
This section of the SENCO induction pack summarises some 
key ways in which you can plan and take action to support 
your own wellbeing and that of other practitioners, and also 
signposts useful resources.

For practitioners working in schools and other educational 
settings, there is a growing focus on the need to recognise 
and provide for children and young people’s social, 
emotional and mental health (SEMH) needs. This is often 
placed under the banner of wellbeing. The wellbeing of 
practitioners is also important to consider, in order that their 
own mental health and wellbeing is such that they are able 
to support others.

Working to support the wellbeing of children and young 
people can often be assumed to be the responsibility of 
SENCOs and those working with children with Special 
Educational Needs and Disability. This is reinforced by 
the revised classification of need as Social, Emotional and 
Mental Health in the 0-25 SEND Code of Practice (DfE, 
2015). The role of the SENCO is demanding and it is 
important to consider your own physical and emotional 
well-being as well as that of your team.

It is important for practitioners, as well as their managers, 
to recognise that their ability to support the wellbeing of 
children and young people is closely linked to practitioners’ 
own wellbeing.

This view is expressed in a positive way by Lovewell 
(2013:para12): ‘Flourishing teachers create the foundations 
for learning to flourish’.

It is reported that teaching is one of the professions with a 
significantly higher rate of work-related stress than average 
(HSE, 2017). The National Institute for Health and Care 
Excellence’s (NICE) recommendation is that employee 
health and wellbeing must be a core priority for senior 
management (NICE, 2016).

Key areas to consider in 
developing practitioner wellbeing

Control and realism

When taking action to improve your wellbeing, aim to 
concentrate on areas over which you have control.  
Consider what expectations you set yourself and whether 
they are realistic. Try not to set unachievable goals for 
yourself and others. Ensure that you and your leadership 
team has a clear shared understanding of the expectations 
of your role and your areas of responsibility.
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Environment

The working environment can have a significant impact on 
wellbeing. Often, different people can thrive in different 
environments; as such, rather than taking a ‘one-size-fits-
all’ approach, it may be useful to consider how the physical 
environment supports or inhibits the work of individuals, 
including your own working style.

Senior leadership

The SEND Code of Practice (DfE and DoH, 2015) 
recommends that SENCOs are a member of their setting’s 
Senior Leadership Team. As a Senior Leader, you will be 
required to lead other practitioners, but the responsibility 
for wellbeing does not lie with you alone. Practitioner 
wellbeing should be part of your school/setting’s 
development plan. Ensure that you discuss and plan any 
actions to support practitioner wellbeing alongside your 
Senior Leadership Team.

Physical activity

Being active can have a positive impact on wellbeing. 
Consider ways in which you/your setting makes space or 
provides opportunities for staff to engage in physical activity.

Policy/strategy

Having a wellbeing strategy and/or policy in an educational 
setting offers a number of advantages. It can help 
practitioners to be aware of what is being done to support 
their wellbeing; it can also help leaders to improve practice 
and take accountability for their actions.

Reflective practice

You might like to consider the extent to which you feel 
able to support learners with SEND. This approach to 
professional actions and outcomes can be useful for 
practitioners as it enables them to consider their work from 
a non-judgemental point of view and to consider a wide 
range on influences on their approach to their practice. 
Through reflective practice, practitioners can achieve a clear 
view of their professional lives, which can help them to 
take actions to improve their own wellbeing. There is a tool 
available to support you with this:  
https://www.sendgateway.org.uk/r/sendreflectionframework.
html 
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Relationships

Relationships within and outside of work settings are key to 
promoting wellbeing. It is important to consider how you 
stay connected, and maintain relationships with family, 
friends, colleagues and neighbours. Within your setting, it 
is important to identify someone who is able to support you 
when you are dealing with difficult situations, for example, 
safeguarding issues. Is there somebody who might be 
available to talk through your concerns in a confidential and 
safe environment?

Resilience

There is a developing interest in resilience in education, 
with many publications appearing on the market. Whether 
you consider resilience to be about bouncing back after 
setbacks or about the ability to move forward and cope 
with challenges, resilience can offer a useful perspective 
upon practitioner wellbeing. It is extremely likely that as a 
practitioner you will encounter challenges and setbacks. As 
such, it may be useful to think about what resources you can 
call on to help you manage these situations.  

