






























































































































































































































































































































































































































































































4 

5 

6 

western ones such as Islamic, Hindus, 

Buddhist, etc. 

There is scope of comparative discussion in the 4 

present cmTiculum (such as western, non-

western, etc). ones such as Islamic, Hindus, 

Buddhist, etc. 

3 12 9 

Litera1y theories like Ma1xism, feminism, 25 38 2 1 

deconstrnction and postmodernism set scales 

of their own to explain, justify and criticize 

any litera1y, historical, social and religious 

work. 

Literary theories like Maixism, feminism, 9 

deconstrnction and postmodernism set scales of 

their own to explain, justify and criticize any 

literary, historical, social and religious work. 

18 2 

2 

4 

1 

Litera1y theories help us (both teachers and 14 15 26 10 5 

students) have justice and equality in valuation 

the other discourse/ideas. 

Literary theories help us (both teachers and 3 

students) have justice and equality in valuation 

the other discourse/ideas justice and equality in 

valuation the other discourse/ideas. 

4 14 2 

Litera1y theories enable the pupils to maintain 11 24 22 8 

the possibilities of multiple explanations­

western and non-western. 

Literary theories enable the pupils to maintain 10 2 

the possibilities of multiple explanations-

western and non-western. 

12 2 

7 

5 

4 

30 

70 

30 

70 

30 

70 

30 

*every number has two questions with answers: the shaded one represents students and the 

un-shaded one teachers. Different colours in the tables ai·e merely to mean the different 

sections. 
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No Factors/Issues 2 Tension SA A D SD DON'T Total 

KOW 

7 

8 

These western literaiy theories criticize 21 38 9 

religions, faith, trndition and values of the 

natives. 

These western literaiy theories criticize 11 

religions, faith, trndition and values of the 

natives. 

12 5 

These theories raise a lot of confusions 24 35 7 

regarding belief in the minds of the pupils. 

These western literaiy theories pose a threat to 6 

religions, faith, tradition and values of the 

natives/the pupils. 

16 6 

1 

1 

2 

9 Theories like post-colonialism, deconstrnction, 6 43 14 2 

modernism, postmodernism, feminism, etc 

often create tensions/confusion in me. 

Theories like post-colonialism, deconstrnction, 6 19 2 1 

modernism, postmodernism, feminism, etc 

often create tensions/confusion in students. 

10 In Bangladesh, the outlooks of western literaiy 15 43 8 1 

theories differ from that of native faiths and 

values 

In Bangladesh, the outlooks of western literaiy 9 

theories differ from that of native faiths and 

values 

16 1 

11 These theories themselves examine many local 19 38 5 

and global issues like media, econormcs, 

relationships, social strnctures, etc. 

These theories themselves exainine many local 12 14 1 

and global issues like media, economics, 

relationships, social structures, etc 

2 

1 70 

1 30 

2 70 

2 30 

5 70 

2 30 

3 70 

4 30 

6 70 

3 30 
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No Factors/Issues 3 Impact SA A D SD DON'T Total 

KOW 

12 The western litera1y theories have influence/ 15 49 2 

impacts on the minds of the younger students. 

2 

The western literary theories have influence/ 8 

impacts on the minds of the younger students. 

18 2 

13 The literaiy theories marginalize/comer the 15 30 17 3 

faith (such as 

Hinduism/Christianity/Islam/Buddhism) as one 

band of the many in a shopping mall. 

The literaiy theories mai·ginalize/comer the 8 

faith (such as 

Hinduism/Christianity/Islam/Buddhism) as one 

band of the many in a shopping mall. 

14 I can contextualise the literaiy theories- putting 2 

theories into relevant events around me or 

connecting the theories to the practical issues 

smTounding me. 

Our students can contextualise the litera1y 2 

theories- putting theories into relevant events 

ai·ound us or connecting the theories to the 

practical issues surrounding us. 

15 Studying litera1y theories, I can consciously 3 

deal with the problem of different ideologies. 

Studying litera1y theories, students can 1 

consciously deal with the problem of different 

ideologies. 

16 Leaining literaiy theories is about encouraging 1 

flexibility in thinking enabling us to see things 

as they ai·e. 

Leaining literaiy theories is about encouraging 1 

flexibility in thinking enabling us/the students 

15 4 

21 39 3 

3 18 

26 29 3 

3 14 5 

20 31 1 

4 17 

2 70 

2 30 

5 70 

3 30 

5 70 

7 30 

8 70 

7 30 

63 

8 30 
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to see things as they are. 

17 These academic literary theories motivate me 13 32 18 2 5 70 

change my life. 

These litera1y theories motivate the pupils 4 18 3 5 30 

fo1mulate ideas for their life. 

No Factors/Issues 4 Curriculum SA A D SD DON'T Total 

KOW 

18 Faith-based/religious philosophies (such as 1 15 47 5 2 70 

Muslim or Hindus) are also a part of my 

present module/course to share with western 

litera1y theories. 

Faith-based/religious philosophies (such as 1 3 18 6 2 30 

Muslim or Hindus) are also a paii of the 

present module/course to shai·e with western 

literary theories. 

No Factors/Issues 5 Provision for Improvement SA A D SD DON'T Total 

KOW 

19 Addition of some faith-based philosophies to 21 40 6 - 3 70 

the present course/module can help us 

Inclusion of some faith-based philosophies can 12 15 3 30 

help the pupils have the view of the both sides 

of the coin and make them more critical 

minded. 

20 An integrated/shai·ed system of teaching, 36 26 2 1 5 70 

(Muslim/Hindu philosophy and western literary 

theories) can contribute to our intellectual 

growth. 

An integrated system of teaching, 13 14 3 30 
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No 

1 

2 

3 

No 

1 

2 

3 

(Muslim/Hindu philosophy and western literary 

theories or philosophy) can help the pupils 

achieve intellectual growth. 

Questions for students only 

Did you expenence any cultural shock or 

tension while doing this course? 

While doing this course, do you gain access to 

other discourse existing in your society? 

Are the discussions or main themes of literary 

theory clear to you all the time? 

11.10 Coding Summary of the factors 

Coding 

Methods of 

Teaching 

(Pedagogy) 

Tension 

hnpact ofLTs 

Yes Not No Not I Total 

all sure don't 

the know 

time 

44 5 14 4 3 70 

24 9 31 6 70 

10 20 38 4 70 
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4 

5 

Curriculum 

Provision for 

improvement 

Table 1.22: Summaiy coding with pmposes 

Breakdown of the coding in details 

Tables 1.23 : Breakdown of the coding pa1t by pait 

1 Pedagogy 

N Questions 

0 

1 

2 

3 

4 

5 

6 

7 

I enjoy western literary theory course/module. 

I engage myself in discussion and actively take part in class 

while doing this course/module. 

I can compare western literary theory with non-western ones 

such as Islamic, Hindus, Buddhist, etc. 

Literary theories like Marxism, feminism, deconstruction and 

postmodernism set scales of their own to explain, justify and 

criticize any literary, historical, social and religious work. 

Literary theories help us (both teachers and students) have 

justice and equality in valuation the other discourse/ideas. 

Literary theories enable the pupils to maintain the possibilities 

of multiple explanations-western and non-western. 

2 Tension 

Questions 

These western literary theories criticize religions, faith, 

tradition and values of the natives. 
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8 

9 

These theories raise a lot of confusions regarding belief in the 

minds of the pupils. 

Theories like post-colonialism, deconstruction, modernism, 

postmodernism, feminism, etc often create tensions/confusion 

mme. 

10 In Bangladesh, the outlooks of western literary theories differ 

from that of native faiths and values 

11 These theories themselves examine many local and global 

issues like media, economics, relationships, social structures, 

etc. 

3 Impact 

Questions 

1 The western literary theories have influence / impacts on the 

2 minds of the younger students. 

1 The literary theories marginalize/comer the faith (such as 

3 Hinduism/Christianity/Islam/Buddhism) as one band of the 

many in a shopping mall. 

1 I can contextualise the literary theories- putting theories into 

4 relevant events around me or connecting the theories to the 

practical issues surrounding me. 

1 Studying literary theories, I can consciously deal with the 

5 problem of different ideologies. 

1 Learning literary theories is about encouraging flexibility in 

6 thinking enabling us to see things as they are. 

1 These academic literary theories motivate me change my life. 

7 

4 Curriculum 

Questions 

1 Faith-based/religious philosophies (such as Muslim or Hindus) 
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8 

1 

9 

2 

0 

are also a part of my present module/course to share with 

western literary theories. 

5 Provision for improvement 

Addition of some faith-based philosophies to the present 

course/module can help us 

An integrated/shared system of teaching, (Muslim/Hindu 

philosophy and western literary theories) can contribute to our 

intellectual growth. 

