eventsin youngLJS 2 LlieS.Pxiticipants
also describedhow the opportunity to engage with theorhelped them to focus upon the
NBflGA2YAKALI | y&R2 \MR2D 3a2YS O023yAiGABS

One participant higlighted the development of a more mindful approach to practice anc
their understanding of their work with the young person. Working with different
professionals and understanding their role was beneficial and the opporturdtyllborate
with colleagies from Statutory and Charitable organisations highlighted different roles
approaches and fostered a sense of genuine Haiggncycollaboration.

Survey respondents were not wholly convinced that the TRM helped provide the care
people neededThiscould have been related to a lack of practitioner confidence to advis
@2dzy3 LIS2LX S 2y RAFFAOMzZ G &adzomeSoOta FyR
Thiswouldappearto underlinethe importanceof providingongoingtrainingandsupportfor
practitionersto ensurethat they feel sufficientlysecurein their knowledgeand confidence

to apply the model.

¥2NOSa LINPFSaaAzylfa G2
FYR OKSO1l Xo La (KAa (K¢
righttimeX C2 NWda 26MS& |y 2helh2 |

professionals to understand why they (young people
decide to act in a certain way®

Wo-ordination can be really difficult and unintentionall
2ySQa 26y 62N] YAIKOG dzyl
there is no blame here, botcasionally we might get

NSadzZ G6a o0& | OOARSY(d NI {f

WHelps professionals to understand why they [young
people] decide to actin a certainw@yp C2 NJ 2
Iy 2 LILJ2 Nloakifakkiil@ok at heTpredent and

look to theT dzii dzNBa X (2 GKAY
XQ o
WXG KSftLA X (2 dzyRSNRG!

intergenerational effects of trauma and how we can
explain to families about traunta ®

vii



1.0 Introduction

Thisreport presentsthe findingsof the Future4 Me (F4M)evaluationundertakenby the Universityof
Gloucestershire between January 2017 and December 2019. Before presenting the main findings,

attention is given to the purpose of the project and the scope ofevuation.

1.1 The Future Me (20162019)project

Future 4 Me (F4M) is an innovative project run by 1625 Independemple (1625IP) that provides
specialist support to young people leaving care, leaving custody or young people who are at risk of
entering custody. The projectdelivered by a dedicated team with extensive expertise in

resettlement, mental health, learning and work and participation.

Engaging with participants over a 6 to-inth period, the project is underpinned by an approach
that builds trust, identifies pdgve opportunities that support wellbeing and personal development,
and which seeks meaningful partnerships with young people and other stakeholders in the
community. This project aligns with other innovative practices that are taking place in the wider
inclusion/cohesion and youth justice sector (see for example, Department for Education, 2011;
Department of Health, 2013, 2015; Fitzpatrick, 2014; Glover and Clewett, 2011; McNeil et al., 2012;
Selwyn, 2015; Staines, 2016).

1.2 Scope of theevaluation

Thissection briefly outlines the main elements of the evaluation in order to delimit the activities

undertaken in respect of data collection and analysis.

1.21t N} OGAGA 2y SNI leypriereasdzy 3 LIS2 LI $Qa

Reflecting the innovative nature of the project in whiatilaboration between participants, 16251P
staff and wider stakeholders (collectively referred to in this report as practitioners) is a foundational
element,the evaluationacquiredqualitativedatafrom thosewith a directinvolvementin F4M,either

as a rticipant (beneficiary), or practitioner / stakeholder. This provided sdopestablish insight

into the experiences of those engaging with F4M and those involved in delivering and supporting the

project.



1.2.2Psychologicallyinformed environment

Central to the FAM project is the concept of a psychologidaltymed environment (PIE) which
provides a core pillar of the project and consequently, the evaluation. Psychologidaityed
environmentsseekgreaterflexibility andresponsivenesi the way servicedor vulnerablepeopleare
devised and delivered (Johnson and Haigh, 2010). In doing so, PIEs can assist staff andaservices
understandthe originsof behavioursparticularlyin peoplewith complexandtraumaticbackgrounds,

andto work more creativelyandconstructivelyto identify the bestplanof actionto improvewellbeing

and safety (Keats et a012).

PlEdhaveatransformativepotential giventhe primacyof dialoguebetweenindividualsand providers

of services which supports organisations tobecome learning organisations capable of changing
practice and creating positive opportunities and relationships (Johnson and Haigh, 2010; Woodcock
and Gill, 2014). Central to PliEghe notion of an enabling environment in which in which the nature
and quality of relationships between staff and beneficiaries are highly valued and engagement is
purposeful, responsibility for environments and developing opportunities is shared, hackwpen

discussion and communication is valued (Breedvelt, 2016; Haigh 20 E2).

Acceptance and Commitment Therapy

Acceptancend CommitmentTherapy(ACT providesakeyresourcethat sitswithin the PIEapproach.
ACTis a psychologically informed intervention modbkt seekgo foster the ability to stay in contact with the
present moment, regardless unpleasanthoughts, feelings or bodily sensations, while choosing behaviour based
2y GKS &Aiddd G A 2vgluesWithRappiiéabilityla& déi dvgreezconteds/ ACT estaisisix
main processes includingefusion acceptance, flexible attention to the present moment, sedf
context, values, and committedction (Livheimet al., 2014). Theseassistpeople to live more

effectivelyratherthanfocus on trying taemove completely the issues affectitigem.

Together, PIE and ACT formed a principal focus of evaluation activities which are further discussed in

section 2.2.

1.2.3Trauma Recoverylodel pilot with care leavers

In parallel with the evaluation activities dartaken in respect of the PIE toolkit, an additional small

scaleevaluationwasconductedto investigateaspectof the TraumaRecoveryModel (TRM Figurel).

2


https://www.psychologytoday.com/gb/therapy-types/acceptance-and-commitment-therapy
https://www.psychologytoday.com/gb/therapy-types/acceptance-and-commitment-therapy

The TRM seeks to bridge theory and practice by providing practitioners wittaaand sequential
approachto devisinghe mostappropriateinterventions.Thesdnterventionsplaceemphasisiot only

on behaviour and its drivers but the contexts in which it tgkese.

The model focuses on the behavioural presentation of yopagple and emphasises underlying
developmental needs and the most appropriate approaches within the given contest (Skuse and
Matthew, 2015). In establishing a series of layers of intervention that are structured in a sequential
waythe TRMprovidesahighdegreeof flexibility andresponsivenesw® younglLJS 2 Ldevel@oinental

and mental health needs. Such approaches are important for ensuring that interventions supporting

young people are to move beyond the superficial (P&®y,3).

The TRMdrawstogether knowledgeof attachment,trauma, criminology and neurology in order to
formulate interventions for children and young people with compieeds.In the context of this

evaluation,TRMwasbeingpiloted with care leaverdy 1625IPaspart of the FAMapproach



Figure 1: TaumaRecoveryModel
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2.0 Methods

A mixed methods approach was deployed involving the use of quantitative and qualitative methods
in order to gather data that assessed the extent to which the work of 1625IP had met its stated aims
within the context of the FAM project. This involved cltiséson between the evaluators and 1625IP
staff, young peopleand partners to generate clear understandings of the everyday processes around
which the project operates.FollowingBryman(2006),the principal reasorfor the mixed methods
approach was thatfocompleteness i.e. the use of more than one evaluation method within a single
piece of research to provide a more sophisticated response to the research problem and produce a

more comprehensive understanding.

An iterative approach to data collection wastablished in order to build data as the evaluation
progressedindto provideflexibility within the evaluationplanto respondto challengessthey arose.

A range of individual and group interviews, and online surveys were used to investigate the
experiences and perceptions of the young people concerned as well as project team
members/practitionersstakeholdersaindpartneragenciesTheevaluationbeganin Januan2017and

concluded in Decemb&019.

2.1 Aims andobjectives

The aim of the evaluatiowas to investigate the impact of the F4M project on the young people and

agencies concerned.

To address the evaluation aim, five objectives were established:

1. To understand the impact of the F4M project on the lives of young people and what young
peopleidentify as most valuable and significant about greject;

2. Toidentifywhat partnersandstakeholdergerceiveto be mostvaluableandsignificantabout
the project;

3. To investigate factors that facilitate or hinder the achievement of F4M projgcomes;

4. To explore how the FAM project assists in joining up services for young petplesition;

5. Toinvestigatethe notion of ¥ 3 2L2NR- Owith @¢a@sto the developmentof policy and

practice, including the development of a practitioner toalkit



2.2 Procedures

An overarching evaluation framework was established which included a number of key strands and
respective participants (see Table 1). This provided a route map for the data collection and analysis
phase and ensured a broad range of participants were identified and included in the evaluation

activities.

This report is based on extensive primary data collected in the field by the evaluation teams and with
the support of FAM staff. A range gjualitative and quantitative data are used to unpack the
experiences of those involved in the management and implementation of the project, in addition to

young people receiving support from the project.

All participants were recruited using a conveniersampling approach (Flick, 2014) in order to
operationalise the evaluation plan. The sample was agreed with the F4M project manager and
leadership team in order to maximise the ability to capture rich data. This was managed throughout
the evaluation in ordr to respond to sampling issues as they arose. The criteria for inclusion were as
follows:

1 FA4M staff and wider agency staff: directly involved in the development and implementation

of the F4Mapproachand its components, including attendance at meetingegsions;
1 Young people: those willing to engage with the evaluation team to share and discuss their

experiences of the F4lepproach.

PEf ljdzr yGAGlr GAGS RIGEFE 6SNB FylfteaSR G2 SadlofAal
interviews were recaded for accuracy. Data were analysed in keeping with an inductive approach
(Braun and Clarke, 2006; 2013) and researcher notes were used to help unpack key themes before a
thematic overview was developed to explain what was going on in the data in esob bINE 2 SOl Q&
elements. This approach sought to identify and analyse patterns within the data in order to provide a
basis for interpreting the findings. In doing so it helps explore the meanings and experiences of
participants and the social contexts irhieh these take place (Braun and Clarke, 2006). Briefly, this
approach involved:

i.  becoming familiar with the data (i.e. transcripts, researahneaties)

ii.  generating initial codes (individual unitsasta)

iii. collating data relevant to each code into groups idasrto begin to establish thenm@ames

iv.  reviewingthesethemesto ensureaccuracyandthenpresentinghesein anintelligibleformat.
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Individual interviews (n=7) conducted by the evaluation team exploredftaer S NE Q SELISNA S
the F4AM project and what impacts this had in terms of supporting them with, for example, housing

needs, health and wellbeing, relationships with others, and general perceptions of the project
(AppendixA). Participantavere recruited via F4Mstaff. Theinterviewswere conductedviatelephone

between July 2017 and November 2019 at a time convenient to the participants. In addition,
Interviewslater in the evaluationwere conductedby F4Mstaff usinga questionnairebasedinterview

tool designed in liaison with the evaluation team, whereby a staff member used an online survey to

guide and capture discussions with young people (n=6) regardingettmériences.