Teamwork

Working together can have a significant positive effect on 
wellbeing in education settings. Conversely, where team-
work is not working effectively, this can impact negatively on 
wellbeing. It may be useful to consider what teams exist in 
your setting, how teams are put together and what team-
members understand to be their role within the teams to 
which they belong.

For you, teamwork can positively involve participation in 
local area network activity too. This can help to overcome the 
potential isolation associated with the role (only one person in 
a school/setting) really knows what it is like to be the SENCO.

Work/life balance

It can be easy to let the pressures and demands of work 
dominate the life of practitioners. Consider how you will 
ensure that you achieve a good work/life balance and make 
space and time for yourself at different times of the day. It may 
be useful to consider whether personal time is practical in your 
setting. Approaches such as mindfulness, yoga and meditation 
may be approaches to use to manage work/life balance.

Workload

Consider the workload demands of your role and the 
demands placed on practitioners in your setting. What 
avenues are open for practitioners to talk to someone about 
their workload and what systems are in place?

The Department for Education (DfE) has published the 
workload reduction toolkit. It provides accessible materials, 
including practical advice, tools and case studies designed 
to help all schools, including special schools, to address 
workload issues. It includes, for example, a workload charter 
from Ascent Trust that sets out what teachers and support 
staff can expect from the academy in respect of a fair and 
reasonable workload. The toolkit can be found here: 
https://www.gov.uk/guidance/reducing-workload-in-your-
school

Do you have administrative support? The 0-25 SEND Code 
of Practice is clear that the school should provide ‘the SENCO 
with sufficient administrative support and time away from 
teaching to enable them to fulfil their responsibilities in a 
similar way to other important strategic roles within a school’ 
(DfE and DoH, 2015:109).

The Department for Education has also undertaken a wide 
programme of work to reduce workload and details can be 
found here: 
https://www.gov.uk/government/publications/reducing-
teachers-workload/reducing-teachers-workload

This includes a range of research and evidence including the 
2016 Teacher Workload Survey, a follow-up survey in March 
2018 and publication of 12 project reports and a summary 
report in March 2018 about the findings from collaborative 
school projects into reducing workload.

Consider if these would be useful strategies to help you 
improve your wellbeing.
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Resources
ACAS 
http://www.acas.org.uk/index.aspx?articleid=5031 

ACAS provides information, advice, training, conciliation 
and other services for employers and employees to help 
prevent or resolve workplace problems

The ‘Wellbeing and workplace performance’ webpage offers 
a range of resources about wellbeing in the workplace

The DfE workload reduction toolkit 
This can be found here: 
https://www.gov.uk/government/collections/workload-
reduction-toolkit

Education Support Partnership, ‘Looking after 
Teacher Wellbeing’ 
https://www.educationsupportpartnership.org.uk/looking-
after-teacher-wellbeing

The Educational Support Partnership is an educational 
charity which supports the mental health and wellbeing of 
education staff and organisations. They offer a free 24-hour 
telephone and text helpline for practitioners. FREE HELPLINE 
08000 562 561 Text: 07909341229.

The guide ‘Looking after Teacher Wellbeing’ offers a good 
overview of the topic.

Edutopia, ‘7 Self-Care Strategies for Teachers’
www.edutopia.org/discussion/7-self-care-strategies-teachers 

The Edutopia website is hosted by the George Lucas 
Educational Foundation. It provides links to a range of 
resources and research, including items on the topic of 
teacher development. The resource provided by Alex Shevrin 
offers practical ideas for practitioner self-care.

The Emotional Literacy Support Assistants Network
www.elsanetwork.org 

This website provides information about the approach of 
having trained Emotional Literacy Support Assistants in 
schools, to work with children with social, emotional & 
mental health needs. There is useful information about 
using a supervision approach to support the wellbeing 
needs of practitioners.