11.11 SAMPLE OPEN ANSWERS FROM A TEACHER PARTICIPANT 

Could you p lease answer the following questions in writing? 

1. Do you think the text books or materials, the students use, on western literaiy the01y 
ai·e adequate to make them proper critical minded? Why or how? 

I think it is adequate and the existing texts books should be taught properly. 

2. Do yow- students have the opportunity to gain the access to other discomses existing 
in their society? If yes, how? (Please write five to ten sentences on it.) 
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I think no. The system does not allow them to have full access to other discourses existing 

in their society. I would consider the policy maker's decision and formation of 

curriculum. The system of accessibility should be directed from the policy makers and 

then pass it on the institutions.  

 

  

3. Do you think the western literary theories hold ‘completely objective’ view of the 

culture, beliefs and values of the society the pupils are living in (in Bangladesh)? 

How? (Please write five to ten sentences on it.) 

 

I would say in a different way. Pupils in Bangladesh have more bookish knowledge than 

practical application of theories. They are not taught and trained on the process of 

application of different theories. This could be a sort of default in teaching methods.  

 

4. While teaching these theories, do you sense them dogmatic or propagandistic? (Please 

write five to ten sentences on it.) 

 

Propagandistic. Different theories evolved from concerning time and space. So every 

theory has a background and ground to argue of that specific issue. Therefore, I believe I 

sense it propagandistic . 

 

 

5. How do your students critically analyse the western theories and other literary works? 

Do they use western literary theories themselves or some other lens? (Please write 

five to ten sentences on it.) 

 

In many cases I have seen them using literary theory dictionary and sometime they gain 

insight into it through class lecture, reading books and thought showering activities.  

 

 

6.  How (do you think) western literary theories help the students deal with the problems 

of the beliefs, attitudes, habits and feelings in the society they are living in? (Please 

write five to ten sentences on it.) 

 

To a great extent. They feel enabled to alanyse any text from a particular literary theory. 

They try to apply ideas of literary theory in issues that they find in everyday situation.  

 

7. Do you think only the teaching of western literary theories without non-western ones 

has a tendency to make the learners biased or Europeanized? If yes, to what extent? 

(Please write five to ten sentences on it.) 

 

Student should be taught both western and non western literary theory to be neutralised. 

 

 

---
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8. Did you see your students experience any cultural shock while teaching theories like 

postmodernism, Marxism, feminism or psychoanalysis in class? If yes, how do you 

deal it? (Please write five to ten sentences on it.) 

 

Yes. There are certain sensitive issues that could be shocking in some religion. For 

example, talking about having sex, pornography, physical relation and some vulgar 

language are not allowed to some religions and theories like lesbianism and gay could 

hurt that particular religion.  

 

 

9.  Do you think the discussions or main themes of the western literary theories are clear 

to the students as you expected? If yes, how do you do that? If no, why?  (Please 

write five to ten sentences on it.) 

 

I don't think so. There are always widening gap between teaching and learning. Teaching 

western theories in setting like non western area is often difficult to crate an effective 

imagery. Students therefore  receives more input on bookish ideas than practical one. 

 

 

10. How much (do you think) your students become ‘enlightened witnesses or critically 

vigilant’ to critique the prevailing values, faith, traditions and other social norms? 

(Please write five to ten sentences on it.) 

 

It depends on their ability to read and apply. Sometimes, it becomes difficult to become 

enlightened to critique the prevailing values, faith, traditions and other social norms. In 

most situations of their lives I guess it is not possible to critique these issues. 

 

11. How much (do you think) the curriculum or syllabus you followed (it could be the 

whole English curriculum or Literary theory course only) is conducive to a balanced 

‘intellectual growth’ of the pupils? (Please write five to ten sentences on it.) 

 

 

 

It would be helpful in their intellectual growth only if they are on syllabus according to 

their study level and age. Inclusion of all theories in,for example, undergraduate 

programme would be a pressure and hindrance to the mental growth of the learners. 

 

 

12. Are you familiar with any philosophers like Ibn Khuldon, Ibn Rushd, al-Ghazzali, 

poet Iqbal, Alia Izetbegovic, and their critical works?  

No  

 

13.  Do you think the critical work of the above can help your students interpret from 

multiple perspectives or they aim critical enquiry at the literary works and the 

existing social phenomenon as western literary theories do? How or why? (Please 

write five to ten sentences on it.)  

  

14. Did/do you have any professional development opportunity?  
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Self reflective teaching and sometimes attending seminars and workshops on ELT could 

help professional development. 

 

If you have any questions, please contact me: Md Azabul Haque,  

 

 

Thank you very much for this great contribution.  

 

04/08/2015 

 

 

 

 

 

 

 

 

 

 

 

 

 

11.12 A SAMPLE MA SYLLABUS OF A UNIVERSITY (DHAKA UNIVERSITY) 

WITH WLTS/CULTURAL STUDIES COURSE (SCANNED COPY) 
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11.13 A SAMPLE MA SYLLABUS OF A UNIVERSITY 
(JAHANGIRNAGAR UNIVERSITY) WITH WLTS/CULTURAL STUDIES 

COURSE (COLLECTED FROM WEBSITE) 

-Ml Department of English 
·~ Jahangirnagar University 

FOURTH YEAR I 850 Marks (2011 - 2015) 

f::· 
f 401 

f 402 

403 

404 

f 405 

f ourse Titles 

f Otli Century Poetry 

f Otli Century European Drama 

f Otli Century Emopean Fiction 

f ~th ~entmy American Literature: Cather to 

r emmgway 

r troduction to Critical Theory 

Concentration on Literature and Cultural Studies 

0th Centmy American Literature: Bellow to 
406 lath 

ustralian, South Asian, and Trans-cultural 
407 iterature in English 

redits arks 

100 

100 

100 

100 

100 

100 

100 
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E 408 

Research Methods in Literature and Cultural 

Studies 4 100 

OR 

 

 

 

 

E 405  

Introducti

on to 

Critical 

Theory 

4 

Credits | 10

0 Marks (35 Final Examination+35 Seminar+20 Tutorial+10 Attendance) 

This course introduces students to the vibrant field of contemporary critical theory. Offering 

nine critical schools and theories as diverse as formalism and poststructuralism, the course 

samples seminal writings that have shaped the development of different critical theories. The 

course is intended both to study the basic tenets of select theories but also to learn how these 

theories are applied to read literary, popular and other discourses. 

FORMALISMS 

 Major focus                    ‘literariness’; ostranenie (Shklovsky) ‘baring the device’; 

foregrounding (Mayakovsky); fabula and syuzhet 

STRUCTURALISM AND SEMIOTICS 

 Major focus – sign and signification; connotation; paradigm and syntagm; binary 

oppositions; mythoi; archetypal criticism (Frye); narratology (Todorov); ‘mythology’ 

(Barthes) 

MARXIST LITERARY THEORY 

 Karl Marx                       “Grundrisse” 

Major focus  –  base and superstructure; modes of production; ideology; ISA (Althusser); 

hegemony (Gramsci); Cultural Materialism (Williams) 

Concentration on Applied Linguistics and ELT 

E 409 Psycholinguistics 4 100 

E 410 Sociolinguistics 4 100 

E 411 Research Methods in Applied Linguistics and ELT 4 100 

Viva-

Voce 

 

  2 50 

  

 34 850 

1 1 
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FEMINIST LITERARY THEORY 

 Simone de Beauvoir       “Myth and Reality” (from The Second Sex) 

Major focus                    androgyny (Woolf); Other (Beauvoir); ‘Images of Women’ criticism 

(Millett); gynocriticism (Showalter); binary oppositions 

(Cixous); l’écritureféminine (Cixous); black feminist criticism (Smith); postcolonial 

feminism (Spivak) 

PSYCHOANALYTIC CRITICISM 

 Lionel Trilling                 “Freud and Literature” 

Major focus                    the unconscious; drives; defenses; Oedipus complex; object relations 

theory; Imaginary, Symbolic and Real; Name-of-the-Father; trauma 

POST-STRUCTURALISM & DECONSTRUCTION 

 Jacques Derrida              “Différance” 

Major focus                    logocentrism; différance; jouissance; aporia; the death of the author; 

heteroglossia; carnivalesque; rhizome; territorialization; disciplinarity 

POSTMDOERNISM 

 Ihab Hassan                    “Postmodernism and Paracritical Bibliography” 

Major focus                    capitalism (Eagleton); grand narrative (Lyotard); intertextuality 

(Kristeva); simulacrum and hyperreality (Baudrillard); pastiche (Jameson) 

POSTCOLONIALISM 

 Homi K Bhabha              “Remembering Fanon” 

Major focus                    Orientalism (Said); ambivalence (Bhabha); diaspora (Hall) 

CULTURAL STUDIES 

 Stuart Hall                       “The Work of Representation” 

Major focus                    culture; consumption; representation; ‘high’ and ‘low’ culture; 

popular culture; media and mass communication 

Required Reading 

 Leitch, Vincent B. The Norton Anthology of Theory and Criticism.London and New 

York: W W Norton & Company, 2001. 