2.2.2 FAM PractitionerExperiences

Data were collected via evaluator observasoat team meetings including a team development
session in addition to interviews with project staff including the project lead, and a group interview

with project staff and other practitioners.

2.2.3FAM Toolkitevaluation

Thetoolkit elementof the evaluationfocusedonthe (PIE)the
use ofAcceptance and Commitment Thera@CT) thatvas used to support care leavers;
(RP) in multi and single agency settings where RP was, and was not, lesthldisd the
(TRM).

Collectively, the evaluation sought to explore and understand the experiences of those directly
involvedin deliveringthe projectandthe youngpeopleinvolvedin the projectin orderto understand

how thetoolkit might best be implemented in practice and future areasdievelopment.



Table 1: Overarching evaluation framework

Evaluation strand

Description / participants

Appendices

L 2dzy3 LIS2 LI S¢

Individual interviewswvith young people (n=13) exploring experiences of the F4M
programme. Data were collected via individual interviews and interviews facilita
by an online survey.

Appendix A, B

F4M practitioner
experiences

Evaluatorobservationsat meetings(n=6);groupinterview (n=7participants),one-to-
one interviews (n=7) exploring experiences of delivery, ragéncy working, ke
learningandrecommendationgor future similarprogrammespre-focusgrouponline
guestionnaire (n=1 participant feedback).

Appendix C

Toolkit evaluation

Psychologically Informed Environment (PIE):

Focus group with 1625ip staff from leaving care teams (n=7); evaluator observa
(case formulation meeting n=2; F4M case meeting, n=1), and a group interview
senior management staff &4).

Acceptanceand CommitmeniTherapy (ACT)

Evaluator observations at: case formulation meetings (n=2), case review m
(n=1);questionnaireto staffinvolvedin ACTtraining (n=9);groupinterviewwith F4M
project staff(n=5).

Reflective PracticéRP)

Evaluator observations at: F4AM RP group meetings (n=2), F4M Toolkit meeting
1 Group Interview (no RP setting, n=3 participants), 1 Group Interview {ageticy
where RP is established, n=5 participants)

Appendix C

Appendix C, D

Appendix C

Trauma Recovery ModPlilot

(TRM)

Individual semtructured interviews (n=4) with key staff; Online survey of those

involved in the TRM (n=15)

Appendix E, F

Note: The table above provides a complete breakdown of all activities for each evaluation components. Some data cotigitteshcaerlap for example

practitioner experiences and Toolkit elements whereby general (the prograrantepecific issues (i.ACT) were discussed.




2.2.4Ethicalconsiderations

All datawere collectedandanalysedoy membersof the evaluationteam with the exceptionof young

LIS2 L) SQ&8 SELISNASyOSa 6KSNB Cna &Gl FTF &addJi2 NI SF
confidentiality were guaranteed via an evaluation protocol that sought to minimise risk and burden to
participants. Given the small sample size involved this evaluation does not use pseudonyms or
reference numbers to quotations in order to further nack the risk of participants being identified
(Guenther,2009).

The process of informed consent was undertaken by the evaluators and F4M staff where relevant.
Participants were asked to be involved in the respective elements of the evaluation andamacde

that they were free to withdraw at any point without giving a reason why. Evaluation information
outlinedwhatthe evaluationwasaboutandthe LJ- NJXi A Qole dthiyfiti Allroceduresverein line

with the University of Gloucestershire ethjm®cedures.



3.0Findingsc Young People and F4Rtactitioners

3.1 Introduction

This section provides a detailed account of the findings that emerged through data analysis.
Qualitative and quantitative data are presentedthin a combined account for each respective
evaluation strand, where relevant, to provide a composite account of the data. Each section includes

a graphical overview of the themes that emerged through data analysis to assist with reading.

3.2, 2dzy 3 LéSperielic&Q a

There were numerous and diverse backgrounds which had led to young people engaging in F4M. These
included a history of time spent in care, being involved with risky or negative behaviours, and
experience®f instabilityandupheavain domesgic environments poth in termsof family settingsand

migrants leaving their home nation. Figure 2 presents a thematic map of the findings as a means of
visually representing what was going on in the data. The themes are presented in more detail below,

including participantjuotations.

3.2.1Reasons foreferral

Based on the situations identified above, young people discussed a number of reasons for referral to
F4M. The theme encapsulated the principal reasons for
referral which were characterised by involvement with negative behaviours resulting in engagement
with the CriminalJusticeSystemthe breakdownof family units, disruptionto, anddisconnectiorfrom
a20AFf ySié2N)l az | yR SHWS NhGaytheSoye Rostdt and iByametad O A 2 ¢
health was really poor as | had been in a domestically violent relationship, my support worker at the
timereferredmeto Joshudecausd didn't wantto leavemyroomor seeanyone.Beforel movedthere

| was sofa surfing after my mum kicked me out so my mental health was already pre€y bed, 2 dzy 3
Person 2]. These situations left participants experiencing a number of issues including poor mental
health, a sense of isolation, the inability to trust and coomicate effectively with others, and a
struggleto find adirectionin life; WAftermyAleveld endeduphomelessvhileall myfriendsweregetting

[on] with their lives and | really withdrew. After | got housed and that panic was over | just kind of hit
abrickwall @, 2dzy4 t SNE2Y
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3.2.2The referralprocess

There were generally positive accounts of the referral processplicity and rapiditwasa key theme

which described a process that was straightforward and-melhaged by the practitioners. Informal
RA&A0OdzaaAz2ya yR AYyUSNBASsa LINPOARSR || YSIya 27
preferencesW¥thoughtit wouldbe morelike my supportsessionsvherewe hadto talk aboutrent and

tidying my room buAndreasaid the sessions were just for me and to make me feel better and help

me think about what | might like to do n€éxt &, 2dzy3 t SNER2Y spa@ @ndlime¥ dzNI K S
describedhow the referral process provided participants the opportunity to discuss their situations,
exploreoptionsandmakeplans;Wfelt heardandgrownup;the choicefelt like mine. It wasa bit nerve

wracking but | felt like for the first time | was beingearaged to be independent. | felt like allnof

11



needs were acknowledged, not just housing but also my emotionabeialj and physical health
y S S[Réuly Person 1].

Thisapproachallowedyoungpeopleto exploreoptionsthat workedfor themin awaythat they were
O2YF2NIil 6t S ¢ AHeRnEFoduEeH Mde $® [ Ifel IpEo@eT [siciplaces for education, all
RAFFSNBy(d OflaasSa FyR €tS@St 2F 9y3IftAaAKXL F2dzy R )
but | always needed morend he found me places and put me in right direction which | found very

usefulR @, 2dzy3 t SNE2Y MHB® ¢KAAa aLI OS YR GAYS LINE¢
issuegatherthan attemptingto fix them and providedanimportant opportunity for reflectionwhich
createdconfidencen the referralandthe sensethat participantswereableto makechoicesmportant

02 § KiSh¥sTjustWeen great to have a worker who has time to see me and it isn't like 'right, we
KIFEI@3S 2y S K2 dzNJ drédspondeditt é a Way R& sovidd wok&Sand PAs neverthave

[Young Persod].

3.2.3Building relationships andesilience

Participants developed with F4M staff in which difficult issues
couldbe discussedn a non-judgementalway independentlyof family andfriends. Thiswasconsistent

with the benefitsof enhanced case management approaches identified elsewhere (Cordis Bright,
2017) and allowed F4M staff to identify key issues to work throwigh young people taletermine

the actions needed to address them. This was important given that people experiencing trauma can
find it difficult to establishtrusting relationships(Keatset al., 2012).In some situations, F4M staff
provided participants with a voice that lped them navigate challenging situations and to find a
L2 aAGA DS & thére wagaNdsdf pidishire dhXjpersonal advisorfo close the case because

L ¢la 2@SNJF3AS YR L RARYQU KIFI@S I 22ofelali I ye i KA
230 L RARY QU Kargh@Roald awdys be niy advdRa@eXanddgiie would always try to
tell him whatl thinkandhow | feelbecausd R A Rfgéanfidentenoughto speakto himaboutcertain
thingd , 2dzy18]. t SNA2Y

For somethis broke a cycle of being passed between services without issues being resolved or
supported appropriately and in doing so provided a degree of consistency that had not been previously
experienced. For otherg broke the cycle of inaction and apathy owengaging with the support

I @ A flturdedd §olvn adbt of appointments wistephaniep dzii G KSe& 2dzad (1 SLIG ol y:
to seeyou,wewantyouto O 2 Ya®ddhat washelpful. Everthoughit soundedike| R A Rwaf id do
FyeldKAY3I GKIG S@SyidGdzrfté& RAR KSfLXL FSSf tA1S L
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It was evident that, rather than working from gosition of deficit which focused on weaknesses,

project staff instead were able to promote positive action and encouraged the idea that participants
werethemselvesagentsof changewho were capablewith support,of findingawayto makepositive

choic&d Ty Réyworkers, we all sat here and we all wrote out a list of what | needed and they worked

well as a team to be fair, with me included. They turned around and was like, this is what you can do,
thisiswhat ¢ S Qdlpfoulearnto do. Therewasnevera ¢ Sdothigfor & 2 tlzéy wasliked ¢ Shalp f

@2dz t SINYy K2¢g (2 R2 GKAA OQziw, sSdNE tySNiE 232 AyeEad (12
provided a which considered the needs and preferences of the individual

andhow these could be best addressed via the specialist knowledge, experience and contacts of the

F4M team. This proactive approach helped young people feel that they were more aware and more in
control of situations that hitherto had been difficult to copé\vii K = ¥ 2 NJ(I D& VISINET RR F T
O2y Gl OG @&2dzNJ a20ALf @2NJ SNE GKSyYy &dzlJll2 NI ¢ 2 NJ SNJ
haveMia2 NJ a2YS2yS 2dzad 02YS G2 YS |yR atré fA1SI K¢
everyondssayngandg S (ybidjto groupup soon,gettogetherandtalk aboutitQYoungPersors].