Heads Together/Mentally Healthy Schools website
www.mentallyhealthyschools.org.uk/whole-school-
approach/supporting-staff-wellbeing/

This website is a government supported resource. It focuses 
primarily on supporting children and young people, 
although it has a section dedicated to staff wellbeing. It 
provides a range of issues to consider and a range of links 
to other areas of support and resources.

Mindful Teachers
http://www.mindfulteachers.org

This website acts as an international community for teachers 
interested in using a ‘mindfulness’ approach to supporting 
their own wellbeing. It provides resources and links to 
help practitioners to develop mindful approaches to their 
professional lives.

National Institute for Health and  
Care Excellence (NICE)
https://www.nice.org.uk/guidance/ng13/resources

NICE is a non-departmental public body, which is 
accountable to the Department of Health and Social Care, 
but is operationally independent. This website has a section 
on workplace health, with a range of resources which can 
support senior leaders to plan, implement and evaluate 
practice to promote practitioner wellbeing.

The NHS Moodzone website 
www.nhs.uk/conditions/stress-anxiety-depression/improve-
mental-wellbeing/

This website provides general information about mental 
wellbeing and also has a useful model, called “Five Steps 
to Mental Wellbeing”, which may be helpful as a way to 
structure your thinking around wellbeing in your setting.

‘Supporting Staff Wellbeing in Schools’, Anna Freud 
Centre for Children & Families
www.annafreud.org/media/7201/3rdanna-freud-booklet-
staff-wellbeing-final.pdf

This booklet helps practitioners to look at staff wellbeing 
and provides a range of examples and case studies 
of successful practice. It also includes links to other 
publications about mental health in schools.
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‘The Wellbeing Toolkit 2’ by Tina Rae (2016)
https://www.nurtureuk.org/publications/wellbeing-toolkit 

This publication comes in the form of a large folder, with 
20 separate topic booklets, which provides support for 
educational staff to feel confident in their knowledge of how 
to support the wellbeing and mental health of children and 
young people. It also includes sections on staff wellbeing.

Young Minds Website
https://youngminds.org.uk/resources/school-resources/
caring-for-the-wellbeing-of-teachers-and-school-staff/ 

Young Minds is a charity which promotes policy and practice 
to support the development of positive mental health for 
children and young people, in particular those who are 
vulnerable and excluded. This website includes a page which 
provides advice on supporting the wellbeing of practitioners.



Section 14: The SENCO, Ofsted  
and self-evaluation



It is important for SENCOs to know the quality of the 
school’s provision and the framework under which it is 
inspected. 

As a brief overview to support you in preparing for 
inspection and to evaluate the effectiveness of provision in 
your setting, there are two parts to this section:
•	Considering the implications of the School Inspection 

Framework for you in your role.
•	Thinking about the ways in which you can evaluate the 

provision in your school. 

Knowing the quality of the provision in your setting is  an 
important part of the strategic role of the SENCO. Self-
evaluation is vital to ensure that you have a clear picture of 
what is happening in your school. 

Your self-evaluation will allow you to draw up the priorities 
for long-term and short-term school development targets. 

Self-evaluation tools such as the Whole School SEND Review 
Guide can support you to explore the areas that Ofsted 
might ask you about. This review guide is available on this 
link along with other helpful tools: 
https://www.sendgateway.org.uk/whole-school-send/find-
wss-resources.html

The School Inspection Framework: 
Section 5 and Section 8 
Inspections of maintained schools 
There are two types of inspection of maintained schools: 
1.	 Section 5 is a full inspection. It means that the school 

is being inspected under Section 5 of the Education Act 
2005. The handbook that inspectors use for this type of 
inspection is: 

	 https://www.gov.uk/government/publications/school-
inspection-handbook-eif

2.	 Section 8 inspections are carried for a range of 
purposes. It means that the school is being inspected 
under Section 8 of the Education Act 2005. Section 8 
inspections are carried out for good and non-exempt 
outstanding schools that have not been otherwise 
selected for a section 5 inspection.

Section 8 inspections might also take place as monitoring 
inspections for schools that require improvement, 
monitoring inspections for schools judged inadequate, 
inspections with no formal designation and unannounced 
behaviour inspections.

