UNIVERSITY OF
GLOUCESTERSHIRE

This is a presentation of the following published document, © 2022 Jordan Wintle. All rights
reserved. and is licensed under All Rights Reserved license:

Wintle, Jordan ORCID: 0000-0002-1195-4964 (2021) Active
Games 4 Change - A Pedagogy of Personal Development. In:
British Educational Research Association Conference 2021,
14th of September 2021.

EPrint URI: https://eprints.glos.ac.uk/id/eprint/11585

Disclaimer

The University of Gloucestershire has obtained warranties from all depositors as to their title in
the material deposited and as to their right to deposit such material.

The University of Gloucestershire makes no representation or warranties of commercial utility,
title, or fitness for a particular purpose or any other warranty, express or implied in respect of
any material deposited.

The University of Gloucestershire makes no representation that the use of the materials will not
infringe any patent, copyright, trademark or other property or proprietary rights.

The University of Gloucestershire accepts no liability for any infringement of intellectual
property rights in any material deposited but will remove such material from public view
pending investigation in the event of an allegation of any such infringement.

PLEASE SCROLL DOWN FOR TEXT.



.....

> .&.\.. .V)% Pad D/‘/b. /P/., < < )s‘ S
AL B Terererizezezesese

ST IR R R IR R X
5. S

E

SHIR

o
c
£
Q.
o
) 29
W o
o K% S
- s, BB
L r X O S
O m w = ‘hm_
< i
ANn O oMB SIC
T . g
(7 Q 0
o 2 o
Q. )
2, O mm
LL e v < o BE
R S E S
-_— . - oqg=
2 % £50 HE
O @) m.wo mwm
LI o0 o & EBiE
> ® i 8 <
= d arr w o
- Q - oY
O a st 2
< < 285



Introduction

Senior Lecturer in Sport and Exercise
(physical education and youth
sport/coaching).

Secondary PE teacher and HoPE (8 years)

Current Professional Doctorate student —
Lifestyle Sports in Physical Education.
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Project Team — University of Gloucestershire

Dr Adeela Shafi , Jordan Wintle .
Associate Senior Lecturer in z
Professor in | Sport & Exercise 1

&

Education

Sian Templeton Dan Clark

Senior Lecturer ‘ Research Assistant
in Education




Target group - young Educational attainment is low and
school dropout is high (Little, 2015)

people in conflict with

High prevalence of drug and alcohol
the IaW misuse, mental health problems and

learning difficulties (Chitsabesan &
Hughes, 2016)

Emotional and behaviour problems
(Abram, 2003; Young et al., 2015).

Language and communication
difficulties (Snow, et al., 2016).

Complex family and socioeconomic

backgrounds.
There are more than one million children incarcerated

worldwide at any one time (UNICEF, 2008).




The potential of active games and sport

Active citizenship (Banks, 2008)
Cooperation attitudes (Bailey, 2005)
Personal qualities, such as emotion
regulation (Hellison, 2010)

Social skills such as teamwork,
loyalty, self-sacrifice, ethical
behaviour and perseverance to
achieve the goals (Rudd & Stoll,
2004).

Co-funded by the
Erasmus+ Programme
of the European Union




The potential of active games and sport

Sport plays a crucial role in the
acquisition of values of young

people because it provides a

uniqgue context, where there is
a great social interaction
between students.

. ; (Coté, et al., 2016; Jacobs, et
o ' al., 2013; Morgan, et al., 2020)

A Co-funded by the
ACTIVEGAMES Erasmus+ Programme
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The State of the Art Analysis

ACTIVEGAMESCHANGE

A State of the Art
g% Analysis Report

You can view the full document here

www.activea mes4chane.or

Part | — an overview of the literature and
policy status in the partner countries.

Part Il - a theoretical and conceptual evidence
base, which indicates the importance of these
competencies for the target group

Part lll - the methodology for the selection of
tools to assess the development of the
competencies alongside the contextual
challenges of engaging young people within
youth justice systems in restrictive
environments.



http://www.activegames4change.org/

A ‘child-friendly’ approach to intervention

* Youth justice needs to focus on working with children for
them to alter their own behaviours rather than
correctional intervention (Goldson, 2014).

The use of activity and support within youth justice is
increasingly being recognised as supporting the
development of social and emotional skills and physical
activity (Hellison, 2018).

The development of trusting relationships underpins
these interventions (Haines & Case, 2015).

Co-funded by the
ACTIVEGAMES Erasmus+ Programme
Youth socio-emotional development Of th e European Union




The importance of social & emotional competence

e Social and emotional competence in young people has clear
links to positive outcomes and general well-being (Klapp et
al., 2017).

