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Project Overview

A 3-year EU funded project designed to develop

social, emotional and civic competencies in
young offenders through active games and sport.
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Project Brief

Design, implement, and evaluate an
intervention using sport and active games
with young people who are either in conflict
with the law or at high risk of offending.

The intervention aimed to develop the
participants' social and emotional

competence, increasing their likelihood of

making positive contributions to their
communities.
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Target group - young
people in conflict with
the law

An estimated 261,200 children are in detention
worldwide (UNICEF, 2021).

Educational attainment is low, and school
dropout is high

High prevalence of drug and alcohol
misuse, mental health problems and
learning difficulties

Emotional and behaviour problems

Language and communication difficulties

Complex family and socioeconomic
backgrounds — higher prevalence of ACES




The importance of social & emotional competence

e Social and emotional competence in young
people has clear links to positive outcomes and
general well-being

Social and emotional competencies are

protective factors in managing change and
predictors of academic success

e Social and emotional competence can be

‘learned’ and results in social and psychological
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The potential of active games and sport

Respect for self and others, personal
responsibility, self-regulation,
communication skills, motivation and
self-awareness

A range of capitals, e.g. social,
emotional and intellectual.

Personal qualities, such as emotion
regulation

* Personal assets development
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Project Output 1 - State of the Art Analysis

You can view the full document at

www.activegames4change.org

Part | — An overview of the literature and policy

status in the partner countries.

Part Il - Theoretical and conceptual evidence
base, which indicates the importance of social
and emotional competencies for the target

population.

Part Ill - Methodology for the selection of tools
to assess the development of the competencies

alongside the contextual challenges of engaging

young people within youth justice systems.



http://www.activegames4change.org/

The social, emotional and civic competencies in
AGA4C

* Young people in conflict with the law
would benefit from the development of
these competencies.

Social &
* An absence or delay in development has Emotional

Learning RESPONSIBLE
a correlation with poorer academic | DECISION-

outcomes, reduced financial stability in MARSINE
adulthood and an increase in the
likelihood of engaging in criminal

behaviours
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Teaching Personal & Social Responsibility
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Teaching Personal Social Responsibility

Level 5 - TRANSFER

The intervention was designed to
implement the key pedagogies Level 4 - CARING
and principles of TPSR.
Level 3 - SELF DIRECTION
Positive relationships
Gradual empowerment Level 2 - PARTICIPATION
Reflection & awareness talks

Transfer Level 1 - RESPECT
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Pedagogy Overview

ACTIVE GAMES
FOR CHANGE
A PEDAGOGY
OF PERSONAL
DEVELOPMENT
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Full text at www.activegames4change.org
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1. Introduce the

game including
objectives and

5. Post pame
reflection utilisng
guidance on the

card

4. Revisit the game
with adaptations
depending on
group needs

rules

2. Allow learners
to explore
solutions to the
game with minimal
intervention

3. Encourage
reflection in action
from participants
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Games Overview — suggested delivery order
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The Warwick-Edinburgh Mental Well-being Scale

Assessment Tools el RS

Please tick the box that best describes your experience of each over the last 2 weeks

I've been feeling optimistic about the
future

Quantitative: I've been feeling useful

I've been feeling relaxed

Warwick-Edinburgh Mental Well-being Scale Riraczm=rEs

people

WEAES e e

I've been thinking clearly

Questions mapped to CASEL framework. e

I've been feeling close to other people

I've been feeling confident

I've been able to make up my own mind
about things

Qualitative: I've been feeling loved

I've been interested in new things

2 questions for the participants to answer v boo e crort

Warwick-Edinburgh Mental Well-Being Scale (WEMWES)
@ NHS Health Scolland, University of Warwick and Universily of Edinburgh, 2008, all
rights reservad.
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Assessment Tools: Qualitative

Questions:
1. How did working with others help you to achieve the end goal

of the games?

2. How did you overcome any difficulties that you felt in achieving

the end goal of the games?

Co-funded by the
Erasmus+ Programme
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Training and Piloting

WENES

e 2 master trainers in each

trainers country

trained

=1 allalf@i 8 » Up to 10 tutors trained in
tutors in YOI [GESUCEIY

Execute
games e 40 young people in each

programme country minimum

Data e Pre, during and post
collection programme
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Key Data

1. Educator Survey Post training

2. WEMHWABS scale with young people Pre-pilot

3. Rating SEC of young people After each level of games
4. Game observation grid After each game

5. WEMHWABS scale with young people Post-pilot

6. Qualitative questions with young people Post-pilot

7. Educator Survey post piloting Post-pilot

8. Testimonials and case studies from educators Post pilot

9. Testimonials and case studies from young people Post pilot

Co-funded by the
ACTIVEGAMES \ Erasmus+ Programme
Youth socio-emotional development of the European Union



The training, materials and
resources were piloted in
the partner countries -
Turkey, Romania, Portugal,
Italy, Spain, Hungary and
the UK across 17 settings.