Non-exempt outstanding schools are special schools, 
pupil referral units and nurseries that have been previously 
judged as ‘outstanding’.

The handbook that inspectors use for a Section 8  
inspection is: 
https://www.gov.uk/government/publications/section-8-
school-inspection-handbook-eif

Independent Schools

Ofsted inspect all non-maintained special schools using the 
framework above.

Ofsted also inspects non-association independent schools. 
The guidance for inspecting these schools can be found 
here:
https://www.gov.uk/government/collections/ofsteds-
inspections-of-non-association-independent-schools

Other independent schools who are members of the 
Associations of the Independent Schools Council (ISC) are 
inspected by the Independent Schools Inspectorate (ISI). The 
ISI Framework for Inspection is available here: 
https://www.isi.net/support/publications/isi-inspection-
framework 

What areas do Ofsted inspect? 

Ofsted regularly reviews the framework for inspection. 
However, under the current framework, inspectors use a 
four-point scale to make judgements about these areas:
•	the quality of education
•	behaviour and attitudes
•	personal development
•	leadership and management 

The grades that Ofsted award are:
•	1 (outstanding)
•	2 (good)
•	3 (requires improvement) 
•	4 (inadequate) 

Finally, a judgement of the overall effectiveness of the school 
will be given. 

It is helpful to refer to Ofsted’s YouTube channel in order to 
keep up to date with inspection developments: 
https://www.youtube.com/user/Ofstednews 

In addition to this, you might like to explore Ofsted’s 
slideshare website: 
https://www.slideshare.net/Ofstednews 
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The Inspection Framework is very clear that Ofsted will 
inspect the way in which learners with SEND are identified, 
assessed and have their needs met. Inspectors will be 
looking for evidence of an inclusive culture in your setting. 
Where pupils with SEND are mentioned in the School 
Inspection handbook, this not only refers to those in 
specialist provision but all pupils with SEND in mainstream 
classrooms. 

The Quality of Education

There is a much greater emphasis on the curriculum, in the 
Inspection Framework, than there has been before. You 
might like to consider: what knowledge and understanding 
do we expect our learners to gain at each stage of their time 
in school and in each subject? 

Looking more closely at the individual categories, The 
Quality of Education will be evaluated under the following 
headings: Intent, Implementation, Impact.

Intent
‘Inspectors will take a rounded view of the quality of 
education that a school provides to all its pupils, including 
the most disadvantaged pupils and pupils with SEND. 
Inspectors will consider the school’s curriculum, which is 
the substance of what is taught with a specific plan of what 
pupils need to know in total and in each subject. Inspectors 
will consider the extent to which the school’s curriculum 
sets out the knowledge and skills that pupils will gain at 
each stage’ (Ofsted, 2019:41) (Ofsted call this ‘intent’). 
The Inspection Handbook is clear that learners with SEND 
should not be offered a reduced curriculum.

As the SENCO, you need to ask:
•	How is the curriculum successfully adapted, designed or 

developed to be ambitious and meet the needs of pupils 
with SEND?

•	How does the curriculum develop the knowledge, skills 
and abilities of pupils with SEND?

•	How does this support pupils to apply what they know and 
can do with increasing fluency and independence?

Implementation
‘In evaluating the implementation of the curriculum, 
inspectors will primarily evaluate how the curriculum is 
taught at subject and classroom level’ (Ofsted, 2019:44). 
Ofsted will discuss the curriculum with subject leaders and 
class teachers to gain an understanding of the subjects 
and topics that are taught, as well as what the ‘end points’ 
are towards which learners are working. Inspectors will 
want to know the teachers’ views of how well learners are 
progressing through the curriculum.

Impact
‘When inspectors evaluate the impact of the education 
provided by the school, their focus will primarily be on 
what pupils have learned’ (Ofsted, 2019:46). The following 
table based on paragraph 193 of the School Inspection 
Handbook outlines the evidence of impact that Ofsted will 
consider:

A well-constructed, well-taught curriculum. 
Inspectors will be looking for good results that 
reflect what pupils have learned. 