 Lodge, David with Nigel Wood. Modern Criticism and Theory: A 

Reader. Pearson, Education: India, 2005. 
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 Rivkin, Julie and Michael Ryan. Literary Theory: An Anthology. Oxford: Blackwell, 

1998. 

Recommended Reading 

 Barry, Peter. Beginning Theory. Manchester: ManchesterUniversity Press, 1995. 

 Brooker, Peter. A Concise Glossary of Cultural Theory. London: Arnold, 1999. 

 Brooker, Peter, Raman Selden and Peter Widdowson, A Reader’s Guide to 

Contemporary Literary Theory. London: Prentice Hall, 1997. 

 Childs, Peter and Patrick Williams, An Introduction to Post-Colonial Theory. Essex: 

Longman-Pearson Education, 1997. 

 Eagleton, Terry. (1983) Literary Theory: An Introduction. Minnesota: UMP, 2008. 

 Ryan, Michael. Literary Theory: A Practical Introduction. Oxford: Blackwell, 2004. 

 Tyson, Lois. Critical Theory Today, 2nd Edition, New York and London: Routledge, 

2008. 

 Waugh, Patricia (Ed.). Literary Theory and Criticism: An Oxford Guide. Oxford: 

OUP, 2006. 

 Wolfreys, Julian (Ed.). Introducing Literary Theories: A Guide and Glossary. New 

Delhi: Atlantic Publishers, 2005. 

CONCENTRATION ON LITERATURE AND CULTURAL STUDIES 

 407  Australian, Canadian, and South Asian Literatures in English 

4 Credits | 100 Marks (70 Final Examination+20 Tutorial+10 Attendance) 

This course introduces students to the rich variety of the Australian, Canadian and South 

Asian literatures in English in the 20th century. Addressing a panoramic array of 

contemporary experiences, ranging from diaspora and hybridity to history and nationalism, 

the select texts provide a window to the complicated play of domination and resistance that 

informs contemporary humanity. Knowledge of the socio-political and cultural background 

of the modern day Australia, Canada and India, the history of the European colonization, and 

anti-colonial resistance movements is required. 

 Patrick White                     A Fringe of Leaves 

 Philip Michael Ondatje      The English Patient 

 R K Narayan                      The Guide 

 Nissim Ezekiel                   “Background, Casually,” “Night of the Scorpion,” “The 

Visitor,”  “Goodbye Party for Miss Pushpa T.S.” 

 Kamala Das                       “The Old Playhouse,” “An Introduction,” “The Invitation,” 

“The Freaks,” “The Looking-Glass” 

 Salman Rushdie                 Midnight’s Children 

 Amitav Ghosh                   The Shadow Lines 
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11.14 A SAMPLE MA SYLLABUS OF A UNIVERSITY  

(DARUL IHSAN UNIVERSITY, SCANNED COPY) 

 

.. 
1111d Society la Neo-Clalllical 

516 Post-W•=-~~ 
St7 BLT Mlllbodology: Priac1p1es & PIB1iDe 
S 18 Canadian Lltenbue 
S 19 Allllrllian Literature 

0 520 Violent Death m Renaissance Drama 
second se-stv 

PIH or the rollowlai; co■rses will be olfcred: 
.121 Feminist Perspecti- ao Lila'lllare 

Dluporic: Wnting 
!!uroPean LilerallR 
J>_enpoctives on Indian U1m1ure m 
Translation to 194S 
Conslructing lhe Child: Children's~ 
1914 
Post Coloo1al liteAlure 11 
History of the English Language 
POSlmodernlsm in Utera1111e 

9 Translation in lbeory and 
or evaluation ror eacb coarse 

Prese11ta1ion (at least 2) IO % 
Test (al least 2) IO% 

(atleasi2) 10% 
Final 60% 

10% 
2• Selllester : 

30% 
60% 
10% 

44,800/-
(Taidonfce+ Admmion +Odleis 

Students 
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rtm nt of Engli h Language and Literature 
Darul lhsan University 

d by th Faculty or Human Sciences on 6 Decelllber 
o COWloll on 7 December 2003, and by the SJ'ndh:ate 

•w-, to B Made Effective from January 2004 

• B. A. Honour 

First Year 

'on 

must attend and poss the course. 

Credi 

on-Credi 

• • . • hi subject so thal he can &ct 
t to higher studies Ill .d ble difficuhics and 

bo saved from many advo1 t~1on ·,sand will acqu1n: 
• ity c uca • 

of hat a univ~ with his work with full 
thus procce . elation. illty to meet thnt cxpc 
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11.15 A SAMPLE MA SYLLABUS OF A UNIVERSITY 

(JATIYA KOBI NAZRUL ISLAM UNIVERSITY) WITH WESTERN PHILOSOPHY 

COURSE (SCANNED COPY) 
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11.16  SAMPLE INTERVIEW-1 WITH CODING 

Mr AAT is an Associate professor of a University in Bangladesh and has a doctoral degree 

in language. He has a lot of publications in the area of pedagogy and literary theory. He has 

had the experience of teaching at English departments in different universities. He is a 

famous young writer and poet as well. He has translated the works of the rebel and national 

poet Kazi Nazrul Islam in English.  

Interviewer: Mr AAT, this is Azabul Haque. And I am doing my PhD at Markfield Institute 

of Higher Education. So it is my pleasure that you are giving me an interview.   

Interviewer: Would you like to introduce yourself.  

AAT: Well, I am AAT. I have been teaching English in a private university. I taught in ...... 

University for a long time; recently I am teaching in ................  University in Dhaka.   

Interviewer: My first question  is what do you think of the reasons for teaching the western 

literary  theories in Bangladesh? 

AAT: Well. It’s a very good question. Teaching English in Bangladesh you can say is a 

colonial legacy  and we have introduced this western literary theory just as a legacy I 

think. Ok these theories, I think they don’t have any positive impact on our students. 

Especially when we think our students in future they will contribute to the development 

of the country.  

Interviewer: But it is told that one of the main reasons of teaching literary theory is to have 

a intellectual growth of the students so do you think there is any intellectual growth among 

the students? From your experience. 

AAT: You are right. There is this intention, the purpose behind this theories but the problem 

you see is our students grow up in a particular context. The theories in most cases contradict 

with the traditional ideas. And in this contradiction actually instead of learning anything 

they are a bit confused in most cases I have found.  

Interviewer: OK that’s fine. Do you think the culture and values of western literary theory  

conforms the culture and values of Bangladesh? 

AAT: In my opinion, I don’t find any similarity. If you think of the cultural values there is 

no similarity because most of the theories ultimately go against the religious beliefs of our 

students.  
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 Interviewer: Do you think the inherent spirit of the western literary theory affect the pupils’ 

faith and get them confused or somehow attack their feelings?  

AAT: Well that’s  what I think.. If we teach western literary theories uncritically there is 

the theory as they are then undoubtedly they affect the faith of our students. But I think it 

depends on the teacher what the teacher is doing if the teacher can create, make a dialogue 

in the class room by posing a counter discourse which has been originated from the native 

culture. Then I think the affect of theory may be preventive.  

Interviewer: But is it practical because your curriculum, your syllabus or the books you 

prescribed or the contents of the syllabus- it does not support any other discourse you 

mentioned to discuss in your a class. 

AAT: well. You are right. It does not support ideas, other ideas but the thing is when we are 

teaching ideas, theories are ideas. So when we are teaching theories it what I practice in my  

classes I have got that freedom to employ as strategy or methodology of my own. And in 

that case I can add different materials just to make my students more independent in their 

thinking. 

Interviewer: Ok what is your experience as a student. Do you think the same thing is 

practised in a public university in this country? 

AAT: Right. You know I am teaching in a private university there it is possible to introduce 

different ideas but in public universities their syllabuses, they are supposed to follow their 

syllabus very strictly. And as far as I know when I was a student my teacher did not do what 

I have already said to you. So in that case usually our students are being really affected,  

 Interviewer: Do you think the western literary theories like modernism and postmodernism 

or Marxism or feminism or in some universities lesbianism, do they pose any threat to the 

faith and belief of the pupils?  

  AAT: Yes, their threat as theories especially we think of modernism. Because you know 

modernism evolved from negating belief. Our students they are traditionally Muslim, they 

have faith so modernism and religion they are opposing each other.  So in that case our 

students are confused logically when they want to come to a decision logically they are 

confused.  