ACTIVEGAMES

Co-funded by the

Erasmus+ Programme
of the European Union o

Results from the piloting

Educators Young people (aged 16-
Trained 24)
UK 11 60 (48 pre and post)
Portugal 20 56
Italy 28 48 (47 pre and post)
Spain 5 26 (23 pre and post)
Hungary 29 46
Romania 2 40
Turkey 10 50
Total 105 326 (291 pre and post)
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Data combined from across the
partnership

PROPORTIONS OF WELLBEING
BEFORE & AFTER INTERVENTION

= % Low wellbeing = % Moderate wellbeing = % High wellbeing

MEAN WEMWABS SCORES
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Comparing the competencies

The five key competencies were mapped Wellbeing changes by competency (mean average)
on to the WEMWBS scale. The questions .
from the WEMWABS relevant to each 45

competency were extracted and the
average changes in wellbeing in these areas

3
were compared before and after
participation in the games. The chart here
shows the difference before and after for
each competency across the partnership.
1
1

Self-Awareness Self-Management Relationship Skills Social Awareness Responsible

Decision-making
A PreWEMWES mPos-WEMWBS

ACTIVEGAMES
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Themes from the qualitative data

Links to : Overcoming
: Enjoyment Transfer
competencies problems
s D s Fun and eniovment D s D s D
All competencies un and enjoyme Resilience, persistence Showed awareness of
. were key features that
covered but especially and teamwork were how the
. . — helped support . . .
relationship skills and evident in many competencies helped
programme
social awareness engagement settings them in normal life
N v N g8 v N v N v
" N
Also linked to the f Often mentioned \ /A sense of p_urposg \
delivery team/tutor how self reflection B SIEN G 7
- and social and social awareness, these comments,
” environment created and responsible they(!l(nev:/ thedy had
within the ——  decision making fed | cvelope
ACTIVEGAMES g . .
programme. ) into this creating a skills/competencies
sense of achievement thbat hadd\izlaqlue
—development in e/yon : E I
self-efficacy y . sym/sportshalt )/
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ﬂl overcame the difficulties with my teammates anch
by doing it all with my teammates.
It was very hard, | thought that | wasn't going to be
“After the games | observed able to, but | believed in myself and in the teacher
how skills such as coordinating the games, it helped me feel better

. with myself.”
communlcathn and tearT\vxif)rk K (spanish Participant) /
developed in normal life

(Turkish Participant)

“I went first after my own head, | didn’t pay

/ \ attention to the others at all. They said it wasn't

good that way, the referee also said, pay attention
to others. It went slowly, but | managed to pay

“It helps you build better
relationships working as team
— it helps you communicate

attention, | am beginning to understand what the
more” cooperation is good for.”

(UK Participant) (Hungarian Participant)

— /

-
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Feedback — Programme Deliverer

“We have been inundated by young people asking us to reinstate this! Six
of them have written letters to the Head and | am requesting that we

reignite learning of this format, highlighting how beneficial they found it.
Really very good. We are making this a permanent fixture on their
timetables and will be ready to roll with a fresh batch of AG4C shortly.”

Co-funded by the
Erasmus+ Programme
of the European Union




Developing soclal and emotlonal competencles In Incarcerated

P rOj e Ct O u t p u tS young people In seven countrles In Europe through the use of

actlve games and sport
Adeela Ahmed Shafi =2, Jordan Wintle =2 Sian Templeton =" and Dan Clarka 52
*3chool of Education and Scence, University of Glowcestershire, Cheltenham, UK; HnsightsEPs, Cheltenham, UK

Research paper 1 published in 2024. Two R _ - —
. H]gesand itive relationships) are mla'bad[ﬂf-mgt: pasitive :::'m 511"':“-I:'"|93'1".";“:"r;lﬂ“:':l1
subsequent papers will follow. st invlved Chichen i young people nave hot sways had the
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T—Iuiga'ra;l;nana,Tun UK). A wotal of 326 mmm&
7 05 educators trai in the methodology. The
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Continued use of AG4C in many secure and
impact, both overall, and for the specific identified competencies.

F'a'uq:latu:m |n9.ld||:l'ngmumcm9.ppu1ﬂ1e huisucdevehplmt
openness to learning for other interventions. This key finding contributes
to disfengagement theory, recommending that such programmes should
fiorm the basis of a suite of interventions designed to support the educa-
tiocnal {relengagement and development of justice imvolved children and
young people. These findings have cumrency for developing policy which
promote positive outcomes on release back into the community, acnoss a
range of national contaxts.

AGAC International Conference — European
Commission, Brussels.

The website and all project materials are free
to access.
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