Disadvantaged pupils and pupils with SEND 
acquire the knowledge and cultural capital they 
need to succeed in life.

National assessments and examinations are used 
as indicators of pupils’ outcomes, but Inspectors 
will balance these outcomes with their first-hand 
assessment of pupils’ work.

The progress towards an ‘end point’. How well are 
pupils prepared for their next stage of education, 
training or employment at each stage of their 
learning?

Pupils in sixth form are ready for the next stage 
and are going on to appropriate, high-quality 
destinations. 

Inspectors will not use schools’ internal assessment 
data as evidence 
Inspectors will use national published data as a starting 
point. Schools can continue to use and analyse their own 
internal data but inspectors will focus what pupils know and 
remember.

There is a helpful briefing here 
https://assets.publishing.service.gov.uk/government/
uploads/system/uploads/attachment_data/file/814685/
Inspecting_the_curriculum.pdf 
that outlines the inspection methodology for examining the 
quality of education.

Behaviour and Attitudes

‘The behaviour and attitudes judgement considers how 
leaders and staff create a safe, calm, orderly and positive 
environment in the school and the impact this has on the 
behaviour and attitudes of pupils’ (Ofsted, 2019:52). As 
a SENCO, it is worth examining what part you contribute 
towards this judgement by reading through paragraph 202 
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of the Section 5 handbook. It is important to read through 
paragraphs 204 Pupils who have particular needs and 205 
Pupils who are not in the school during the inspection. 

In terms of pupils with SEND, the guidance states, 
‘Inspectors will evaluate the experience of particular 
individuals and groups, such as pupils for whom referrals 
have been made to the local authority (and check, for a 
small sample of these pupils, how the referral was made 
and the thoroughness of the follow-up), pupils with SEND, 
children looked after, those with medical needs and those 
with mental health needs. In order to do this, inspectors will 
look at the experience of a small sample of these pupils 
and consider the way the school is working with the multi-
agency group to ensure that the child receives the support 
they need. For pupils with SEND, this will include ensuring 
that appropriate reasonable adjustments are made in 
accordance with the Equality Act 2010 and the 0-25 SEND 
Code of Practice’ (Ofsted, 2019:54).

As a SENCO you need to ask:
•	What referrals have we made to the Local Authority?
•	How are we working in a multi-agency way to ensure that 

pupils receive the support they need?
•	How do we ensure that we make reasonable adjustments 

in line with the Equality Act 2010 and the SEND Code of 
Practice?

Personal Development

‘The personal development judgement evaluates the 
school’s intent to provide for the personal development of 
all pupils, and the quality with which the school implements 
this work’ (Ofsted, 2019:58). Paragraphs 216-228 provide 
detailed guidance on this. As a SENCO, the following 
aspects are highly relevant for you:
•	promoting equality of opportunity so that all pupils can 

thrive together, understanding that difference is a positive, 
not a negative, and that individual characteristics make 
people unique

•	promoting an inclusive environment that meets the 
needs of all pupils, irrespective of age, disability, gender 
reassignment, race, religion or belief, sex or sexual 
orientation (Ofsted, 2019:58)

•	developing pupils’ confidence, resilience and knowledge 
so that they can keep themselves mentally healthy (Ofsted, 
2019:59)

Inspectors will also examine learners’ understanding of how 
equality and diversity are promoted. How do you contribute 
to a whole setting understanding of equality and diversity?

Leadership and Management

‘The leadership and management judgement is about how 
leaders, managers and those responsible for governance 
ensure that the education that the school provides has a 
positive impact on all its pupils. It focuses on the areas 
where inspection and research indicate that leaders and 
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managers can have the strongest effect on the quality of 
the education provided by the school’ (Ofsted, 2019:64). 
As a SENCO, you are leading on many areas of school life 
as outlined in the National Award for SEN Co-ordination 
Learning Outcomes. How are you able to demonstrate the 
impact of your leadership?

As a SENCO, consider how you have had an impact on the 
quality of education.