Consequently, participants were able to make changes inlthes that were important to them and
whichreflectedthe thingsthey wantedto happen.Participantsvere ableto

for example, with family, and felt more confident to engage in everyday activities and situations
GKFG KAGKSNI 2 KIFR 0S5 SShe shppbried nfeyivAeh ¥ tHetl to@sfablish&E I Y LI S
relationship with ny mother and was there for me, she helped to signpost me to agencies that could
helQ@ ®, 2dzy3 t SNE2Y MB® ! y2UKSNI LI NIHAOALN yi RA&Odz
about and planning for the future, and accessing services that could prémiditerm support to
FaaAaid Weldbked aliokinkl thBcaldtademy... | would never have even thought of that. | felt
likenobodywouldreallywant me. Oliviaconvincedneto makeanapplicationfor somecounselling and
| was really scared abotite idea of just sitting and talking about everything that had happened in

such an intense way, but actually it has been great and | am still going reulady, 2 dzy3@ t SNRA 2 Y
Central to the notion of relationships wasca in terms of how young

people became better able to manage themselves and their relationships, and consequently their

personal wellbeing. The close support from FAM provided opportunities to explore aspects of
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wellbeing in detail, to step awafrom challenging situations and to understand how young people

could take ownership of their lives. Consequently, participantsfelt of
managinghemselvesaandtheir emotions;\Hearntthat | can't helpother peopleif | am not taking care

of myself. It has helped me to realise that putting boundaries in place in relationships is important
because then | feel happier with other people®o &, 2 dzy 3 t SNE2Y HB8®D | 2SS
significant effort on behalf of FAM staffas required to build and sustain these relationships,
particularly early on in the referral process and when there was a degree of urgency for example,
deadlines in respect of rent and housing. Successes in supporting participants through these difficult
situations helped set FAM apart from other services and demonstrated a commitment that

participants were not historically familiavith:

tyY (KS& KSfLISR IS0 Y& K2dzaS NBIffe dzlJ 623S86GKS
months just beingreallR SLINSdaSR yR y20G ¢glydAy3a (42 R2 Fyeli
| would have lost my house, so they did play a massive part in that
I: Okay, so how did they help you to keep your house?
P8: Constantly contacting the housing benefit because my ESA hasubeéfifor like
FAGBS Y2yiGiKa a2 2dzad YIF{Ay3a adz2NB GKIG GKSe (y26o
going on
I: Was there anything else they helped with?
P8: Helping me get to my JSA appointments and just making sure everything is going
okay.
[Participant 8].

Theproductof this processs conceptualise@sthe theme whichdescribesa principal

impact of the project on participants. Whilst it was clear that participants demonstrated a range of
individualchallengesthe project providedguidanceandsupportat criticaljunctureswhich,to varying
degreeshadthe effect of establishingyreaterautonomyandcontrol over situations.Thiswasevident

in seemingly small changes for example, getting a haircut, to more significant aspeating
YIEylF3aAy3a YSRAOLI (A 2Wher lyrievedvaitd wvgs Supoedzin®agh the whole
process or even just needed to talk about the stresses. I'm still in the process of it but | will be taking
everything | learnt withDerekforwards with mé&]Young Person 6]. F4AM provided an important
resource in the empowerment process through the sharing of advice and experiences, supporting

young people to complete essential tasks that helped them to act independentlgx&aple:
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Y Xwas offered a council flat aridanielhelped all the way with that. Like he helped me

changemywater billsover,my gasbillsand my electricbills. Hecamethe first daywhenl

LA O]l SR dzLJ GKS 1S@ FyR aA3dySR GKS GKAy3ad IS KS
GKSY KS &l AR WAYy TdalindgR&sorj. KAa A& K2g @&2dz R2 AGC

WYX RS T MdyTaellie £ Brgafiredmoreand openedup my eyes[siclwhenl wasliving

with[si®@ L 2dzad RARYQUG (GKAYl 2F &adGdFT tA1S GKIFGZ
it opens your eyes a bit more, especially when it comes to saving money and stuff like

0 K I Yousy Persofl].

Empowerment can be conceptualised as a journey thatvexbbver time during which participants
becameincreasinglyableto understand rationaliseandmanagetheir experiencesandbetter ableto

make plans for positive steps forward. Knowing that support and advice was available was critical to
thisjourney,in essencerovidingsomethingof a safetynet. Thiswasparticularlyimportantin regards

to support for mental wellbeing which, to varying degrees, was something that all participants had
experiencedlifficultieswith overtime. Asaresult, participantsfelt saferandmore confidentto tackle

the challenges that thefaced.

3.2.4Feeling better and nevopportunities

The theme refers to the transformational changes that participants experienced over

time. Building on the findings presented thizs, this theme refers to feelings of greater confidence

and selfg 2 NI K RdzS (G2 GKS LINRP2SOUGQa &dzZlRNI®-C¢KAE 3
management approaches, access leisure and new learning opportunities, and engage with family and
social netvorks. Set within a supportive and nqudgemental environment in which F4M staff were

7

NBIFIRAf® I QOFAfFofSY LINIGAOALIYy(Ga RSAZONAROSR GKS LI

WYhen | joined 1625, anything and everything that | could snap at ldAmu then, now,
Y26 LQY 2dzAd Y2NB NBfIESRInAZdz2AZALSRRYWIT @ (1 K S

Wieel like | can say no to people. | am off -@&pressants from the age of 16 so | was

afraid, but | feel like it's going really well. | feel brave endogyo for a walk by myself now
iflam feelingsadorang®y ®, 2dzy3 t SNA2Y HB D
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¥m now doingan accesgo engineeringcourseand havemy own councilflat. | feelsomuch
morepositiveaboutthe future, | would neverhavethought | wouldbedoingthisayearl 3 2 Q

[Young PersoB].

This confidence provided & whereby participants had
greatercapabilitiesn managingheir lives,feelingsanddecisiondor exampleusinghelplines paying

utility bills and accessing a range of opportunities which reinforced a positive and more optimistic
outlook; Wg 2 dzf syl Thktter thanthem [peers],L Guét moreequippedior the future than them

YR & L &FAR L ¢2dz Ry QineretaSd having iSexpiaikdd to mg. Fthidk(i ¢ | a
yeah,| dofeela bit morematurethan kidsmy agebecausd. (alfleto dothosething<]YoungPerson

7].

3.2.5Participantrecommendations

Participants were very positive in their opinion of the project overall with respect to the tailored and
sensitive support that was provided. The theme described an initial
barrier whereby participants were cautious, nervoumslainaware of whatvasavailable to them prior

to accessinghe support. Thisrequired carefulmanagemenin order that previousexperiencesvere

not repeated. For example, some young people perceived issues with communication between F4M
and other agencigthat could, at times, have been more effective. For others, greater awareness and
information would have helped earlier engagement. However, participants were unanimous in
recognising the value of FAM and were keen that it should continue so that o#wgle in similar

situations could alsbenefit.

Although it is accepted that different young people have different needs and perceptions, a further
issueidentified wasthe , Someparticipantssuggestinghat they

WouldLINB TSNJ Y2NB (A YS &6SI0NG AGSK Sy 2LONPCRSONEG Tt 243 6 SO dza
G2 1y26 GKSY YR (KSYy 200A2dzafeés L R2yQlU (y263 &
you can even start having fun with it really. Like whenfjyduNBR & 22 Ay @2dz R2y Qi NBI
Grtl1Ay3 G2 GKSYZ 22dz {AYR 2F FSSt | g1 & MR 2EHN
Person 9]. Similarly, for some participants an agreeable balance between FAM support and individual
autonomy was not always achieved, suggesting that this aspect needed greater attention for some
@2dzy 3 LIS2 LI S liké fisrlexam@eiwkhSedEpaymearis, you know if | miss on a payment, in

Y& KSIR LQ@S 323G Al GKI G thedteywidl reryirdl mé & ydmiwe 2y | C
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GoKFEiQa 3F2Ay3 2yK ,2dz KFFSyQid LI AR @2dz2NJ NByide¢ a2
YIE1S8a YS GKAY(1Z 2K 32R YaugPerson10l. AG Gt S oAl G22 YdL

3.3 Practitionerexperierces

Participants perceived that the FAM project provided a moebkded opportunity to enhance the
delivery of important support services for young people in Bristol. The project provided a focal point
for developing relationships, exploring collaboratiygportunities and identifying key areas of need

for young people. A number of key themes emerged through data analysis (Figure 3) which articulate
the relevance of the project to practice and the issues which were perceived to impede progress in

respect d the above.

Figure 3: Practitioner experiences main themes
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3.3.1Joiningup

referredto the sensethat practitionerswere ableto establishmeaningfulconnectionswith

SIOK 204KSNJ yR SI OK 2 i K SMndentafiodIand \sigrificait Kigagcald |

challenge within the sector which had removed historic communities of practice for example, in

Mental Health,the opportunity to identify localexpertisewasimportantfor helpingshapethe delivery

of localservices Suchopportunitieswere seeminglyfew andfar between.Hence peingableto build;

Wlose working relationships with other professigsigby meeting regularly, undertaking some joint

visits, updating each other regularly and working with young person and service collabofatively

[Participantd], wasa significantbenefit of the project. Whilst collaborationis animportant feature of

effective PIEs in other settings (Turley et al., 2013), this finding suggested a further benefit whereby

participants perceived that joining up was important for helping young people to identify greater
O2KSNBYOS gA0GKAY (KS Wae ade$tay werg/engagedvith or avdre (1 KS

aSS1TAYy3 KBQOES53 AaOSTIHI WO E o2dzi | aSNWDAOSE
someondother service/ support] f NJB | hBI@siaintaintrust and| canwalk awayfrom meetings
FSStAy3a | 20 KFLLASN |1y26Ay3 GKIG &2dzQ@S
a A 3y LIPariicihantd] Q

3.3.2 Awareness andinderstanding
Important to joining up was a sense of greater 1(This referredo the

accumulatiorof knowledgeconcerningpractitioners,organisationandyoungpeople,andhow these

groupsinteracted; W X (re@lygoodto keepabreastof g K I godgon,| O | yideierythingknowing

S Ol

0SSy

gKIFEGQa GKSNB | yR ¢ebple. | iteBallyOvbriarorril thd ciNér o dag'sa guys

butR A Rkyfavivhat theydid,thewordR 2 S &et&3sarilget NP dBafdpants]. Further,being
aware not just what other organisations did but how they did it provided an important inaigthia

moresensitiveunderstanding¥ X F-hahtkalkingto someonekindof talkingto someoneandgetting

a feel for what their service looks like, is it stressed, what does the caseload look like. Understanding

that hasdefinitelyhelpedme g 2 N pieceof paperR 2 S alyiaypssaywhat the reality of peopledo

Aaz GKS NBIfAGe [RaiticipdrdzR).Ht wasz2WNdBnt thak panficipants wére by their

nature, actively engaged in seeking out the responses that best supported their yaomdep

However, this was challenging, taking long kadimes and resources, and participants were

consciou®f the potentialto overlookor missimportant connectionsandopportunities.Inthis sense,
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the project provided a criticapace in which to develop a clearer and more accurate picture of the

landscape and the key players within it.

As a result of being more aware and knowledgeable participants were able to estabtishza

which established a more accuratederstanding of the resources available and how
thesemight be directedpurposefullytowardsyoungLJS 2 LifecisM& (nt eallythat oftenthat we
3S3G 2L NIdzyAdGASa G2 YSSG tA1S GKAaAXdzyRSNEGF YRA
knowingwls NB G KS 203G KSNJ aSNIA OS & [Partitlpant 3[i Knis Bepéd relieveNB I L
pressure in the sense that participants had a more complete understanding of the system and how
young people could be accommodated with the available resouidese, queries or problems could
often be resolved simply by picking up the phone and speaking to another practitioner in order to

explore the availableptions.