Social and emotional competences are protective factors in
managing change and predictors of academic success
(Heckman & Kautz, 2012).

Social and emotional competence can be ‘learned’ and
results in social and physical improvements for the
individual (Vaida, 2016).

Co-funded by the
ACTIVEGAMES Erasmus+ Programme
’Youlh socio-emotional development Of th e European Unlon




The social, emotional and civic competencies in
AGA4C

* Young people in conflict with the law
would benefit from the development of
these competencies.

Social &
* An absence or delay in development has Emotional

Learning RESPONSIBLE
a correlation with poorer academic DECISION-

outcomes, reduced financial stability in MARINE
adulthood and an increase in the
likelihood of engaging in criminal

behaviours (Gutman & Schoon, 2013).

Co-funded by the
ACTIVEGAMES Erasmus+ Programme
’Youth socio-emotional development Of th e European Unlon




The social, emotional and civic competencies in
AGA4C - CASEL

Competency Joverview

Self management

Responsible decision
making

Relationship skills

Social awareness

Self awareness

ACTIVEGAMES

‘Youm socio-emotional development

Ability to manage emotions, thoughts and behaviours effectively in varied situations
includes stress management and demonstrating personal agency.

Ability to make caring and constructive choices around personal behaviour and social
interactions. Evaluate benefits and consequences of your own choices.

Ability to establish and maintain healthy and supportive relationships and effectively
navigate settings with diverse groups and individuals.

Ability to understand the perspective of and empathise with others, including those
from diverse backgrounds, cultures and contexts.

Ability to understands ones own emotions, thoughts and values and how they

influence behaviour across different contexts.
Co-funded by the
Erasmus+ Programme
of the European Union



The Warwick-Edinburgh Mental Well-being Scale

Assessment Tools il ] i

Please tick the box that best describes your experience of each over the last 2 weeks

|

I've been feeling optimistic about the
future

I've been feeling useful

|'ve been feeling relaxed

Quantitative:
Warwick-Edinburgh Mental Well-being [T
Scale ( WEMWABS) o g vy o

I've been dealing with problems well

I've been thinking clearly

I've been feeling good about myself

I've been feeling close to other people

Qualitative: I'v been feeling confident

I've been able to make up my own mind
about things

I've been feeling loved

2 questions for the participants to

I've been interested in new things

I've been feeling cheerful

answer

Warwick-Edinburgh Mental Well-Being Scale (WEMWES)
© NHS Heailth Scolland, University of Warwick and University of Edinburgh, 2006, all
rights reserved.

A Co-funded by the
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’Youlh socio-emotional development Of th e European Union




Assessment Tools: Qualitative

Rationale: ST

* Obtain information for our data 1. How did working with others help you to

=GN achieve the end goal of the games?

Encourage active reflection on the (Relationship Skills)

part of the participants and therefore 2. How did you overcome any difficulties

increase the likelihood of participant that you felt in achieving the end goal of

engagement in understanding and the games?
developing the targeted (Self-Management, Responsible Decision-Making, Self-

competencies. Awareness, Relationship Skills, Social Awareness)

” Co-funded by the
ACTIVEGAMES Erasmus+ Programme
’Youth socio-emotional development Of th e European Unlon




The Games Design Process

Range and

Theoretical
underpinning

Contextual structure of

activities

Information

Defining Pedagogy

competencies

§

Co-funded by the
ACTIVEGAMES Erasmus+ Programme
’Y S of the European Union
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Teaching Personal Social Responsibility
TRANSFER

Positive relationships
CARING

Gradual empowerment
SELF DIRECTION

Reflection & awareness talks

Transfer PARTICIPATION

(Hellison, 2010)
RESPECT

Co-funded by the
Erasmus+ Programme

of the European Union -




Adventure Pedagogy

 Adventure based learning has been described as a
holistic student-centred curricular approach that can
enhance personal behaviours and social interaction
(Sutherland et al., 2014).