  Interviewer: You have got some Hindu students as well.  

  AAT:  Yes, Hindu students, they have their own values and modernism is against any type 

of  belief  .  
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  Interviewer: So my question was did you find any kind of feeling --- in your class? 

  AAT: Well, the question  I was answering in the  respect that is postmodernism. I told 

about modernism but how postmodernism also poses threat. You see the basic idea of 

postmodernism is to question the meta-narrative. In that case what my student find 

confusing is if postmodernism question meta-narrative then what about Islam, as they 

believe in, Islam itself according to the definition of meta-narrative, may be considered as a 

meta-narrative. In that case, sometimes, they are confused. And it is really difficult to 

answer this type of question.  

Interviewer: Do the students ask any questions about them? 

  AAT: I already said this type of questions to mitigate their confusion. Still in most cases 

what we see as what you have said threat. As these western theories are very much from a 

certain point of view they are very much logical. I say from a certain point of view. No 

theories introduce any one single truth. They are just point of view. But those points of 

view are really as they are from west usually as they are developing countries, our 

students have some sort of respect to the western ideas. And because of that they are 

eager to accept those ideas. That’s another problem. And this way they are being more and 

more slaves of the western theories.  

Interviewer: So far as I know you were the course coordinator and you have access to many 

universities and you know a lot of teachers as well, you worked as trainer in some colleges 

as well. So do you feel any pedagogic concern/lack/shortage while teaching them? 

  AAT:  Well, this question  regarding pedagogic concern on western literary theories. Well 

the thing is  in our universities, teaching as ideas or teaching literature or literary theories, 

there is no concern regarding pedagogy; they do not care; they just give the lecture and this 

the traditional way and I have found no concern about this pedagogic techniques or 

procedures in the teachers I know.     

Interviewer: I mean there is no method, no system 

AAT: Yes, that’s I said. They are just say I am a teacher, my colleagues are teachers; they 

are teaching also in other universities, theories; they know the ideas. They go to the class; 

they give lectures and students may ask questions or not. Most cases what I have seen most 

students don’t  understand many of the ideas because they are very much philosophical and 

you know traditionally every culture has their own ways of thinking. These ideas that 

theory in the theory actually don’t go with the traditional way of thinking of our country.  
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So you mean the teachers don’t care about the feelings of their students. 

AAT: No 

Interviewer: Are the pupils getting a broad mind by studying only western literary view 

ignoring the view of the other world? I mean moral or faith view? 

 AAT: Well, it’s a very good question but the thing is there are getting a mind but not broad. 

On the other hand you can say their mind is getting narrowed because they only learn 

western literary theories. And the theories, they are so influenced by the theories that they 

ignore the other ideas even they don’t consider other form of idea may be – which is 

really very unacceptable. Even in the modern literary theories. 

  Interviewer: So to maintain a balance, is it necessary to include some religious 

philosophical books in the critical theory module or course? It could be any like Hindu 

philosophical or critical book or any theoretical book on Buddhism ....... 

  AAT: Right I think not only one religious philosophical book or one idea from any other 

religion. What we should do; we should as I said I can take the idea from Paulo freely we 

should create a dialogue in the classroom. Dialogic between different discourses; suppose 

western literary theory, this is a discourse. Why not we take this course on the eastern 

philosophy? From Muslim philosophy from Hindu philosophy? And when we put all them 

together, our students’ mind will be broad and bigger. Just for a teaching one theory we 

don’t say yes they are growing more and more eyes. It seems they have two eyes and the 

two eyes growing into one eye.  

Interviewer: But many teachers say look you are teaching western literary theories why 

should you teach other literary theories?  

AAT:  Well, teaching if you know the politics behind it when you are teaching and 

remember theories are very much political. And what our teachers are doing they are naive 

they cannot see the politics in these theories. That’s why they are saying this. But take your 

student from this politically imperialism, you must bring the other ideas. What is the 

purpose of Education? To make our students think freely, independently. When we are 

teaching only western philosophies or western literary theory, they are just learning only 

one point of view, one standpoint... why should not you teach the other standpoint also? 

Only when they will know that there are other standpoints then the education will achieve 

what is its target. That’s though this is not in the syllabus; the title says the course may be 

literary theory but the theory does not include only western literary theory, there are other 

theories and the students should be introduced with them.  
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Interviewer: Than you my last question. How do you think the provision of teaching 

western literary theories in the Bangladeshi higher education system be improved? Do you 

have any suggestion to improve the Bangladeshi higher education system and especially in 

case of western literary theory? 

AAT: Well, from our discussion so far, the answer we have got that is we must solve 

problems in the class. When we are teaching one and this is actually, undoubtedly difficult 

task for the teacher because they will have to produce different other discourses other 

theoretical discourses. And for doing that teacher will have to do a lot of work. If we just 

read the books and teach but to make dialogue in the class teachers need to work hard 

before going to the class for creating other counter discourses.  

So you want say that pedagogy is very important.  

AAT: Yes, as the syllabus does not include the other ideas so in the pedagogy the teacher 

should include those for the betterment of  the students for achieving the goal of education. 

So that our students don’t be just one-eyed. .... the purposes of western literary theory to 

grow more eyes but ultimately if we just teach them the western literary theory, they will 

grow in one-eye as I said they know two eyes and grow one eye and to make them more 

eyes they need to produce other counter discourses and this is the task of the teachers.  

 

Thank you very much for a nice interview. 
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Key points from Interview- 

The followings are the main points I have extracted from the above interview of AAT: 

 Teaching literary theory is a colonial legacy. 

 Theories, in most cases, are in contradiction with the traditional values.  

 Theories ultimately go against the religious beliefs of our students of any belief. 

 This happens as a result of teaching western literary theory uncritically. 

 Teachers are a big factor in this case. 

 The counter discourse is important. 

 Public universities follow their syllabi strictly, so students are really affected, their 

spirits and beliefs are affected. 

 Modernism evolved from negating belief/religion. Our students are traditionally 

Muslim and Hindus, they have faith in their religions, values and traditions. But 

modernism and religion are opposing each other.  

 They have their own values and modernism is against any kind of belief. 

 The basic idea of postmodernism is to question the meta-narrative. Islam or Hinduism  

by their definition is meta-narrative. In that case, sometimes, they are confused. And 

it is really difficult to answer this type of question.  

 There is no concern regarding pedagogy in our university; they do not care and they 

just lecture.  

 In most cases what I have seen is that most students don’t understand any of the ideas. 

They are very much philosophical and you know traditionally every culture has their 

own way of thinking.  

 These pupils’ minds are getting narrower because the curriculum and syllabus ignore 

the other idea.  

 Dialogic presentation among different discourses is essential. Suppose western 

literary theory , this is a discourse. It will broaden critical strength of our pupils.  

 The purpose of Education is to make our students think freely, independently.  But 

now they are getting a narrow view of the ideas as they are never challenged. 

 The purpose of western literary theory is to grow more eyes but ultimately if we just 

teach them the western literary theory, they will grow in one-eye.  To make them 

more eyes they need to produce other counter discourses and this is the task of the 

teachers. 
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13.17  SAMPLE INTERVIEW-2 WITH CODING  

Mr KA is an Assistant professor of a University in Bangladesh in Dhaka. He teaches literary 

theory for the last five years. He is a freelance writer in different prestigious weekly 

magazines published from Dhaka. I took this interview at the end of August 2013 at his home 

in Dhaka. 

Mr  KA Alam, I really feel dignified that I am taking an interview with you. I have several 

questions to ask you. You have already filled in the questionnaire. 

Interviewer: My first question is why do you think the reasons for teaching the western  

literary theories in Bangladesh? 

KA: Thank you Mr Haque.  Actually we feel that our students of the English department 

should be aware of the western literary theories. You know they are studying English 

literature and you now western literature is nothing but the body of literature produced by 

western authors. As that studying western authors and their works at the same time we feel 

that they should be familiar with western literary thoughts. So it is very relevant.  

Interviewer: OK that’s fine. Do you think the culture and values of western literary theory 

conforms the culture and values of Bangladesh? 

KA: Actually, I mean culture is very relative term. So, western culture is not universal. So 

very naturally, our students may face a kind of conflict when they study western literary 

theory because they have their own cultural consciousness.   

Interviewer: Can you give just one or two examples, how? How does it happen? 

KA: For example, suppose you are teaching psychoanalytic theory. And they are studying the 

different components of the theory. For example you mean the unconsciousness or the sub-

consciousness part of mind. According to Freud, it is the sight of our suppressed desires or 

ideas in particular our sexuality. And here you may discuss or you have to discuss whether 

this theory... Oedipus complex and it is very vivid when we discuss Oedipus complex our 

students may feel shocked when it discusses sexual relationship between father  

and daughter. 