3.3.3Greaterresponsiveness

was a perceived consequence of joining ugeis of the support available
G2 @& 2 dzy ITRMIG IndltBgEncydHmeetings are very useful, we get people from different
backgrounds on the same page. We can create a certain knowledge foundation, a base to draw from
that is useful for all practitorfé® X 0 KI 4 Qa NBFff& AYLRNIOIYyd F2N 022N
ASGadAYy3 GKS &l YS O2 yarticipantSly AgainstStie ZhalRrRingisapmlitickl S Y Q
backdrop (expanded further below) participants understood that there was a gemapakative for
greater collaboration and planning to ensure that young people were able to access the highest
L2aadaArofsS tS@St 2F aSNBAOS® | SNBxZ (GKS RIY3ISNI 4 &
anathemato their objectives Assuch,the projectwashelpingto establisha more holisticview of the

young person and the widemvironment;

L { Qo miskive impact for me. We work with people who are difficult to impact, difficult

situations that often have a lot of professionals involved, but@at y2d Ff gk &a gKI
YSSR® LGQa Fo62dz2i 3I2Ay3a (2 GKS NARIKG LINRTFSEAA2)
network the more you know people, the more you understand their role so | know that you

I NBE NAIKG F2NJ 42YS 27T darksSippard§herhin $hat paitivulars 2 NJ A y 3

transition by getting them in contact with the right servi¢Barticipant 5].
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3.3.4Greatereffectiveness

relatedto the notionthat participantswerein apositionto createhigherquality
impacts using the resources available as a consequence of the relationships, awareness and

understanding they had established, as typified by the followngtation;

¢ K S MiBagsihe dangerin our line of work of a lot of duplication,ii K S Nd&o@@rtunity

G2 fSINYy a2 YdzOK FTNRY 6KIFdG SFOK 2GKSNJ I NB R2Ay
with people that are specialists. Working with young people, you kind of need to have a

range of skills, an overview rather than one specialisowkmy where they can go for

adzLILR2 NI S gKIFGQa 2dzi GKSNB T2 N0 GdtSHYRel A0 AOSNGG A y

The synergistic quality of collaboration characterised much of the discussion between participants in
which it was recognised that there were many and sometimes obvious opportunities that could be
explored for the benefit of young people. Whilst it wasaguised that organisations faced different
challenges by virtue of their remit, it was understood that there was a lot of similarity in terms of the
way organisations worked to support young people and the skills and expertise requireel to
effective.Theproject provideda catalystfor this by providinganopportunity for thesecompatibilities

to be purposefullyexplored.

3.3.5Barriers

Whilst participants were effusive in describing the advantages of the project a numlizr iof

were also identified with served to impede progress in respect of securing beneficial outcomes. A
principal dimension related to different >These differences
were discussed in a general sense and were seemingly manifest in determiniagraeihg upon

what support should be provided to young people and where accountabilities lay with respect to the
support being provided. Participants discussed being in a position of wanting to pursue a particular
course of action but sometimes feeling able to do so because of the practices of their host
organisation or wider system issues, particularly regarding issues relating to accountability and

attribution of outcomes.

The wider also acted as a barrier in respectfof and

. Observationatlatahighlightedthe importanceof recordingandexploringcaseinformationin
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order to maintain accurate records and to identify examples of good practice or sitgatian
providedimportant sourcesof learning.However it wasapparentthat beingableto demonstratethe

impact of the project more widely was challenging. The literature to some extent highlights the
importance of establishing evidence concerning PIEs (Haigh et al., 2013pKaht2012) but this

challenge appears to be not well documented in the current setting. On a related note funding was
perceived as a pervasive and ongoing issue with negative consequences in respect of the amount
available and the shoterm characted 1 A O 2 F Fdzy RAy 3 A G NBI Ya&haity R | 43z
sectorissochaotic,youR 2 ykigdwif & 2 dzfomiBhavethe fundsto doit., 2 dzgbRkiBgwith people

who have spent their whe lives in chaos... we need better protection, longevity of funding, fewer
LINE2SOGa yR t2y3ISN® .S Y2NBE NBIfAAGAO ALK K2¢
[Participant5s]. Althoughfundingchallengesvere experiencedn different waysby participantsit was

apparentthat theseservedto limit what organisationsvere ableto offer, primarily dueto reductions

This was a source of genuine frustration as highlightedhey following participant quotation;
Everybody speakto, whether@ 2 dazodliBciworkeror avoluntarysectorworker,everyonds saying

the same thing. We know what the issues are, we know where the problems come from and we know
howto solveit. ButweR 2 yh&éthe moneyor thetimeto doA [P&ticipants]. Participantperceived

that opportunities to collaborate via initiatives like FAM were overlooked because pressure from
caseloads and the need to dedicate resources to specific organisatiefiaérables (outcomes)

reduced the impetus for activities that were perceived as-essential. Paradoxically, participants
perceived that collaboration could provide a mylfS SRSR NBalLlRyaS tBe (KSas$s
opportunities for collaboration are nded much more when things are shrinking. The catch twenty

two isthat it takestime out of yourday. Werecogniset (inGpartantto gettogetherbutasS S NE 2 y SQa
capacity is at its limit, it can be really challenging to be ferewt | NIi As @cbriskqyeiice, thére

was a heightened sense of fragility within collaborative environments due to the reliance on specific
individuals to maintain relationships within and between organisations. Developed over time, these
relationships were unigue between getitioners and provided scope for direct, responsive and

effective communication. Consequently, these relationships were difficult to replace or emulate with

new staff and took time to be restablished, if aall.
Expanding on the finding above, concerned the challenge of measuring outcomes

GKFG aL21S G2 GKS O02YLX SEAGASA 2F e2dzy3 LIS2LX S¢

evidence outcomes required by funding agencies for example, education rather than outcomes that
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were perceived by young people for example, safety, was a source of contention. It was perceived that
Wa2FGSND 2dz2i02YSa 6SNB |ax AF y20 Y2NB AYLRNII
interventions. This was overlaid by timeinas that were often perceived as unrealistic for achieving
intended outcomes due to the nature of funding agreements. The risk of these issues was that they
could impede collaboration due to pressures in meeting specific targets that were not sufficiently

compatible or comparable between organisations to foster joined up approaches.
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4.0Findings- F4AMToolkit

This section presents the findings for tfeur respective components in the F4M toolkitat were
covered under this evaluationFor clarity each component is presented individually within the
following sections:

4.1 Psychologically Informed Environme&RiE)

4.2 Acceptance and Commitment Thera@CT)

4.3 Reflective PracticéRP)

4.4 Trauma Recovery ModérRM)

Presenting each componernmdividually helps to draw out the nuances of the findings but it is

important to note that, at times, the components overlap.

4.1PIE

Thissectionpresentsthe findingsof the combinedanalysiof the groupinterviewwith the F4AMsenior
management team, ah observational data collected at two case formulation meetings and a case
meeting. Consistent with the underpinning data analysis approach key themes and associated
dimensions are highlighted which help unpack the data. Anonymised quotations are used wher
relevant to articulate the themes and give the participants a voice in the narrative. Four key themes

(Figure 4) are presented based on the combined analysiataf

4.1.1Rationale for adoptingPIE

A number of factors were discussed which highlighted lRI& had a high degree of fit with the
organisational landscape and needs of young people. PIE was perceived to provideca

thatF 2 0OdzZA SR 2y @&2dz/3 LISvAdidspersido thaddBpedanlityf | v R
youngLJS 2 Llie§ &hdwhichmaintained the centrality of this when defining the best responses. It
was apparent that some young people had experienced and were still experiencing extremely
challenging life situations including neglect, disruptions to falifdypossible custodial sentences and
unemployment. In respect of addressing these challenges, some organisations felt that PIE
complimented the underpinningtrengthsbased focusvhich they had adoptednd provided others
with the means of embeddingew practices that sought to develop the ways in which services were

devised.
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Figure 4: Main PIE themes
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Organisationally speaking, there watoa strong drive from Bristol City Council to focus on the

psychological needs of yourgeople which in turn provided an overarching imperative for local
2NHIFyAalrdAaz2ya (2 62N] 6AGK (KSasS O2yaAiRSNIGAz2ya
ambition of commissioning psychologically informed services in the city. Against a baakdrop
increased emphasis on muldgency working there was the recognition that organisations needed to

lookto wider stakeholdersn orderto devisemore completeresponseso needsof youngpeople.The

wider PIE literature highlights the importance of collaborative approaches to case management
(Turley et al., 2013) and in the present context the PIE framework was perceived to provide a
collaborative devicethat facilitated this, although it was notiethat discussion between different

agencies was often challenging, mainly due to the perceived need for difficult cultural shifts towards

PIE approaches (away from accepted, although not necessarily outdated approachgsessutes
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stemmingfrom normalday-to-dayoperationaldemands ¥ prévidesuswith evidence for why we work
in a certain way, for example protection against working with very high caseloads, iusefigpond

ratherthanreactandconcentrateonrelationshipsvith A y R A g[Sriawdhténde® Participang].

4.1.2Perceived benefits oPIE

Staff / organisations

There was widespread agreement concerning the benefits of PIE. Principally, this was based on the
perceptionthat the PIEframeworkhelpedestablishclearstandardgor the way peoplethoughtabout

their approachto their work in supportingyoungpeopleand how they thought aboutandresponded

to young people themselves. Operationally, PIE was beneficial for helping develop and sustain
conversations arountiow best to provide services which was particularly important in a time when
resources were stretched or scarce. More specifically, when considering particular cases, it was
evidentthat the PIEapproachprovidedthe opportunity for staffto really conside the issuesat hand,

for example how a young person identified rather than problematising certain events or behaviours.
Peerfeedback and support from the psychologist helped identify possible solutions that could be
offered to young people as part of aome inclusive discussion. This changed the dynamic in terms of
creating a space for negotiation rather than the assumption that young people cowauld fix

thingsthemselves.