* Key features
Sequence of activities
Challenge by choice
Full value contract

Experiential learning and facilitation
Debriefing

Co-funded by the
ACTIVEGAMES Erasmus+ Programme
Youth socio-emotional development Of the European Unlon




Pedagogy Overview

1. Introduce the
game including
objectives and

ACTIVE GAMES rules

FOR CHANGE —
A PEDAGOGY 5. Post game . Allow learners

to explore

DF PERS DI\IAL reflection utilisng solutions to the

id th
DEVELOPMENT == al;.[;dﬂn - game with minimal

intervention

PRACTICE MATTERS

" Physical

_ . aducation, sport
., and physical

12+ activity have a
fong history of
being beneficial
far the personal
2 ot names development of
T isUEs (5 T 830N I8V young people.
Lavel ona garmi quire less-complax social and

8 NGHes WHis? level INres |gures ’ ,

(((((

4. Revisit the game
with adaptations
depending on
group needs

3. Encourage
reflection in action
from participants

Full text at www.activegames4change.org

Co-funded by the
ACTIVEGAMES( Erasmus+ Programme
’Youth socio-emotional development Of th e European Union




Games Overview — suggested delivery order
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Retrieval Challenge Leveis
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Chal
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Game
Overview p

Competences ‘K‘:}

Equipment ‘_l

To
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i Emalar,
Adaptations % S—
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Reflection G et
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Competencies Defined
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AGAC- Games Design AGAC - Scatterball AGAC - Rob The Nest AGAC- Tower Of Hanoi AGAC- 4 Way Volleyball
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AGAC - Get Over That AGAC - Retrieval Challenge AGAC - Invasion AGAC - Cross The Swamp AGAC- Tarp Turnover
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Welcome to AG4C

Over the River
Gutterball
Cross The Swamp
Tarp Turnover
Invasion
Get Over That
Retrieval Challenge
Tower Of Hanoi
Scatterball

4 - Way Volleyball

Game Overview

Competency Ratings

Equipment

Adaptations

Reflection

Video




Training and Piloting

WENEES

e 2 master trainers in each

trainers
country

trained

I allalf@i 8 » Up to 10 tutors trained in
tutors in YOI [T

Execute
games e 40 young people in each

programme county minimum

Data e Pre, during and post
collection programme

Play (k)

Co-funded by the
P Pl ) 13157/15424 Erasmus+ Programme
of the European Union

AGA4C Practical




Key Data

1. Educator Survey Post training

2. WEMHWABS scale with young people Pre-pilot

3. Rating SEC of young people After each level of games
4. Game observation grid After each game

5. WEMHWBS scale with young people Post-pilot

6. Qualitative questions with young people Post-pilot

7. Educator Survey post piloting Post-pilot

8. Testimonials and case studies from educators Post pilot

9. Testimonials and case studies from young people Post pilot

Co-funded by the
Erasmus+ Programme
of the European Union



Early Results

Training of Master Trainers and
Tutors

Saw value in the programme
Can see it working with their
young people.
Comprehensive training — felt
well prepared.

Support materials helpful.

Co-funded by the
ACT|VE%SM0-Eemsouonél deifelopmenx Erasmus+ Programme
' of the European Union

Feedback on Piloting

Enjoyment factor is high
Good variety in the games
Improved cooperation and
teamwork.

Young people asking to revisit
games they found hard.

No major logistical issues.




Early Results/Feedback

“We have been inundated by young people asking us to reinstate this! 6
of them have written letters to the Head and | am requesting that we
reignite learning of this format, highlighting how beneficial they found it.
Really very good. We are making this a permanent fixture on their
timetables and will be ready to roll with a fresh batch of AG4C shortly.”

(Deputy Head of Education, Secure Children's Home in South West
England , 2021)

Co-funded by the
ACT|VE%SM0-Eemsouonél deifelopmenx Erasmus+ Programme
' of the European Union




Early Results/Feedback

“The games focus on team work and interpersonal skills which can easily be
transferred to scenarios on the outside world. | think this really helps to emphasise
what the scheme is about and drive the message across to the lads.... | was really
surprised by the engagement of the participants, particularly in the reflections and
even reading some of the qualitative answers they gave ... | feel this is a reflection on
how the scheme appropriately addresses the social and emotional competencies of
the young people”

(PE/PT Staff Member, HMP in the north of England, 2022)

Co-funded by the
ACT|VE%SM0-Eemsouonél deifelopmenx Erasmus+ Programme
' of the European Union




Early Results/Feedback

“The project work has inspired all of us. The team provided a versatile,
unique, theoretically underpinned approach to the programme design that
will benefit some of the hardest to reach people in society.”

(Daiana Huber, Center for Promoting Lifelong Learning, a Romanian NGO,
pAVPA0)

Co-funded by the
Erasmus+ Programme
of the European Union



Early Results/Feedback

The activities created by the team have been prized by Italian stakeholders

as being of great quality and tailored to support the development of socio-
emotional competences of young offenders in different EU contexts.”

(Cloé Saint-Nom, CESIE, 2020)

Co-funded by the
Erasmus+ Programme
of the European Union



My Key Takeaways
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