The Education Inspection Framework provides a 
helpful list of the types of evidence that Inspectors 
will gather and evaluate when considering the 
provision made for children and young people 
with SEND:
•	Whether leaders are ambitious for all pupils  

with SEND.
•	How well leaders identify, assess and meet the 

needs of pupils with SEND.
•	How well leaders develop and adapt the 

curriculum so that it is coherently sequenced to 
all pupils’ needs, starting points and aspirations 
for the future.

•	How successfully leaders involve parents, carers 
and, as necessary, other professionals/specialist 
services in deciding how best to support pupils 
with SEND.

•	How well leaders include pupils with SEND in all 
aspects of school life.

•	How well the school assesses learning and 
development of pupils with SEND, and whether 
pupils’ outcomes are improving as a result of the 
different or additional provision being made for 
them, including outcomes in:

	 – communication and interaction
	 – cognition and learning
	 – physical health and development
	 – social, emotional and mental health.
•	 How well pupils with SEND are prepared for 

their next steps in education, employment 
and training, and their adult lives, including: 
further/higher education and employment, 
independent living, participating in society and 
being as healthy as possible in adult life. 

Section 5 Inspection – before 
inspection: what are the 
implications for the SENCO? 
Prior to coming into school, inspectors look at the Special 
Educational Needs Information Report on the  
school’s website. 

Schedule 1 of the SEND Regulations 2014 sets out exactly 
what is required in this report. 

It is ultimately the responsibility of the leadership team to 
ensure that this is up-to-date and publicly available on the 
school’s website:
https://www.gov.uk/guidance/what-maintained-schools-
must-publish-online 

The SEN Information Report: questions to consider: 
•	Are you familiar with your school’s SEN Information 

Report?  
•	Do you feel you would be able to explain this to the team?  
•	Are you confident that it has been co-produced with 

parents/carers and ideally young people?
•	Have you checked that you have covered all the 

requirements of the legislation? 
	 http://www.legislation.gov.uk/uksi/2014/1530/part/3/

crossheading/sen-information-report/made  
•	Is there anyone else in the school on the Senior 

Leadership Team and elsewhere that might be able to 
support you with your audit of provision?

Inspectors will also have familiarised themselves with the 
setting’s last inspection report. 

The previous inspection: questions to consider:  
•	Have your read the previous inspection report?  
•	Are there any action points where SEND have been 

mentioned and have these been addressed?  
•	Do you have evidence to demonstrate that progress has 

been made since the last inspection?  Inspectors will 
explore the school website and undertake an online 
search. They are also likely to speak to you as the 
designated SENCO for the school.

Your school’s online presence: questions to consider:  
•	If you explore your school’s website looking at information 

around SEND, do you find the most recent documents/ 
information? (For example, is the school’s access plan up-
to-date?)  

The SENCO, Ofsted and self-evaluation • 75



 76 • SENCO Induction Pack

•	What information do you find when you undertake an 
online search of your school’s name?  

•	Try searching using the name of your school and SEND. 
What do you notice? You may be asked questions about 
this. 

Parent/carer partnership: questions to consider: 
•	Are you familiar with Ofsted Parent View: 
	 https://www.gov.uk/guidance/ofsted-parent-view-toolkit-

for-schools?
•	How do you work in partnership with parents/carers?
•	How do you seek to engage parents thoughtfully and 

positively in a way that supports pupils’ education?

Make sure that you are familiar with Keeping Children Safe 
in Education and the sections that are particularly relevant 
to children and young people with SEND.

Evaluating provision in your 
school: Self-evaluation 
Why should SENCOs self-evaluate? 

Part of the purpose of self-evaluation is to ensure that 
children and young people are making progress and that 
an assessment about the school’s performance in terms of 
meeting the needs of learners with SEND is made. 

The other reason for self-evaluating is to set targets for 
school development. This is summed up in this diagram: 

 

How well are our learners doing? (Assess) 

Has this worked? (Review) 

What evidence demonstrates the progress that you  
are making? 
1.	 Data 
2.	 Observations of learning and teaching 
3.	 Work scrutiny 
4.	 Pupil and parent views
5.	 Case studies 

1. Data 
How familiar are you with your setting’s data  
for SEND? 
•	What percentage of the learners have SEND?  
•	How do you identify pupils with SEND?  
•	How does this compare to the national data and to other 

schools (above average/below average)?
•	Is this percentage increasing or decreasing? Why?
•	Have you analysed this according to areas of need?
•	What is the attendance of children and young people   

with SEND?