Returning to the operational level, PIE provided a means of scrutinisiogtips and what planning

was needed to support these. For example, incorporating reflective practice (RP) as an integral
organisationatomponentmeantthat staffingandlogisticalissuescouldbe givenfull attention rather

than being secondary to otheissues. This would appear to confirm the notion of a learning
environment that focuses on harnessing collective organisational dynamics for the benefit of young
people(Woodcockand Gill,2014).In this senseat appearedto providea meansof ensuringwellbeing

as a concept that applied equally to staff and young peopks maintained as a core element of
practice in dayto-day operations although one participant stated that it took time for the benefits of
RP to accumulate and show through in their wotkt y Y& SELISNASYyOS e&2dz R2YyC
reflective practice from the first session. It takes a while for you to experience it to be something that
KSt Lla & faaNlinte®itii) Participarg).
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The PIE framework also provided @ which supported the rationale for focusing on the
development of meaningful relationships rather than, for example, a preoccupation with size of the
caseload, with respect to providing a clear theoretical justification. Consequently, ieagesr to
develop approaches which were more individually responsive and which maintained the primacy of
youngLJS 2 Life€di€TAroughthe sharingof casesn teamdiscussiongractitionerswere ableto use

the combined experience of other staff identify possible courses of action that would assist young
people.Theseadiscussionglsoprovideda valuableopportunity for staffto activelyreflecton the case

at handandto understandvariousaspectdor example whetheryoungpeoplewere engagingassmuch

as was hoped or expected, whether their ideas were making a difference, and the challenges in

creatingandmaintainingrelationshipswith youngpeople.

In addition, clinical supervision with dinical psychologistfurther helped to create a reastic
understanding of the situation and how best to respoR@flecting guidancprovidedby Keatset al.

(2012) keepingthingsvery simplesoasto setonly very smallgoals, or changing case worker in order

to refresh the relationship were two examples which demonstrated the utility of the PIE apptmach

the case management process. Based on this evidence it was apparent that the PIE framework helped

to balance the neds of young people with resulfecused contracts for services, providing a space

for greater attention on young people. Here, the PIE approach was perceived to help develop a longer
GSN)Y 2dzift 221 6KAOK Waf 2 ¢gpRéessihnposi@way KoSs tOpraviBe aY I y I 3 ¢
real focus on supporting the emotional and practical needs of young pemgée staff supporting

them.

Overall, the PIE framework created a space for exploring how trauma informed approaches could
support all those concerned the provision of services for example, through supervision processes

for staff and techniques that led to meaningful engagement with young people. This was consistent

with the wider PIE literature which emphasises the focus on creating safe and supportive
environments (Benefield et al., 2019nd using creativity and innovation to established shared
responsibility for those environments (Breedvelt, 2016; Keats et al., 2012). Thiscafhpassing

approach was important for exploring and understanding itheact of the approaches and looking

at how thingscouldbe donedifferently, especiallywhen confrontedwith challengingehavioursThis

helped to move away from personalising situations whereby issues might be attributed to specific
individual behaviolr G2 ¢l NRa f221Ay3 G (G§KS RNM@Echftorl yR Ol
training is really good because it helps people grow outside of their faase, it seems like a much
AGNRY3ISNI Y2RSE GKI Yy 2 (xddre)Behingll staff Andérstanditiat@ie@can? 3 A & U
engage with and become experts in this apprdd@mnoup Interview Participarit].
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Overall, this provided the conditions to develop @ with a common language
and culture aroundsupporting young people with complex needs, helped define staff expectations
and supported the development of staff training opportunities, the latter being perceived as
particularly important because this created an ongoing cycle of development that [guatPthe

forefront of staff developmente.g.aroundtraumaandattachment,andspecifiomentalhealthissues.

Importantly, being able to couch PIE in terms of a toolfor

meantthat it couldbe usedto demonstratehow staffwere doinggoodthings(backedup by evidence),
rather than it being a device purely for identifying practices that were not wholly effective. Indeed,
being able to understand the effect of the PIE approach on oneself (as a practitioner) wasqgerceiv
to be very useful for helping staff understand how aspects of PIE could be used as an organisational
devicefor improvinghealthandwellbeing,andasthe startingpoint for supportingyoungpeople.This
wasbecausat helpedstaffto understandthat there were different waysof thinkingandtalkingabout
youngpeoplethat went beyondmoreW i NJ- R &tahde£ e/duriitice or cynicalmindsets These had

been challenged in a positive and constructive sense through the opportunity to considdisands
approaches that responded to the particular needs of the young person. As one example showed
practice, this included reducingthe Wy 2 Nafdatdis@tionalimperative to becomeinvolved inall
aspectsof a youngLJS NJ& I#eyigstead creatinga boundary or limit to activitieswith the aim of
supporting healthy relationships and access to therapies that were relevant to a particular time and

place.

Consequently, PIE was perceived as a core organisational framework that informed all aspects of
delivery allowing practitioners and young people to explore individual and collective strengths and

weaknesses. The result of this was an approach that used tools within the wider toolkit for example,

ACT and TRM, in a much more coordinated way. Consigténti K G KA & W6 A 3IISNI LA Ol d

gra FSTOd AYLERNILIFIYyG G2 YI1S &adzNB SYLKEIaira ol a
much as young people, this being particularly important for making sure the services reflected who

they were agprofessionals;

LI |

WLG Fff26a dza G2 GKAY| lo62dzi K2g S OFy &dzLlLi2 |

throughthe organisationandhelpsusunderstanchowto dothingsin a consistentvaythat

gl fdzSa SY2iA2yl 'y R LINBpQrifok €nbfacing & Gga o A (G Qa
LA OK2f 23A0Ff | LIINRI OKSa AGfoup lisview Padticipga® 6 2 NJ
4].
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The benefits of the approach had real impactscon and was helping organisations
move towards whte-scale approaches in which the fundamental tenets of the PIE approach were
embedded across all levels and functions of organisations. This had a number of outcomes including
the buildingof greatertrust andincreaseccredibility,in additionto a numberof synergiesspecifically

greater multiagency working and other opportunities for example, social imipawtls;

WLFT +y 2NBIFYyAalGA2Y A& ONARY3IAYyI Al wwt & Ay F2N
what you already do but that this is a framework that pulls that together in a more coherent

sense and helps us learn. It underlines the skills and pradteady going on and perhaps

GKIFd ySSRa (2 o[GrouB tgr8ew Paizbigant@]l NI A S NI

4.1.3Benefits for young people and servieesers

Participantsiotedthat the benefitsfor youngpeoplewereintertwined with thosefor the professional

dueto the reciprocalwayin whichskills,competenciesandattitudesimprovedandultimately assisted
practitioners to devise effective approaches to supporting young people. One particular benefit was
the usefulness of PIE in helping practitioners work arathmallengingssues that hitherto might have

been difficult to overcome were it not for the fresh perspective provided by applying the PIE lens. As
highlighted already, the intentional incorporation of ideas from peers, supervisors and psychological
theoriesprovided a fundamental means of devising responses which helped to manage the issues at
hand.

It also developed a more ca$ecused approach in terms of understanding the very particular needs

and contexts of young people. Practitioners were heavilystea in the young people and greater

seltl g NBySaa 2F GUKS FSStAy3aa yR NBalLkyasSa G2 |y
doingsoit providedthe opportunityto fully explorethe youngLJS NJs&ef@hs needsandinterests

rather thanjust lookingto resolveissuesassoonaspossible Assessmentbecamebasedmuchmore

around the young person, rather than the organisation seeking to fit the individual within a
standardised or accepted approach which was less about individletionships. The constant

process of reflecting opracticethroughinternal facilitation processeslsocreateda strongsenseof
ownership,although it was recognised that external support was still an important resource when
required. However, it wasecognised that a greater sense of ownership, competence and confidence

had created a more egalitarian approach that was shared aorgssisations.
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A further benefit concerned with respect to the ability to explore idetail the
outcomes of case reviews and how this fed into exploring the ways that things were done and how
they could be improved. In this case PIE really helped support a wsfislems learning approach
althoughit wasrecognisedhat this couldsometimesbe a painfulandchallengingexperienceor staff.

The observational data hinted at the challenge for some staff of learning how to embrace the PIE
approachandto understandhowto getthe mostfrom peerfeedbackandexpertinput whichrequired

a candidand open approach. Ultimately, this provided a foundation for building and maintaining a

relationshipfocussedapproach;

W2 K¢ i Qnyidy to doislookat casesvherethingshaven'tworkedandexplorethat andlook

at whythat isandwhat we needto bedoingdifferently.¢ K S WEuf@erof waysthat's feeding

into what we do and identifying additional training and | think that happens anyway, but PIE
NEBFffe KStLA FyR &dzZJRNI GKFG | [Group hterewkK Ay 3 ¢S
Participant2].

4.1.4Challenges oPIE

Early in theprocess of implementing PIEwasrecognised by the participants, who represented a
range of organisationghat there was always going to be an elementof of

new approachessanctionedby senior managementwhich soughtto steer organisationsin new
directions. The requirement versus the option to attend RP was one such example. Here, it was
identified that there was a managerial need to monitor attendance and understlaadhature of
barriers to help understand and address the practical (timing, workload) and motivational
(behavioural, attitudinal) challenges. The training and management of staff is crucial in developing the
PIE and research elsewhere highlights that challenges arise wben dre differing levels of btin

of staff (Turley et al., 2013). Participants in this evaluation perceived that support for staff helped
ensure RP was embeddes an essentialaspectof dayto-day operations As such, encouraging
practitionersto undergand andaccept the role and place of the PIE approach in both a professional

and personasensewill likely support its integration into wider organisational culture and practice

A number of were also identified. Participants reported that
some organisational elements were more challenging to engage than others based on their
professional remit and workloads thus finding it difficult to see the relevance of the PIE approach.
Other challengedncluded logisticalissueswith regardsto e.g.the ability to attend RPsessionsand

managing the group attendees (group dynamic) so that there was the right mix of people present. It
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was recognisethat, at leastinitially, thishadtakenalot of organisatiorandwasresourceintensivein

terms of embedding the ability to discuss, analyse and learn from incidents

With regards the PIE training it was noted that there needed to be strongirbdom senior
management and a genuine commitment to the ongoemgd iterative delivery of PIE training.
Breedvelt (2016) identities the importance of organisational support and staff management to the
overall effectiveness of the PIE. This was echoed by one participant in the local authority setting who
indicated thatsupport from management colleagues could have been better. In this respect, there
was a need to better understand the PIE process in relation tealahay operations and how it was
experienced by staff and young people so as to develop a more completersaga of the process
andoutcomes Greaterefforts were neededearlyonto start the PIEdevelopmentprocesswith aview

to normalisinghe PIEapproachalthoughit wasrecognisedhat coordinatingthis duringthe pilot and

implementation stages acrossuttiple settings washallenging.

Reflectinghe wider PIHiterature, incorporatingaspectsof PIEwithin staff recruitmentprocessesvas
perceived to be essential for supporting an evolutionary shift towards wepdtem PlEnformed
approaches. Thigas recognised as a useful response to some of the issues identified above which
helpedto attract candidateswith the right skills,attitudesandmindsetsto PIEfocusedorganisations.
Indeed,extendingthis further, one mightdraw attention to the potential of professionatommunities

of practice which have been highlighted as useful for ipefessional sharing of knowledge the

promotion of workforce development and engagement (Breed\a£li,6).