Interviewer: Basically I meant critical theory obviously Oedipus complex is a literary text but 

how do you relate Oedipus complex to literary theory? 

KA: In psychoanalytic theory the issue Oedipus complex is the common phenomenon for 

example in teaching Hamlet and you have to examine relationship between mother Gertrude 
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and her son Hamlet. And there obviously you will find the Oedipus complex from western 

perspective or psychoanalytic perspective. 

Interviewer: Ok right. Thank you for this clarification.  Do you notice any similarity or   

conflict  between these two areas? I mean western literary theory and non-western literary 

theory. It could be, obviously theory and philosophy more or less the same thing because 

when you go to the sociology department theories like .... deconstruction .... philosophy but 

when the same thing come to English department it becomes literary theory. 

 KA: Well. As you’re thinking of non-western literary theory, I think the field has not been 

developed yet.  This is a question when we teach western literary theory usually we do not 

have any existing theory any scope to deal with non-western literary theory. I would say non-

western literary theories have not developed yet. But as my experience I also think so we will 

have to develop non-western literary theory. Or you can say the theory may be based on our 

own faith and culture. Already I have attempted to do so. 

Interviewer: Fine. I am really interested to study the works you have done. So obviously I 

would like to have a look on those so could you please give some materials..... 

KA: Yea, I will show you, no problem.  

 Interviewer: Do you think the western literary theories like modernism and postmodernism 

pose any threat to the faith and belief of the pupils?  

KA: I can give you some examples. First take modernism. An – modernism deals with reason 

that means reason is the only dominating faculty of mankind. But if you think of our non 

European or eastern religion or culture. According to this reason is not the only one 

dominating faculty of mankind. We emotions and sense and sensibility. So modernism which 

promotes only reason cannot conform to faith and believe. That’s why our students may face 

some challenges. when you deal with modernism. The second example you may come 

postmodernism. The main aspect of postmodernism as I feel is to challenge meta-narrative. 

Your faith is meta-narrative, your religion is meta-narrative  

If postmodernism challenges meta-narrative that means your faith is under attack.  

Interviewer: ..... So what is their responses. 

K. Ahmed: Sometimes  they feel tension. When they study  modernism and 

postmodernism, they find some kind of conflict between modernism and their faith and 

postmodernism and their faith.  

Interviewer: So do the students ask any questions then? 
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K. Ahmed: Sometimes they...... ask me frequently some questions the reason is....... 

what is the role of our revealed knowledge as you believe it? What will be the role of 

our other things,  that means article of faith in the unseen. 

Interviewer: What steps do you take to remove those confusion or how do you answer them? 

KA: We can solve the problem, we may take our initiative but it does not mean that we 

should stop teaching western literary theory. Obviously not. It means that we have to develop 

our own paradigm, we have to develop our own thoughts and precepts and our students will 

be aware of these things very minutely they will study these things along with western 

literary theory and they will be able to compare and contrast. 

Interviewer: So do you feel any pedagogical shortage or lack while teaching them. 

KA: No no I don’t think so. 

Interviewer: No few minutes ago you told you need to structure a new paradigm..... 

KA: From academic part not from my own part. That means our syllabus and 

curriculum... should be developed. It is a continuous process. In this sense yea you are right.   

 

Interviewer: Are the pupils getting a broad mind by studying only western literary view 

ignoring the view of the other world? I mean moral or faith view? Is it clear to you? 

 KA: I think the question has two parts- whether they are getting broad mind or not and 

secondly, whether they are facing any conflict or not. If I understood.  First part of your 

questions whether the students are getting any broad mind or not. Obviously they are being 

aware of western literary thought, they are developing their own consciousness of western 

literary thought; no problem, it‘s very nice no problem. The second part of your question 

whether they are facing any kind of conflict. Sometimes it is very obvious because our 

students have their own culture, they have their own practices so they are being familiar with 

western culture or thought. Sometimes they may face some problem that’s very obvious.  

Interviewer: The questions is obviously the students know the other cultural factors as well 

because it will make them creative and they should have because they have come here to 

know. But the main question is: is there anything that they feel attacked.  

KA: This is the question. I should know, my students should know the western literary theory 

but the problem is there any western literary theory attacks other theory so other paradigm of 

thoughts. This is the problem. Even literary theory claims its universality; there lies the 

problem. If it attempts to reject the other theories, there lies the problem.  

Interviewer: Can you explain it? 
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KA: For example you see Marxism. Marxism is a worldview. The Marxist critic claims 

as it is a world view. But the problem is that if it claims the only world view, its 

measures are only standard. There lies the problem. That means all theories should be 

juxtaposed what I mean their position  that means one theory should not reject another theory. 

Everything is basically very common for a theory to reject another theory  because a theory is 

for criticising another theory. Theory criticizes of another theory. It is very common. 

However there should be one kind of celebration, juxtaposition of different  theory. 

Interviewer: Do the natives have any scope to answer their questions?  

KA: They try to answer their criticism but actually the native students I think still are not 

actually equipped with their own paradigm of thought. Because in our own country  our own 

culture or our paradigm of thought are not well cultivated academically. Even  our teachers 

are not well equipped with their sound knowledge of their own culture in particular in 

paradigm of their own culture, paradigm of their own thought. Academically ... the precepts 

are not developed for non-western views.  

So you want to mean that there is an imbalance here.  

KA: Obviously. 

So what is necessary? What is necessary to include, to do to maintain a balance ? 

KA: To maintain a balance, our researcher, teachers and educators should do many things. 

First they should be well-equipped with western thought and ideas and second they will 

develop their own paradigm of  culture and thought. They should lead their students to have 

the opportunity of comparative study.  

Thank you so much for your valuable time. 

KA: Thank you as well. 
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Key points from Interview-2 

The followings are the main points from the above interview.  

 Western literature is nothing but the body of literature produced by western authors. 

While  studying western authors and their works, we feel that they should be familiar 

with western literary thoughts 

 So very naturally, our students may face a kind of conflict when they study western 

literary theory because they have their own cultural consciousness. 

 It is clear that when we discuss Oedipus complex our students may feel shock at the 

sexual relationship between mother and son.  

 Modernism which only promotes reason cannot –conform faith and believe. That’s 

why our students may face some challenges. Postmodernism on the other hand deny 

any religion or faith as the only one way for salvation. It does not believe in any meta-

narrative, that sparks huge criticism about its intention.  

 Sometimes, the pupils are seen to have a tendency to challenge modernism and 

postmodernism.  

 The pupils even see  the conflicts among the faiths in modernism and postmodernism.  

 The pupils ask a lot of questions about their article of faith.  

 Even literary theory claims its universality. It attempts to reject the other theories, 

there lies the problem. 

 Our paradigm of thought is not cultivated and balanced academically.   

 There should be more opportunity for comparative study. 

 

Sample Evaluation of the two transcripts   

Similar ideas  

 WLTs have conflict with the traditional ideas. 

 The cultural sides of the WLTs and religious values of the native do not conform with 

one another  

 Theories should be taught critically. 

 Students are affected. 

 They are confused. 

 Modernism is creating confusion. 

 Post-modernism with its meta-narrative is generating  a lot of question and confusion 
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 There is pedagogic concern 

 Including other theories in the syllabus such as Muslim or Hindu philosophy and 

finally a comparative study will remove a lot of confusion. 

 They ask a lot of questions. 

 The tension lies in the assertion of claiming to be universal and in the rejection of 

others. 

 Inclusion of other theories or philosophies will broaden their mind, clarify a lot of 

issues and remove a lot of confusion.  

 

6.6.2 Nearly Similar Ideas 

 Teaching LTs is a colonial legacy. 

 Teachers have lack of knowledge and they should be equipped with native paradigm 

of culture. They should create counter discourses. 

 Studying western literature necessitates students to study western literary theory. We 

cannot avoid it. 

 They are having cultural shock while teaching WLT 

 Sometimes teachers feel tension. 

 Most of the time, it is difficult to answer some questions asked by the students. 

 There remains an imbalance in the syllabus. 

 

6.6.3 Dissimilar Ideas 

 KA says that there is no paradigm of non-western thought in BD so it has to be 

established and he is working in this area. AAT proposes the dialogic strategy to be 

applied for better understanding of the theories. 

 According to AAT, there is no positive impact on the students in terms of their future 

contribution to the country but it is possible if there is a proper way of teaching. But it 

is emphasized by KA that students are getting some ideas and their mind is growing 

broadened though there are some confusions.  
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11.18 TRANSCRIPT-3  

 

SALI (Another name) is an Assistant professor of Hamdard University Bangladesh. A 

former student of Dhaka University, he has been teaching literature, language and theory for 

the last 10 years.  