Have you analysed the progress data? What does 
the progress of learners with SEND look like in comparison 
to those learners without SEND? Is there any difference 
between the different areas of need? How does this data 
compare with national statistics?  The miniguide Tracking 
progress and managing provision: Inclusive practice is a 
helpful booklet to support you with understanding your 
school’s data: 
http://www.nasen.org.uk/miniguides/

You must be familiar with your school’s Analyse School 
Performance (ASP) data: 
http://www.raiseonline.org/ 
You will need to ask for a password to access this.  

Once you have gathered all your data, you will need to 
consider how you will present this and what you will do with 
the data. For example, will you use it to inform your action 
plan? 

2. Observations of teaching and learning 
What evidence have you gathered that teaching has had an 
impact on children and young people’s learning?
•	Learning walks
•	Lesson observations (whole class, small group, one-to- 
•	one)
•	Book scrutiny etc 

How well are 
our learners 

doing?  
(Assess)

How does  
this compare 
with national 

and local 
authority  

data?

Has this 
worked?  
(Review)

What do  
we need to do  

in order to 
achieve this?  

(Do)

What do  
we hope to  
aim for?  

(Plan)
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Here is a helpful document that outlines what to look for on 
a learning walk: 
http://www.aettraininghubs.org.uk/wp-content/
uploads/2012/08/8_National-Strategies_Learning-walks.
pdf 

This research presents some interesting models for 
observation: 
https://www.gov.uk/government/publications/ofsted-
research-on-lesson-observation-models 

How inclusive are the classrooms in your setting? How do 
you know? Have you used an inclusive classroom checklist? 

Can you demonstrate the effective deployment of  
support staff? 

http://maximisingtas.co.uk/resources/the-ta-deployment-
review-guide.php 

https://educationendowmentfoundation.org.uk/tools/
making-best-use-of-teaching-assistants/guidance-report/ 

What do observations of unstructured times of the day tell 
you about the children/young people with SEND? 

Have you observed children/young people in  
extra-curricular activities? 

3. Looking at the children and young 
people’s work
What evidence can you see of progress in the learners’ 
knowledge, skills and understanding in their work? 

Is there evidence that work from interventions is being 
generalised into classroom work? 

4. Pupil and parent views 
What evidence do you have of the views of parents/carers 
and pupils’ voices? (Interviews, questionnaires, feedback in 
books etc) 

How are parents and carers involved in their children’s 
learning? 

The Working in Partnership with Parents and Carers 
miniguide is very helpful for considering ways to work in 
partnership with parents and carers: 
http://www.nasen.org.uk/miniguides/ 

This DfE guide is also helpful when considering ways in 
which explore ‘pupil voice’: 
https://www.gov.uk/government/publications/listening-to-
and-involving-children-and-young-people 

5. Case studies 
Case studies are a good way of demonstrating the range 
of provision that your school has (for example, emotional 
wellbeing support) and the impact that this has on the whole 
child or young person. 

There is a useful article here that may help you: 
http://sendco.co.uk/news-feed-for-all-categories/23-case-
studies.html 

You might like to consider a case study that demonstrates 
how you might set about bringing about improvement in 
one priority area and give an example/examples of how a 
small-scale practitioner action research project works, from 
identifying the issue, to taking baselines of the situation 
as is, to designing, implementing and evaluating the 
intervention/development project. 

How have you and your governor 
for SEND worked together? 
The role of the governor for SEND is to ensure that special 
educational needs and disability as well as inclusion are 
championed in the policies, practices and culture of the 
setting. 

The SEND governor is there to act as a critical friend for the 
SENCO and to liaise about matters around the strategic 
overview of the provision for children and young people 
with SEND. 

There also needs to be monitoring of the data, the impact 
of provision on learner progress and the effectiveness of the 
communication with families. 