Alsoimportantwasthe abilityto developor identify opportunitieswhichhelpedlearningto take place
between organisations in order to allow aspects of PIE to develop in an organic or culturally sensitive

way that worked with rather than against processes pratedure;

W L vier@rinticeablehow peopleare comingto usnow becauseof what we do andhowwe dolit,

LJIS2LX S ¢lyd G2 62N] KSNBE® ¢KSNBQa | NBIFft SySNH
part of the organisation. So, to some extent things do get easier over time as you recruit and
FGGNI OG LIS2LX § 6 [olupdnenitliEPartie@a § O £ dzSa Q

42ACT

In total, 9 responses were received to the online survey. Females (n=6, 66.7%) represented the

majority of participants. Respondent roles included a leaving care worker, project Worker EET and
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Wellbeing coach and F4M project worker. Bwerage age of respondents was 36.7 years old (range
= 22 to 63; SD = 12.65) with no difference for gender. Mean time in responalenivas 21 months
6SEOf dzZRAY3 2yS AYRADARIZ f 6d45KSD mH7.88)SHeWda@ aré E LIS NJ

combinedwithin the sections below and full data are provided in Figure 5.

4.2.1General experiences dfaining

Figure 6 provides a graphical overview of the main themes. Participants had not all undergone the
exact same training, some undertaking work place settibgs had found it very informative, 100%

of surveyrespondentsagreeinghat they were confidentin their understandingf the ACTmodeland

their ability to apply it to work (n=9). Based on participant comments there was a strong connection
with the of the modelandits : Inthisrespect participantsappeared

to fully appreciate the notion of psychodynamic therapy which understands how and who we are is
shaped by dynamic processes (Keats et al.,, 2012). This wamtirast to other tools that the
participantshadknowledgeandexperienceof whichsometimefelt a little clumsyor difficult to usein
practice.Forsome,there wasthe impressiorthat there wastoo muchof afocuson the development

and theoreticabspects of ACT, and too much time spempeesenting the specific evidence that had

informed themodel.
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Figure 5: ACT survey data (%)
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Figure 6: Overview of ACT themes
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Thiswas possiblydue to the differences in approach and emphasis between the trainer (a senior
educational psychologist) and the practitioners receiving the traindegpite the strong academic

focus all participants perceived a high degree of applicabifity; O2dz2 R aSS G(KS f23A0
away, | was totally on board and wanted to ggto g A G KT O2 Y $Participant 3] ThisQa I 2+
participant felt that, in a sense, the training was too academically focused. Indeed, the kernel sessions

were perceived as valuable but did not always help bring the model to life or provide examples that
reflected the very different nature of using ACT in the context of young people versus the clinical
domain. As such, recommendations for improvements included reducing the time spent on
background development and theory, perhaps providing a set of resaurc&d 2 NJ W6 SRUAYS N
Focusing on more relevant examples was also identified as important given the particularities of the

settings and clients that participanssipported.



wSTFESOGAYT 1/ ¢Qa F20dza 2y &dzLILR NIAYy3I LIS2LI S G2 |
was perceived as particularly beneficial rather than instructive or traditional approaches

whichcoulddisempower disinterestanddisengageparticipants; Beingableto focusevenonjustone

valuecreateda spacefor usto discusghings,it allowsyouto shutout the chatter, suspendhe other

AaadzsSa FyR f221 |G KARa#idpanh 3. Interesih§iEhis hdd Kded O dzf I N

challenging for practitioners in some respects because there was a perceived need to evaluate their

own beliefs and approaches to supporting young people. Hence, more than a technique that was

focused on the young person, ACT was very much astded proess in which practitioners

themselveseededto grapplewith their own valuesandhow theseinteractedwith andrelatedto the

case irhand.

ACT was perceived asa in that further training would be useful for helping

(2016) wider review of PIEs which draws attention to the importance of continuous learning, joint
supervisiorandthe sharingof findingsfor effectivepractice .Forsome ,workingout exactlywhere ACT

fitted within the range of case management approaches used within their work was challenging. This
wasalsoreflectedin the surveydatawhere55.6%(n=5)of respondentdndicated¥ & 2 Y S thdt thei Q

skills learnedthrough ACT helped them to work in a psychologically informed way, 44.4% (n=4)
indicting not at all. All were clear on, and accepting of, the eviddrased approach and
wholeheartedly agreedmi KS Y2 RSt Qa LR OISYGALFf Ay ceiveltlshiiBiNII A y 3 C
the way they approached supporting young people, recognising that ACT created a novel space that

hitherto had not really been explored or providedaractice.

This reflective process required time which was not always available and whidt therefore

O2y Tt A00 6A0GK RSYRA@SNASYy Ti 20 RIISW2RR SifgT2 K2 dzNB 2y (K
not possiblegspeciallyith the caseloadsve have,ii K S fusdthidbig. L frOsiratingbut A (judtéhe

gl & GKAyYy3Ia 26 NBSB [PértKipant 2P M yhis respect, the principles of A@uId
potentiallybel i 2 RR& A 0GK (GKS LISNF2NXYIyYyOS NBIjdANBYSyda
focused on outcomes that were clear and measurable rather than the more nuarsj@etta
encompassed by ACT for example, forgiveness, which provided the basis of action rather than the
outcome of an action. Overall, participants were fairly sanguine, recognising this as a source of
frustration but confident that ACT could provide a potwmeans of engaging with young people in

a more purposefulvay.
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There was concern that the practise examples did not really connect with their line of work and the
trainingcouldbe developedfurther to reflectthis, eachparticipantwantingto makeuseof the theory
in respect of cases they knew rather than the ones providiedhis respect there was a

needed to fill the gap between the theory and practice in order to ensure that the full
potential of the training vas unlockedl Participants had taken different approaches to navigating this
process of linking theory to practice. This included using the model with colleagues and friends to
become more familiar with the types of issues and questions that amosehowtools such ashe
valuescardscould be used to help develop actions and build triite cards are a therapeutic tool to
AR O2yOSNEIGA2ya SELX 2NAy3d &2dzy3 LIS2LI $§Qa LISNEL
surprisingly meaningd perspectives on life and suit youth and adufisother participant had spent
time reading further into the model and its applications in order to develop a sound theoretical

knowledge of the model and how this could be applied to yopegple

What was clear from all participants was that ACT was distinct from other tools used in practice but
that it was conceptually challenging to implement. It was not a simple case of applying the principles.
Rather participantsthemselvesieededto undergoaprocesf reflectionandselfevaluationin order

to understand their own values, how the various theoretical elements could be harnessed and
explored within specific situations, and how the model fitted with organisational imperatives

example, EET.
4.2.2 Implementation

All participants recognised that ACT had a positive influence on their young people and the survey

data supported the notion that participants felt better able to understand the young people they

worked with (100% somewhat agreed agreed a great deal, n=9) and provided greater confidence

to build relationships with young people (88.9% somewhat agreed or agreed a great deal, n=9). The

card sorting exercise was instrumental in providing focus for sessions, especially for thosenstruggl

GAGK O2yFTARSYOS 2NJ gK2 F2dzy R Al RATTFAGAZaT RAZF FAALAE

for young people to get their heads in the right space sometimes, the cards help thein aodeve

OFy adl NI G2 NBPdticipant 4).HnttHis sénge2hdziards Helped Sréa@ a space for

deep reflection and in doing provided a means of bringing the value in question to life and giving a
LCKAA gl ayQild 2dzald Ay NBIIRMR REA yAR FWNER/

a practical sense e.g. job centregisteringor certainservicesbut alsointermsof understandingvhat

personaldevelopment looked and felt likéor example working on the value of forgiveness, feelings

1 At the time ofreporting (February, 2020), it is acknowledged that ACT training has been revised in order to address these

concerns.
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of being angry andot beingashamed about these. In this sense, ACT helped to attenuate social norms
or expectations with respect to how young people should feel or what they should do, instead focusing
on what they felt and why, and accepting this as an inherent part of life. Wthiégssurvey data
suggested that participants perceived greater effectiveness in building relationships with young
people (77.8% somewhatgreedor agreeda great deal, n=9),it wasapparentthat there wasless
overallagreement which reflected the challeeg of establishing how best to incorporate ACT into

delivery.

Clearexampleof successvereidentifiedwhichdemonstratedthe valueof ACTbut alsothe difficulty
in [ One participant explained a situation regarding a client who was
demonstrating persistent harmful behaviour. Using ACT, it was possible to set the behaviour to one
ARSI GNBFOGAYy3I GKAA F  &&Weldiul Yocug ah whabwas igfortadzyhR S NI &
that moment, avoiding talking about the thingswe bottks 6 SNB 'y A &adzS odzi 6 KA
0KS GKAy3a GKFd ySSRSR RPadicpautizh Weyicd, rathér thanklisciissing2 Y S y
the need to stop the behaviour, it was possible to hold a meaningful discussion around what the young
personvalued, what was important to them, and how to ensure that they could do things that were
consistent with these. The individual was able to understand that their negative behaviour was not
the problem itself and discussed initial steps to take with thepsupworker that were

identified. Although these discussions could be impeded by how young people were feeling on
the day, there sometimes being a lack of engagement, the ACT training provided a means of

maintaining an open and honesbnversation.

Consequently, young people were able to express themselves without the feeling of being judged by
staffwhichhelpedestablishtrust within the relationship.Forexample one participantdescribechow

a young person had continually missegajmtments but had felt able to be completely honest as to
why this was. Over time, the young person had gradually engaged with the project safe in the
knowledgethat their behaviourwasnot beingperceivedasproblematicor necessarilynegative Other
examples were described whereby some young people were demonstratingepeemined and
limited impressions of what the support worker would be providing for example, advice only on
housing and benefits. When presented with the ACT model there waseatial mismatch between

these expectations and what the support actually entailed. Whilst this was not necessarily a problem
per separticipants noted that this did need managing in order to help develop trust and ensure that

clients understood the nate and potential of support beingrovided.
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A general and widely perceived challenge to delivery concerrigasa > This related to the
difficultiesin rationalisingthe Y 2 R SHem@peuticbasedprinciplewithin ayouth practitioner context
and all the pressures of caseloads and organisational demands that went with this. In this sense, the
model could present a conceptual challenge in terms of understanding how best to implement it
within the youth context and also an organigatal challenge in terms of understanding how it could
fit with establishedracticesandthe processeshat supportedthese.Thissaid,the perceived

were two-fold in that practitioners were able to use to use to identify their own
shortcomings with respect to case management and the potential to think aboutcand

It was recognised that the high number of cases andtdajay demands

of supportwork couldleadto practicesbecomningtoo routine. Usefully, ACTcould help mitigate this

risk;

Y KIFIR 2yS LI NIAOdz NI OrasS L ol a NBIFffe aiNuza3
YdzYo SN 2F GKAyYy3I& o0dzi wliKS @2dzy3a LISNER2Yy S8 2dzal |
at all. | stepped back a bit and assessed where | was coming from and realised that it was

probably me who was the problem; | was trying to get her to do things that | thought were

good for her. Instead | could see that she needed to the things that shesfelimportant

for herin herownway, and| couldhavesensibleconversationsroundii K [Partipantl].