Mr SALI, it is my pleasure that you have agreed to give this interview. You know I am doing 

my PhD in western literary theory. So I will just ask you few questions since you have 

worked in different universities and I must say that you have got enough opportunities with a 

lot of students in Masters and you have also worked as a course coordinator so this course 

obviously is very familiar with you. 

You know I started my career in a private university almost 12 year ago and since then I have 

taught in 3 to 4 different universities and now I am teaching at a private university and its 

name is Hamdard University. I think you can start you questions.  

   Interviewer: My first question is what do you think of the reasons for teaching the western 

literary   theories in Bangladesh? 

SALI:  I think those who started this idea that means teaching western literary theory, they 

started this with the thought that students will be able to grow their intellectual level and to 

some extent they are right but I think this growth of intellectuality is one-sided because the 

students do not develop or grow any critical idea in the true sense because if you are one 

sided, if you are  growing one-sidedly then it’s not real growth. If you want to grow your 

intellectuality, if you can analysis everything from your own perspective then it is real growth 

but I think it’s somewhat imposed on the students to believe something that’s why I think it’s 

not a real growth.  

Interviewer: OK that’s fine. Do you think the culture and values of western literary theory 

conforms the  culture and values of Bangladesh? 

SALI: Of course not. I don’t think so because western culture and theory is almost different 

from the culture of Bangladesh. From time immemorial Bangladesh has a different culture 

and for many year Islamic culture has added to the culture of BD and some Islamic cultural 

values are different from Bengali ones and that’s why they have rejected those values which 



Teaching of Western Literary Theories in Higher Education Institutions in Bangladesh: An Empirical Case Study - 268 
 

 
 

are conflicting with Islamic cultures. That’s why we know Bengali culture and we have 

accepted Bengali culture which are not contradictory to Islam but we found western culture, 

western values we see that it does not conform with Islamic culture or Bengali culture. So 

from Both Bengali and Islamic point of view, I think it does not conform.  

  Interviewer: Do you think the inherent spirit of the western literary theory affect the pupils’ 

faith and get them    confused?  

SALI: Yes, of course I think so. Western literary theories affect the pupils, get then confused 

and affect their faith. 

  Interviewer: Do you think the western literary theories like modernism and postmodernism 

pose any threat to  the faith and belief of the pupils?  

SALI: Yes, I think they pose a threat because students are taught modernism and 

postmodernism philosophies but they are not taught Islamic or Hindu philosophies-the two 

main religions of Bangladesh and there are some minor religions. They have also their 

philosophies and philosophical think-tank. They have written their philosophical books but 

their books are not included in the syllabus. So in absence of the native ones, I think these 

theories are threat to them.   

  Interviewer: Do the students ask any questions about them? 

  SALI: I think in the present stage it is new to the students so they think why they are learning 

this, why these are taught to them. They are suspicious of the introduction of these theories but I 

think those who taught them or introduced them they are able to persuade them and that’s why 

when they finish this course as they have nothing to compare and the students’ understanding is 

very low so they cannot defence themselves and so they hardly ask questions.  

 Interviewer: Do you feel any pedagogic concern/lack/shortage while teaching them? 

  SALI: Yes I think there is pedagogic concern because there are WLTs but there is no 

specific pedagogy to teach them; different teachers teach them differently but most of the 

teachers teaching them teach WLTs by the teachers who do not like WLTs. Or sometimes the 

teachers do not like to share as a result the students just shallow the ideas. 

Interviewer: Are the pupils getting a broad mind by studying only western literary view 

ignoring the view of the other world? I mean moral or faith view? 
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 SALI: Their minds are getting narrower. Before studying this area, their minds may have 

been broader but when they learn this, their mind gets narrower because they are learning 

one-sided areas. They are not learning two areas side by side; that’s why I think this cannot 

broaden the mind. 

  Interviewer: To maintain a balance, is it necessary to include some religious philosophical 

books in the  critical theory module or course? 

  SALI: I think it should be included in the module but if the module title is WLTs then they 

can change the title so that the two philosophies can be included in the same course or in 

some university if they do not want to change the title they can include another course or 

another module so that the students can learn the philosophy of Iqbal, Ibn Khuldun, Imam 

Gazzali then they can judge whether they will accept or differ. 

Interviewer: How do you think the provision of teaching western literary theories in the 

Bangladeshi higher  education system be improved?  

SALI: I think some other philosophies should be included: may be Muslims or Hindus. There 

are some non-Muslim Bengali philosophies and it is not necessary to be Muslim’s 

philosophy. In our perspective, these philosophies should be accepted and since this is a 

Muslim-majority country, the pupils preserve the right to know them and so the policy 

makers should consider this and we should not mess up millions of pupils’ minds in the name 

of broadening their mind. Actually are not broadening their mind. I think we should include 

other philosophies in the syllabus.  
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11.19  TRANSCRIPT -4 

Miss F Islam has been teaching WLTs in Manarat International University for the last 10 years. She  

studied WLTs a module in her Masters.  

   Interviewer: My first question is what do you think of the reasons for teaching the western literary  

 theories in Bangladesh? 

Miss F Islam: Through my teaching profession and experience, I can say that WLTs is a prominent 

subject especially in English literature and I think that to make the students familiar with the western 

culture and western people’s thoughts we teach WLTs. And since these theories are very influential in 

world literature, politics and economics so it is important for our people to know them and that is   

why pioneers in this area have included this theory in the syllabus.  

Interviewer: OK that’s fine. Do you think the culture and values of western literary theory conforms 

the e culture and values of Bangladesh? 

Miss F Islam: It seems to me; it is my personal opinion though that I can put a glass of water but not 

any water against the wall, again I can put some sticks but not water. I mean setting is very important. 

In Bangladesh there are very few similarities between the WLTs and the culture, values and  modes of 

thinking.  

  Interviewer: Do you think the inherent spirit of the western literary theory affect the pupils’ faith 

and get them   confused?  

Miss F Islam : Obviously, even when I was a student, to some extent,  I was exhausted. To 

mention some names, Waiting for Godot, in terms of absurd drama over there, shows there is no 

glimpse of hope and people are exhausted here and we are just in a prison. So like this it is just a 

simple example. Apart from this example, we have a lot of examples like this where you will find 

that because of these theories our students- not only the students but also teachers got affected and 

influenced and it mostly affects negatively, not positively.  

  Interviewer: Do you think the western literary theories like modernism and postmodernism pose any 

threat to  the faith and belief of the pupils?  
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  Miss F Islam : Yes, I think it often poses threat. And this threat is not direct but indirect. When the 

students are familiar with Marxism or feminism, somehow even without knowing anything they got 

influenced subconsciously and they applied it in their day to day life. And that can become a threat to 

their intellectual growth. 

  Interviewer: Do the students ask any questions about them? 

  Miss F Islam: Since we inculcate our culture orally and we academically inject the western thoughts 

at the same time, they got confused. And this confusion generates them to ask a lot of questions. There 

is nothing wrong to teach them the western culture but there should be two sides. If I show them only 

one way out or if it is only one-man show, it will be really difficult for them to assess, evaluate and 

catch properly and impartially.   

 Interviewer: Do you feel any pedagogic concern/lack/shortage while teaching them? 

  Miss F Islam:  Yes I think. 

Interviewer: Do you think they have any intellectual growth at the end of the course? 

Miss F Islam: Yes they have some. But whether this broadness is positive or negative, whether it goes 

with our culture or not, whether it matches with our culture or not or somehow does it influence them 

to develop themselves or not. 

  Interviewer: To maintain a balance, is it necessary to include some religious philosophical books in 

the  critical theory module or course? 

  Miss F Islam: I think it is important to include some other philosophies then they can at least 

understand the relationship and gaps. It is a university, university means that you can be specialised in 

one subject and you can go through many other subjects. Ok we are teaching WLTs but what is the 

problem to teach Muslim, Hindu or chinese philosophy? If all of them are studied, then I can use my 

logic more pragmatically. 

Interviewer: How do you think the provision of teaching western literary theories in the Bangladeshi 

higher education system be improved?  

Miss F Islam: I think this is the high time to re-design our syllabus and if we stick ourselves to  a 

single design I think we cannot develop ourselves. Every day the world is changing so what is the 

problem to change our syllabus? And obviously it will not hamper our knowledge if we add some 

more other knowledge. 

 

Thank you very much.  
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11.20 TRANSCRIPT -5 

Interviewer: What do you think of the reasons for teaching the western literary theories 

(LTs) in English department in Bangladesh? 

AAM: I feel, this trend started to give the students in-depth ideas into literary knowledge 

as literature is the reflection of life which is controlled by different aspects of philosophy. 