Your governor for SEND needs to be able to demonstrate 
that you work together and that they are aware of the 
development plan for SEND. In addition, it is important 
that they ensure that their own development is kept up-to-
date by attending training and taking an active interest in 
developments in policy, legislation and practice. 

The Governing Body has specific duties in relation to SEND 
as outlined in the Special Educational Needs and Disability 
Regulations 2014: 
http://www.legislation.gov.uk/uksi/2014/1530/pdfs/
uksi_20141530_en.pdf 
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There is a helpful audit tool that can be downloaded here:
https://sendgov.co.uk/ 
which allows the Governing Body to audit how well the 
setting is able to secure high quality outcomes for children 
and young people with SEND. 

References
Ofsted (2019) School Inspection Handbook available at 
https://assets.publishing.service.gov.uk/government/
uploads/system/uploads/attachment_data/file/828469/
School_inspection_handbook_-_section_5.pdf 
[accessed 06.09.19] 
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Access arrangements
Depending on your setting, you may be asked to facilitate 
reasonable adjustments for your learners who are 
undertaking standardised tests or examinations. If the exam 
is awarded by an exam board, the board must take steps 
to ensure that the person taking the examination is not 
substantially disadvantaged by their disability. This is in line 
with the requirements of the Equality Act 2010.

The SENCO may be asked to apply for access 
arrangements for examinations such as GCSEs or end 
of Key Stage SATs. In some secondary schools, a specific 
member of staff, other than the SENCO, may take a lead for 
these arrangements. Some SENCOs undertake additional 
‘accredited training’ to be able to carry out assessment 
related to access arrangement applications.

Access arrangements might be a request for additional time, 
a scribe, a reader or modified papers. If you are requesting 
access arrangements, it is important to remember that you 
are asking for a provision that is something that the learner 
already uses to access their work, for example, are they used 
to having a reader for their work. This is important as it needs 
to be a normal way of working to ensure that the person 
sitting the exam is not made to feel different from their peers. 

The requirements for these requests change from year to 
year so you will need to be familiar with the guidance that  
is provided.

If you are working in a primary setting, the Standards 
and Testing Agency is responsible for producing guidance 
each year on the types of access arrangements that you can 
make and how you should apply for these.

Types of support include:
•	additional time to complete the tests
•	early opening of test packs, to modify test papers
•	compensatory marks for spelling
•	using scribes, readers, word processors or other technical 

or electronic aids
•	making transcripts
•	written or oral translations and using apparatus in the 

mathematics test
•	the use of prompts and rest breaks
•	arrangements for pupils who are ill or are injured at the 

time of the tests
•	administering the tests at an alternative location (Gov.UK, 

2018:online)

The guidance states:
‘Access arrangements might be used to support pupils  
who have:
• difficulty reading
• difficulty writing
• difficulty concentrating
• processing difficulties
• to use sign language
• a hearing impairment
• a visual impairment’ (STA, 2017:3)

There are guidance documents produced for both Key 
Stages. The current documents are available at:  
https://www.gov.uk/government/publications/key-stage-1-
tests-access-arrangements

https://www.gov.uk/government/publications/key-stage-2-
tests-access-arrangements

If you are working in a secondary setting, you will find that 
the regulations for access arrangements are governed by 
the Joint Council for Qualifications (JCQ). The most recent 
guidance can be found here:  
https://www.jcq.org.uk/exams-office/access-arrangements-
and-special-consideration

You should familiarise yourself with the document and 
make a note of the key dates by which information is 
required. Allow plenty of time to request modified papers 
and the earlier that you submit your requests the better. 
JCQ undertake inspections of exam centres to ensure that 
arrangements are being implemented appropriately.

Further information can be found here:

Key Stage 1 access arrangements: 
https://www.gov.uk/government/publications/key-stage-1-
tests-access-arrangements

Key Stage 2 access arrangements: 
https://www.gov.uk/government/publications/key-stage-2-
tests-access-arrangements

Joint Council for Qualifications: 
http://www.jcq.org.uk/exams-office/access-arrangements-
and-special-consideration 
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