4.3RP

Sectiord.3.1focuseson the multi-agencysettingwhere RPwasnot establishedSectiord.3.2focuses

on the multragency setting where RiPas established. Figure 7 provides a thematic overview of the
main themes for settings where RP was and wasestsblished.

4.3.1Where RP nogstablished

4.3.1.1Culturalshift

Participants (with the exception of the 1625 staff who was supporting RP) had heRif it had
never used it in practice, though perceived potential in supporting case management in the context

of increased strategic awareness of and focus on care leavers, and an emphasis on smoothing the

transition between care and leaving care.
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Figure 7: Thematic map of RP themes
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However, theack of understandinginsight and experience into the use of RP established significant

barriers to implementation, as commented upon by the 1625IP staff memB&:0 SAy 3 GKSNB ¢
AGQa YIYyRFG2NE 2 R2 wts AdQa | Kdz3$S Odz GdzNI £ &
2F 2NBFYAAlFGA2YE SKAOK LQY &ddzNB Kla | TFSOGSR K2¢
benefit of doing RP when F ¢&v'S (i 2 [Pawticipamt @]. However, in practice, the onus was on
individualpractitionersto developthe systemsand processeshat would supportRP Oneparticipant
highlightedthat althoughthere wassupportfrom managemenin termsof creatingawareressof the

RP group, it was felt that they were keener for others to engage in the group rather than to actively

R2 Al (KSvyaStgSaod | SNBxX G(KSNB ¢l a GKS aSyasS GKIF
was, what it was for and that greater initiduyin was needed. This was backed up by the
observationablatawhichshowedthat attendancewaslow at the meetingwhere data collectiontook

place.Similarissueswith respectto the attendanceandengagemenat meetingswithin anenhanced
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case management setting are evident in literature (Cordis Bright, 2017) and point to a wider issue in
sustaining multagency involvement. These challenges were disappointing because it was perceived

that RP provided an important and gie opportunity to step back from routines and to assess how
GKAy3da 6SNBE R2yS YR K2¢ (KAy3da 6SNB (K2dAaAK{G I 02

Ywt gl & +Fozdzi KFE@GAy3a aLlk OS G2 GKAY|T Ay adl G
think, to reflect on things other than focusing tjod. For me it was about having some

spaceo reallythink aboutmy caseloadandhow | couldimprovemy practice.Thesessions

RAR KSfLI YS gAGK (GKFGX (2 [RaBicidadiBg GKAY {1 | 0o 2dzi

RP sessions provided an opportunity to liste@ 2 G KSNJ LJIS2 L SQ& 2LIAYyA2ya 6K
not many were present at the session. Furthermore, from a ragéncy perspective, the sessions

had been effective in getting people togethérough it was recognised that this had talsgnificant

time and effort to establish. Within the statutory setting maintaining a steady group had proved
extremely challenging and hindered the potential of the sessions in the long term. This, felt
participants waslikelydueto the pressure®of caseloadsand that

prevented the adoption of the RP moddE K Sy @2 dzQNBE Ay | adl Gdzi 2 NB 2 NE
GKIFGQa y24 YIYyRIG2NE YR KlFLayQi 0SSy R2yS 06ST2NI
you will find it much harder to take an hour and a half out of your day when you have a youoiy pers
OFttAy3 @&2dz i dPasidcipant3fi A YSa | RIF&XQ

In this sense, as a discretionary project with no mandatory obligations attached to it, RP was not
always able to compete with other priorities. Whilst it was easier to harness the potential of RP with
known colleagues, it was more challenging to develop awareness andh kfugm lessknown
Ozttt Sl 3dSad ¢KS y2iA2y 2F | LI NIR2E 06S06SSy w¥2
the issue being that there needed to be some sort of balance betwleetwo, although there was

no simpleanswerbecausef the contextualfactorswithin organisationsAswasdiscussectlsewhere

in the evaluation much stronger and obviolis was perceived as
critical. This likely necessitatest@osure to and involvement in RP at all levels of the organisation. A
similar perspective was shared by the voluntary sector participant although it was noted that there
were fewer statutory pressures bearing down. From the perspective that reflectivéiqeas critical

for supportinglocallysituatedinitiativesdrivenby staffandserviceusers(Haighet al.,2012),it islikely

that, by and large, a fuller embedding of the PIE principles is required to realize the full range of

benefits available fostaff and youngpeople.
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4.3.1.2Benefits ofRP

Having patrticipated in RP participants felt more confident in thir and reported that

the processhad helpedthem look at the casesn a more holisticway. Havinga facilitator comein to

encourage a broader perspective of case management had helped foster a mindset that intentionally
a2dAKG G2 O02yaARSNI 6KS o0A3IISNI LA Ol udidadensgyduh OK & |
scope on things and helps you think about dthel & LJISOG f A1 S NARa] 6KAOK L ¢
Rather than firefighting the main issue, reflective knowledge helps you sit back and look at the whole
andexploreissuesvhichaffectthe O I §Parficipant2]. Thebenefitsof being ableto discussn detail

the challenge®f managing/oungpeoplewith complexneedswasalsoborneout in the observational

data where it was clear that the practitioner was able to talk about practical as well as emotional

issues, and to explore alternative solutionsstame of the issueised.

This clearly demonstrated the utility of the wider PIE framework which encouraged staff to reflect on

internal experiencedn order to reduce the intensity of difficult emotions (Keats et al., 2012).

Consequentlyparticipantsfelt better ableto sHere,RPhadprovidedtime to think
Fo2dzi OF&asSa FyR (2 SELX2NB K2¢ (KSe& YAWKeh 0SS Yl
82dzQNB Ay | ONRairAa @2dz Oy &aidSL) 2 dzi[Partigijant LKA Y1 0

Multi-agency working had been important for helping establish understanding of other practitioners,
their services and how they could coordinate support for young people. Notwithstanding the limited
extent of multtagency working due tohe challenges of implementing RP, participants valued the
increased understanding and awareness of other organisations and felt better able to contact other

practitioners to assist where relevant for example, probation and howsgngces.

Participantsalsofelt better ableunderstandthe impactof casesonthemselvesandto better manage

their responseo situations.Thishadbenefitsfor clientsbecauseparticipantswereableto understand

muchmore aboutthe caseandthe potential response Whatspaceto bereflectiveallowsyouto think

GKAOK A& o0SGGSNI F2NJ GKSY® | 2dz YAIKG KIFBS 6S8SSy A
GAGK | LXFY FYR (KS @&2dzy3 LISNE2Y ¢2dZ RYyQl (y26 K
g A (O Paticipat 3].

Consequently, were evident whereby participants could better

managethe stressof the caseshemselvesandthe way in which caseactivitieswere managed. This

empowered participants in terms of being aliteacknowledge that support was neededtbat

40



that case could not be taken on due to existing commitments. Despite RP concluding in this setting,
participants agreed that they were actively using lessons learned from the process thidiin

organisations and were keen to explore opportunities to embed elements of RP.

4.3.1.3Perceivedoutcomes

From a statutory perspective there was scepticism that there were improvements in provision due to
the low-level RP that had taken place, although there was the sense that, as professionals, there had
been some useful outcomes in terms «f > This was echoed by the
voluntarysectorparticipantwho hadestablishedyreaterselfawarenessn respectof managingcases.

Here, there was greater pragmatism in terms of not being too ambitious with cases and to invite
feedback from collegues regarding the case management. As such, RP gave permission for

participants to accept that cases could be difficult and that there was not necessarily andaer.

4.3.2Where RP igstablished

4.3.2.1Managingsessions

Participants had mixed prior experiemin RP and agreed that the present approach had been more
focussedIn other contexts,reflective practicewascouchedonlyin termsof supervisiorin whichstaff

shared issuedut had little time to discuss these in a broad and meaningful sense. Participants
perceived that it was sometimes difficult to know what was acceptable in terms of approaches to
discussions between members. This related to interpersonal communication andhelstyle of
session, for exampleéSome facilitators are really stringent on using the Gibbs model in a very
structured way, some are much less formal, allowing things to kind of move in a natural way, seeing
how the personalities interact. So, structuran change and style can change [according to] the
facilitator' [Participant 4]. Highlighting the importance of establishingc (
participants perceived that sessions could sometimes be very positive with open and free flowing
discuson, but at times were a little stifled, lacking purpose or direction. In this sense it was important
to in order that RP participants were able to participate fully
and effectively within an atmosphere of respectiazpennessiThere can be some really inappropriate

use of the space which I've found difficult to manage as a facilitator; some people making disclosures
which are really inappropriate and I've had to manage that outside of the group and seek support for

that whichhasbeenR A F ¥ AP@rtzipant®]Xalkingaboutthe emotionalimpactof casework could
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be very challenging which required careful and sensitive management because the sessions would

only work where sufficient discussionzd, LJ I OS (2 | RFRh&axeanlly difficaliiz®sa NI A &
G2 RSIf 6A0GKZ L KIFIR (2 4SS (KS 62NJ] GKNRIZAKX | 2
peoplecan'tseethat. Sharinghat in RPis difficult, howmuchdo | give,that's still verymucha learning

exercise for meglParticipant 1]. It is noted that some practitioners may feel uncomfortable talking

about their personal feelings and experiences in the context of supervision (Cordis Bright, 2017) and

in this respect there was needrfsensitive session management by the facilitator. As evident in the
observationdata,encouragingparticipantsto discuscasesandthe reasonwhy the casewasbrought

to the session provided a means of establishing the limits to, and expectationsaidssiions that

took place.

Furthermore, the nature of discussions depended on staff willingness, absence, and the inclusion of
new people which could all serve to disrupt the stability of the group. Reflecting comments from the
multi-agency setting wherghere was no RP, some participants were supportive of RP being a
mandatoryfeaturein orderto createstabilitywithin the groups.Thishadthe benefit of creatingspace

Ay LIS2LX S&Q RA I'SHheSaopld dmtIgorbecauseStiiesird $o\busiibacause they

don't want to. So, when it's mandatory you can find that they can get the most ou®#iticipant

1]. Indeed, the observational data indicated that staff acknowledged that the sessions were not
prioritised but that without people attenithg there would not be the potential to create a culture in
which RP was more embedded. Interestingly, one participant felt that even those with limited
motivation to attend could actually offer significant insight and feedback based on their level of
expeaience, suggesting that it was important to understand the mageof the group and alsbow
attendance could be promoted and supported. For those facilitating the RP sessions there was the
sense that more frequent supervision would help to assess how ssggdion went in order to ensure
goodpracticein the longterm, thoughalackof time or opportunity to do this routinelywasperceived

as a barrier tdhis.