Later on, it has been found that the trend confined itself only to western ones. As the 

authority of the universities feel that these theories are helpful for the students to develop 

critical mind, the trend continues; may be some hidden a are there.  

Interviewer: LTs are used to assess literary works. For example, feminism sees 

Shakespearean works from its point of view while in fact Marxism and postmodernism 

see the same works another way. Do you think your students are able to bear on these 

theories to texts and contexts? Can you give an example?  

AAM: I am afraid, the students bear the point of view to text only partially. The reason is 

the students can not develop cognitive maturity due to the lack of similar knowledge in 

their previous academic stages. What the students do, they approach it as it is stated in the 

theories but not with fully developed knowledge. They follow the teachers’ approach but 

can not produce anything on their own. They cannot back up their arguments with 

anything new which stands in the way of personal development.  

Interviewer: How much are your students able to understand the norms of the literary 

theories, which are used to challenge or deal with the texts or contexts?    

AAM: I am afraid, their ability is very low. Only at Graduation level, they start reading 

literature with no background, linguistic or non-linguistic. The norms are new to them, 

different from what they are familiar with. They feel like alien to the norms and contexts 

dealt with within the narrative or philosophy.   

Interviewer: Could you please tell about the capacity of your students’ understanding in 

the ideology/(ies) of the literary theories? 
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AAM: Simply saying, they read what is said in the theories, understand little of it, 

misunderstand most of it; are unable to compare them with their own/previous relevant 

knowledge in absence of any common ground. 

Interviewer: How much do they become independent thinkers? What, according to you, 

are the ways to make them independent thinkers?  

     In this regard could you please tell something on the impediments met by the pupils to be 

     independent? 

AAM: Developing cognitive faculty is the only way to make them independent thinkers. 

They should be imparted multifarious knowledge. If as-many-as possible facets of some 

ideas/ideologies are imparted to them,they are sure to have an able-minded capacity. 

Opportunities should be available for them regarding criticism of the prevalent ideologies. 

Teaching of a particular orientation creates pitfalls for biasness. Teaching staff should 

include persons specialists in almost all the forms of applicable aspects of theories. Again, 

syllabus should incorporate those things which make them exposed to all these conflicting 

ideologies.  

Interviewer: Do you think the inherent spirit or the essence of the western literary theory 

affects the pupils anyhow?   

AAM: I am afraid these theories certainly have some hidden agenda. It affects the 

students in two ways. Firstly, it gives them some ideas of the new spirit of those theories. 

That is positive provided that the students have had other relevant ideas/theories. But in 

most cases, it creates intellectual pitfalls for the students. The students become puzzled to 

compare the newly earned ideas with their previous ones, as in many cases, there are 

conflicts among them. Secondly, it has a propensity to declare its superiority over others, 

which can hardly be challenged by others due to the inadequate access or opportunity.  

Could you please clarify the matter?  

Interviewer: While discussing theories like postmodernism, feminism, psychoanalysis, 

Marxism, etc what did you feel about the feelings of the students?   

AAM: At the time presenting these theories, most students feel uneasy, sometimes 

puzzled, sometimes abhorrent. But i fear that reading these things like homosexuality and 
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lesbianism and actively thinking for making answers for the exam, they may start growing 

a mind towards an uneasy feeling. At the same time, these individual issues become 

public after they are discussed in open class consisting of male and female students. Thus 

at first it creates confusion, some shyness but ultimately it distracts or derails them. If not 

so, these remain conflicting issues in their mind.   

To put it simpler, there are postmodern poems, modern poems or feminist poems; at the 

same time postmodernism says about homosexuality and lesbianism; modernism says 

about reason or man as the best standard of anything and feminism says about patriarchal 

society. Do you think this evaluation of poems and the critique of the social economic 

contexts create any confusion or nervousness or distract the students?  

Interviewer: Do you think due to the approach of the famous western philosophers and 

their highly influential academic discourses, the BD students grow a sense of inferiority in 

comparison to their own philosophy? Or do you sense any negligence of the native 

philosophies? Can you please elaborate your answer?  

AAM: Well, this is very tough to conjecture whether one sided knowledge of the famous 

western philosophers and their highly influential discourses grow a sense of inferiority. 

Though the native philosophy is not taught in the same way and to the same amount, the 

students already have got some informal ideas regarding those issues, of course, not all. 

But, i am sure of one thing-negligence of the relevant native or conflicting ideas creates 

confusion.  

Of course, the syllabus should have provision for native philosophies or discourses for 

making a real cognitive development and critical thinking skill. 

Interviewer: By this I mean our syllabi, so far as I have seen in the curriculum, do not 

allow any native philosophy or discourse to assess or critique the social economic 

contexts like LTs and there is no scope for a fair discussion from the native context or 

perspective. What do you think of this? 

I mean do you feel any necessity of native philosophies or theories in the syllabus in the 

native context for a better understanding of the western theories?  

Do you fear the extinction of the indigenous theories to the face of the western literary 

theories anyhow?  
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I do fear so if not immediate attempts are taken to strengthen the teaching and better 

insights into the native discourses or dominant aspects of the indigenous life. 

Interviewer: There are a lot of other philosophies and discourses prevailing in the 

society. Even those can be used to critique many literary works and social and economic 

contexts. For example, Al Ghazali has theory of signification like structuralism though Al 

Ghazali preceded Barthes. And Ghazali who is widely read and respected in Bangladesh, 

has a lot books translated in Bengali. Syed Shah Waliullah of Indian subcontinent has the 

work and standard of social structure and contexts exactly what Marx has and 

interestingly Shah Waliullah preceded Marx. Muqaddimah of Ibn Khaldun is supposed 

to be the first book dealing with history of philosophy, culture, sociology, etc. It deals 

with economics and political theory as well. This same Ibn Khaldun has works on 

language too. Persian philosopher Rumi has contributed in metaphysics. He speaks about 

ego as Marx speaks though there are differences between them.  Besides, similar to LTs, 

there are Hindu and Buddhist philosophy on the same topics.  

What do you think of these discourses and philosophies prevailing in our society? 

AAM: Unfortunately due to British colonialism, our increasing love for westernism, and 

rather less eagerness towards religious philosophies –both Islamic or Hindu, the minds of 

our students are not prepared to see the sneaky effects of the popular thoughts like 

Marxism. Again, the ruling class being the adorer of the western ones, say capitalism, due 

to their self interest, has been able to make a critical cleft between oriental and occidental 

ideas. This is true in all sections of life---from philosophy to economy. As a result people 

having ideas about say Rumi, or Khaldun, or eager to gather ideas about them are already 

cornered in the society. Even though some try, they cannot be vocal to challenge their 

counterparts. 

We know a lot many great ideas are there with the east, our own subcontinent and also 

Bangladesh as well as with the Islamic era. These ideas sometimes were the source of the 

western thoughts. But the problem lies in lagging behind in case of polishing those source 

ideas and to make them adorable to the newer generations. The media are also playing a 

stepmother role. As they are controlled by the western people or investment, they are more 

likely to spread their discourses in colorful ways as we are losing our own discourses. 
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Interviewer: What do you think of the provision of teaching western literary theories in 

the Bangladeshi higher education system and how they can be improved?  

AAM: Time has come to think of the necessity of all and any western theory in the 

context teaching in BD. It seems to be in vogue that whenever any western idea comes, it 

is taken without question and tried to include in the syllabus. A powerful technical 

committee should be there who should judge the inclusion of any western discourse in 

sillabi because those might pose threat to our indegenous culture and make our social and 

family structure as well as our thought process.  

Secondly and most importantly, oposing ideas should be co-presented. Thus, a critically 

developed mind will consciously choose the best amongst them. There should be scope  

for the students to learn and discuss the advantages and disadvantages, all the facets of 

both the  western and the native as well as religious discourse. And this might create the 

really developed critical minds which should be the motto of good teaching let alone 

literature. 

If you want to add anything in this regard that will enrich my research, please tell that.  
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11.21 TRANSCRIPT -6 

Interviewer: What do you think of the reasons for teaching the western literary theories 

(LTs) in English department in Bangladesh? 

MMCH: The main reason for teaching the western literary theories in English department 

in Bangladesh is to develop the learners’ critical reasoning to an extent that they can 

compare and contrast between diverse ideas and thoughts. The learners can appreciate the 

literary works much better, once they are acquainted with western literary theories. The 

students will also have a greater focus on their approach to the study of literature. It will 

eventually lead to their query for greater understanding of human life. It may also add to 

some new waves to their thought process. 

 

Interviewer: LTs are used to assess literary works. For example, feminism sees 

Shakespearean works from its point of view while in fact Marxism and postmodernism 

see the same works another way. Do you think your students are able to bear on these 

theories to texts and contexts? Can you give an example?  