4.3.2.2Benefits ofRP

Participantdiscussedhe demandingandsometimeshighlyemotivenature of casework. RPprovided

the opportunity to shareexperiencesproblemsandconcernswith peers.Thisprovidedanemotional
outlet and an opportunity to listen, empathise and reassure others with similar roles which was
consistent with the broader PIE app@#&As arlbrganisation we want our staff to be as emotionally

well-equippedas possibleio dealwith their work sothat the youngpeoplebenefitfrom what we do’
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[Participant 3]. As such, RP sessions provided-a in termsof the combined knowledge,
experience and different personalities to discuss approaches to case management and learn from
others. This was not only in respect of challenging cases but also in being able to discuss positive
experiences and why things happaghin a certain way. This was felt more acutely by those in front

line service delivery where caseloads were very high. A participant who held -aontact role
perceived less utility, recognising the value of RP but also being conscious of havitedaaluility to

contribute to discussions which undermined her sense of equality and place in the group.

As with participants in the mulagency where there was no RP, participants perceived

and as benefits of RP}Peopé remind each other of previous cases,
areAy3a 02YSsz @&2dz Oy R2 (GKAA&A X AG 3IAGSE @&2dz GKI
way,approachyoungpeoplein adifferentway,that both of youappreciate{Participants]. In addition,
the RPsession provided practitioners with a voice which was not always heard in the melee of daily
routines.Indoingso,sessiongrovideda whereparticipantscouldcommunicateover issues
relevant to them;'lt feels good when somebody else sharémtithey think or has done something
that you have. Helps you feel ok about yourself. As practitioners, sometimes you forget about the

wealth of knowledge we havfParticipant4].

However pointingto the notion that the sessionsvere asmuchaboutthe processof RPasthey were

the outcomes of it, participants widely shared the view that sessions were somefiméd; Sa a F2 Odza ¢
on case management, more interested in hearing people's voices. That is important in itself. You can
startto seethe groupcometogether,peoplestart to speakto eachother. Formethat canbeenough'.

Ot FNHAOALI Yi p6d Ly (KA&a NBaLSOGsx GKS @FftdsS 27F
LINy OGAGA2YySND @SNBEdzaz GKS LINIF Ol A btlor2of Safdlspace was SA y 3
also evident in the observational data whereby participants discussed a particular issue relating to
appropriate responses when placed in situations involving aggression. Here, participants openly
discussederyrealconcernsoverthe conductof someyoungpeopleandhow they couldbestmanage

situationsandensurethat they themselvesvere not compromisedn termsof safetyandjob security.

aspectsalsoemergedduringdata analyseshat were consistentwith the multi-

agency setting where RP was not established, as was articulated by Partcipant

WIa LINF OGAGA2YSNR ¢S 2F0Sy K2fR 2y (2 GKAy3a

letthingsgo, beableto signposta bit more;not holdin all of the emotionalresponsibilities.
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By having mixed groups and hearing other voices helps us reach out to other colleagues
outside of RP and let that ownership go, which also helps with cohesion within the

organisation, which is also an importantd LIS Qi 2 F wt Qo

4.3.2.3Perceivedoutcomes

Participants were much more confident of the benefits for > Skills acquired through RP

had been incorporated into practice, young people being encouraged to be more reflective, share
storiesanddiscussow to developskillsto build resilience ThroughRP participantshadbeenableto

reflect on and assess which aspects of themselves they could bring into their roles and what

experiences could be drawn on in a very open and hosersse;

'‘Being able to b¢hat vulnerable with your colleagues is part of what makes this (1625IP)

organisation so amazing in terms of how people work together, why they stay here and
why they come back. We are really lucky to work with the people we work with. Part of
that is tha we have spaces where we can be human with others, it's not hierarchical, we

have a space where it's ok to ask for help or say that you're strugfiagicipant 3].

This created in terms of the nature of interaction with participgs by feeling
better equipped as a professional to provide the support needed by young people. Without this
mechanism, participants felt that they could become isolated, detached and ultimately unhappy in

their role.

4.3.2.4Negativeaspects

Negative aspects were mainly related [i0 and 21t should be

noted that these, to some extent, related to the broader historical context. However, these points
have relevance for future similar projecBarticipants disgssed thasometimesa lack of appropriate
spaceand equipmenti.e. sufficient number of chairs, warm roommade it difficult to facilitate
effective RP sessions. Such issues might serve to undermine a key principle of the PIE framework
(Homeless Link, 20) and consequently any training provided to support practitioners working in PIEs,
such as managing relationships (Keats et al., 20E@jther, there was the sense that conducting RP

in the workplace was not always the mgsbductiveapproachas sessims worked bestwhen staff
hadbeenableto W AtBelrheadout2 ¥ 62 NJ] Q o0 SHegdilS (KS aSaaizy
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Regarding session managememthen interruptions happened theywere perceived as a major
impediment because of thdisturbance causedrhere were mixed opinions on the place of managers
within sessions because of the organisational lines of authority and accountability that were
associated with these participants. However, it \asoclear that there could be adintages to having
management present because it provided an opportunity to discuss issuesvarkdtogether to

identify courses of action.

44TRM

Survey respondents held a number of roles including F4M project worker, YOT Probation Officer, EET
and Wellbéng Coach, Personal Advisor and mental health project worker. The mean age was 35.4
years(SD=8.28the majority were male (n=7,53.8%)andrespondentshad beenin their currentrole

for an average of 15 months (SD=14.4). Survey data are preserfgglires 8 to 10 according to the

three core sections that were developed. These data are incorporated within the presentation of
gualitativedatabelowto provideacomprehensivandsuccinctaccountof the findings.Theinterview
participants included aesvice manager, personal advisor, youth justice worker and probation officer
and had been in their current roles from between one to six years. All participants had used the TRM
approach in their work. Due to the small number of participants, it must liechthat these findings

are not generalizable.

Six main themes emerged from the data analysis (Figure 11); four related to the positive aspects of
the TRM model and two related to challenges associated with working with the model. Whilst the
survey dataand interview data were in many respects in agreement some interesting findings
emerged, particularly in relation to the overall impact of the model on professional practice and the
impact of the TRM on the quality of outcomes for young people, where thee less overall
agreement. In this respect, the data indicated that the TRM provided a useful and effective tool for
bringing agencies and young people together to identify and address n€kdsespondents came

from a range of statutory and voluntargaor agencies angsues suchsorganisational culturand
practice | YR G KS 02 YL} SEA (i &wefeiikelpta hizyehifettt thedixtBri @ wHich @S a
these benefits were realised his findings usefulfor supportingpracticeasthe modelis rolled out

further in other contextsin orderto ensure practitioners are realistic concerning the short to medium
term potential of the model in achievingogressn theseparticularareas.Overall there wasstrong
supportandenthusiasnfor the TRMand in this respect there was a strong foundation for building on

the outcomes alreadsecural.
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Figure 8: Supporting care leavers (%)
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Figure 9:Experiences of implementing the TRM (%)
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Figure 10: Professional practice
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4.4.1Multi-agency accessibility and ease uge

All of the participants suggested that the TRM model, as they had experiencegijit,
whichwasengagingandoffered awell-roundedview of the youngpersonwith whom

G§KS@ ¢ SNBIt a2 mikindled Iy low of multid Sy 08 ¢2NJ Ay 3 .ITHeR G KS

2 LILI2 NI dzy A (@ F 2d¢d tdgitie T Btidiidage | § FHKROGNIS YA v WaB Sednlbyi A 2 Y Q

LI NHAOALI yia a oSYySTAOAIE (2 (KSaNIwdl@eNdn ¢ A (K

dzy RSNA G| YR Biich doyifentsdme® suppbried by the survey data which indicated

agreementconcerningl RMasatool for facilitatingmulti-ageng working (61.5%n=8)andimproving

communication within the team supporting young people (53.8&, n=7), and further supported by

gualitativefeedbackwithin the surveyconcerninghingsthat workedwell; Wiulti agencyapproachto

get professionals on theame page with regards to how they assess the young person's situation and

Oy '3INBS 2y 06S8ail y §fakihe ZRVINaRpinginteetitigdziadl yarNafféztive at

bringingtogetherdifferentprofessionalgaroundthe youngpersonto understandheir historyandthe

different perspectives each professional has towards suppaitiKgS Y Q

¢CKA& o6& &SSy teducelthe ikofafiohJH daf waik I S E IVENMWS Yy OSR o0& &2 Y S

and is an important feature of the TRM which requires orgatidons to work closely in order to

ddzLILIR2 NI @2dzy3 LIS2LX S STFSOGAGDSE @ 6 gverdadeSaroand a I G 0 K ¢

thetableQ ¢ SNBE NBO23IYAASR & AYLRNIFIYG F2Nh&ptal 3SYSy

anddifferentviewsof the youngperson...workthat had alreadybeendoneandworkto be doneQ@ne

LI NI AOA LI yi KAIKEFA IBKIIYSIRS (2KF (0 FG{KASYNS (6K S To FUNNA S NA

agencies to engage and rethink their approaches to the €i@nt L y R SMaRgEneral dsedBent

in the survey that the TRM supported getting access to the right information (46.2%), case

YEYyF3aSYSyid o6ncow>0 YR dzy RSNAGIHHB%)Y I yR aasSaaAi

Thetools usedwere describedas ~for some confirmingwhat they alreadyknew

WiQa KStLIFdA G2 d&as G2 GKAY] lozdzi GKS e&@dzy3a LIS
and for others offering a different view of trauma and the impact of adverse life events upon

I Rdzf ( #%i8 BaR ifluenEed me and | need to be mindful of attachment and the impact of early
yearQ®d® C¢KAA TFAYRAY3IA gl a |ftaz2 SOARSyld oAGKAY (KS
respondents felt that the TRM had helped them to develop empathetic attitudes tosvgoding

peopleand a greaterunderstandingof their lives;# promotesan understandingof YP'shackground
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and the impact of this on their persona and behaviour rather than being a model that promotes

ofF YAy3d @2dzy3d LIS2LX S T2 NBuivkySeedbhcA a1 &kl yiAazOAl f k

Figure 11: Main TRM themes

4.4.2 Sequencing

Consistent with a key aspect of the TRNRH associated pilot guidance, sequencing was discussed by

GKS LINIAOALIYGA F& Iy AYLRNIFYydG TSI ddokds 2F 0K
professional$o seethe biggerpicture X to stopand checkX dsthistheright interventionX isthisthe

right timeX C2NJ a2YS AU & lhélp proféssiénal 8 dilledgiarid (wBy théy2 (Ffounl

people) decide to act in a certain wayp C2NJ 2 G KSNE A { lodklbatk, lbok at 2heJLJ2 NI dz)
presentandlookto the futuresX to think abou interventionsupportX<Irheopportunity to focusupon

sequencingvasdescribedas Womethingthat really works X dike magic X @elpingthosewho used
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