MMCH: In Bangladeshi context, I believe, only a few students amounting to 10 to 15% 

can transmute the ideas of different LTs. A vast majority of the students will not be able to 

contextualise the theories. The socio-economic perspective has a lot to do with their 

approach to the study of English in general and English literature in particular. There is 

hardly any student who studies LTs out of proper zeal and drive in Bangladesh. They tend 

to study LTs in fragments not as a whole to appreciate literary works meticulously. 

Interviewer: How much are your students able to understand the norms of the literary 

theories, which are used to challenge or deal with the texts or contexts?    

MMCH: As I mentioned earlier, the students in Bangladesh for different socio-economic 

reasons won’t be able to appreciate the norms of LTS whole-heartedly. In most cases, they 

have a superficial 

view of the norms and function of LTS. However, a few students may have a clear view of 

the 
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norms of the literary theories. In Bangladeshi context, students are hardly found 

challenging literary works using the touchstone of literary theories. Most of the students 

have a predisposed 

notion about the works of certain authors. 

Interviewer: Could you please tell about the capacity of your students’ understanding in 

the ideology/(ies) of the literary theories? 

MMCH: The answer to this question is more or less the same as that of the question no.3. 

Most of the Bangladeshi students cannot fully appreciate the ideology of the literary 

theories. They don’t tend  

to go into deeper analysis of LTS. They mostly have a superficial perception of the 

ideologies of 

the western literary theories. Only a few students having critical bent of mind combined 

with literary 

passion and zeal can fathom into the depth of the ideologies of the LTS. 

Interviewer: How much do they become independent thinkers? What, according to you, 

are the ways to make them independent thinkers?  

MMCH: Most of the Bangladeshi students become independent thinkers not by virtue of 

their study of the LTS but by virtue of their study of the great literary masterpieces. Yet, 

most of them become partially independent in their thinking. To become independent 

thinkers, they will have to struggle with social norms and values. Religion also has a 

powerful impact in their psyche. Only charismatic and effective teachers of LTs can bring 

about some change in them. 

Interviewer: In this regard could you please tell something on the impediments met by 

the pupils to be independent? The students face a huge stumbling block on their way to 

freely appreciate the LTs due to their preconceived and predisposed notions of certain 

LTS such as, Marxism, Feminism etc. The bulk of the impediments is caused by the 

Eastern traditional thought process. 

Interviewer: Do you think the inherent spirit or the essence of the western literary theory 

affects the pupils anyhow?   
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MMCH: Yes, it does to some extent. It does affect those students particularly who don’t 

have strong foundation of their own ideological belief. Those students find themselves in 

some sort of moral wilderness. Sometimes, pupils lack the strength and viable logic to 

defend their ideology and moral strength born out of their traditional belief . They become 

vulnerable and eventually affected by the spirit of the western literary theory. 

Interviewer: Could you please clarify the matter?  

MMCH: For example, if a student is a sceptic, he internally suffers from some sort of 

spiritual vacuum. Consequently, he tends to fill in that void by some intellectual drive 

which is aided by western literary theories. He wants to create some defence mechanism 

within himself against that lack of faithlessness. 

Interviewer: While discussing theories like postmodernism, feminism, psychoanalysis, 

Marxism, etc what did you feel about the feelings of the students?   

MMCH: The feelings of the students vary according to their understanding. The students 

who find genuine interest in the discussions of literary theories feel excited. Some 

students find it tough to digest as they come as a shock against their own tradition and 

ideology. Some are not at all affected. Some try to strike a balance between the ideas 

gained from western literary theories and the ideas already 

instilled in them. 

Interviewer: To put it simpler, there are postmodernism poems, modern poems or 

feminist poems; at the same time postmodernism says about homosexuality and 

lesbianism; modernism says about reason or man as the best standard of anything and 

feminism says about patriarchal society. Do you think this evaluation of poems and the 

critique of the social economic contexts create any confusion or nervousness or distract 

the students?    

MMCH: Certainly, those aspects depicted in the modern and postmodern era of literature 

contribute to creating a bit of confusion and distraction in the minds of serious students of 

literature. The confusion though doesn’t amount to nervousness. A great number of 

students rather enjoy this phenomenon without being distracted. Sometimes, the study of 

those aspects adds a new dimension to their normal way of thinking. Only a few students 

suffer from serious moral dilemma. 
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Interviewer: Do you think due to the approach of the famous western philosophers and 

their highly influential academic discourses, the BD students grow a sense of inferiority in 

comparison to their own philosophy? Or do you sense any negligence of the native 

philosophies? Can you please elaborate your answer?  

MMCH: Sometimes, the BD students suffer from inferiority complex because of their 

shallow understanding of the academic discourses of the famous western philosophers. 

But this inferiority complex doesn’t propel them to neglect the native philosophers. 

Rather, they can make a comparative study between different types of philosophies. 

Sometimes, they try to strike a balance between the two. The BD students having deeper 

understanding of the western philosophy don’ t necessarily try to influence or neglect 

others. 

Interviewer: By this I mean our syllabi, so far as I have seen in the curriculum, do not 

allow any native philosophy or discourse to assess or critique the social economic 

contexts like LTs and there is no scope for a fair discussion from the native context or 

perspective. What do you think of this? 

MMCH: I totally agree with you on this point. The inclusion of native philosophy in our 

syllabus can do the world of good to the BD students. The BD students could have had a 

fair assessment of the social economic contexts,had they studied native philosophy in their 

syllabus.    

Interviewer: I mean do you feel any necessity of native philosophies or theories in the 

syllabus in the native context for a better understanding of the western theories?  

As I mentioned above, the BD students can understand the western theories much better if 

there is a juxtaposition of native philosophy in our syllabus. Their critical reasoning will 

be far more enriched by the inclusion of native philosophy along with the western theories 

in our syllabus. 

Do you fear the extinction of the indigenous theories to the face of the western literary 

theories anyhow?  

MMCH: I don’t think so. The native philosophy may be overshadowed or overlooked by 

western literary theories. But any perception of the extinction of native philosophy in the 
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dominant presence of the western literary theories is far from reality. The native 

philosophy survives in the oral tradition too. Rather, there stands always a chance for the 

rebirth of native philosophy in the cycle of changes. 

Interviewer: There are a lot of other philosophies and discourses prevailing in the 

society. Even those can be used to critique many literary works and social and economic 

contexts. For example, Al Ghazali has theory of signification like structuralism though Al 

Ghazali preceded Barthes. And Ghazali who is widely read and respected in Bangladesh, 

has a lot books translated in Bengali. Syed Shah Waliullah of Indian subcontinent has the 

work and standard of social structure and contexts exactly what Marx has and 

interestingly Shah Waliullah preceded Marx. Muqaddimah of Ibn Khaldun is supposed 

to be the first book dealing with history of philosophy, culture, sociology, etc. It deals 

with economics and political theory as well. This same Ibn Khaldun has works on 

language too. Persian philosopher Rumi has contributed in metaphysics. He speaks about 

ego as Marx speaks though there are differences between them.  Besides, similar to LTs, 

there are Hindu and Buddhist philosophy on the same topics.  

What do you think of these discourses and philosophies prevailing in our society? 

MMCH: I am a great fan of Al Ghazali. His philosophy has been instrumental in moral 

,ethical and spiritual amelioration of a significant number of the seeker of truth of the 

subcontinent. Rumi’s mystic philosophy also has been the creative inspiration for some 

great poets of Urdu and Bangla literature. Syed Shah Waliullah, also has influenced a lot 

by his social and religious views. Even, Hindu and Buddhist philosophies and discourses 

can go a long way to help the BD students to critically assess the contemporary literary 

works and social, political and economic contexts. Those above mentioned discourses and 

philosophies prevailing in our society are really invaluable resources for intellectual and 

moral development of the BD students. 

Interviewer: What do you think of the provision of teaching western literary theories in 

the Bangladeshi higher education system and how they can be improved?  

MMCH: The teaching of western literary theories so far focuses on the BD students at the 

university level. The BD students at the college and high school level hardly know 

anything about the western literary theories. Consequently, the BD students cannot benefit 

much from the teaching of western literary theories due to their lack of background 
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knowledge and information. The western literary theories should be included in the 

syllabus at pre- university level to make sure that the BD students 

at the university have a better understanding and critical reasoning of them. The teachers 

teaching literary theories should aim at eradicating fear factor from the students by 

making the class interactive. The teachers should avoid providing input of difficult 

terminology relating to western literary theories without making sure that the learners 

have some primary view of the given input. 

 

If you want to add anything in this regard that will enrich my research, please tell that.  

 

 

 

THE END 
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