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The potential of active games and sport

Sport plays a crucial role in the
acquisition of values of young

people because it provides a

uniqgue context, where there is
a great social interaction
between students.

. ; (Coté, et al., 2016; Jacobs, et
o ' al., 2013; Morgan, et al., 2020)

A Co-funded by the
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The State of the Art Analysis

You can view the full document at

www.activegames4change.org

Part | — an overview of the literature and
policy status in the partner countries.

Part Il - a theoretical and conceptual evidence
base, which indicates the importance of these
competencies for the target group

Part lll - the methodology for the selection of
tools to assess the development of the
competencies alongside the contextual
challenges of engaging young people within
youth justice systems in restrictive
environments.
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The Intervention Design Process

Range and

Theoretical
underpinning

Contextual structure of

activities

Information

Defining Pedagogy

competencies

§
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The social, emotional and civic competencies in
AGA4C

* Young people in conflict with the law
would benefit from the development of
these competencies.

Social &
* An absence or delay in development has Emotional

Learning RESPONSIBLE
a correlation with poorer academic DECISION-

outcomes, reduced financial stability in MARINE
adulthood and an increase in the
likelihood of engaging in criminal

behaviours (Gutman & Schoon, 2013).

Co-funded by the
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The Warwick-Edinburgh Mental Well-being Scale

Assessment Tools (pre and post) ... I

Please tick the box that best describes your experience of each over the last 2 weeks

|

I've been feeling optimistic about the
future

I've been feeling useful

|'ve been feeling relaxed

Quantitative:
Warwick-Edinburgh Mental Well-being [T
Scale ( WEMWABS) o g vy o

I've been dealing with problems well

I've been thinking clearly

I've been feeling good about myself

I've been feeling close to other people

Qualitative: I'v been feeling confident

I've been able to make up my own mind
about things

I've been feeling loved

2 questions for the participants to

I've been interested in new things

I've been feeling cheerful

answer

Warwick-Edinburgh Mental Well-Being Scale (WEMWES)
© NHS Heailth Scolland, University of Warwick and University of Edinburgh, 2006, all
rights reserved.

A Co-funded by the
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Training and Piloting

WENEES

e 2 master trainers in each

trainers
country

trained

I allalf@i 8 » Up to 10 tutors trained in
tutors in YOI [T

Execute
games e 40 young people in each

programme country minimum

Data e Pre, during and post
collection programme

Play (k)

Co-funded by the
P Pl ) 13157/15424 Erasmus+ Programme
of the European Union
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Pedagogy Overview

Teaching Personal Adventure

& Social
Responsibility

[ (Hellsion, 2010) ] ‘

Pedagogy

(Sutherland, et
al., 2016)

A Pedagogy of

Personal
A DeVEIOp I ent Co-funded by the -
ACTIVEGAMES( Erasmus+ Programme
Youth socio-emotional development Of the European Union




Pedagogy Overview

1. Introduce the
game including
objectives and

ACTIVE GAMES rules

FOR CHANGE —
A PEDAGOGY 5. Post game . Allow learners

to explore

DF PERS DI\IAL reflection utilisng solutions to the

id th
DEVELOPMENT == al;.[;dﬂn - game with minimal

intervention

PRACTICE MATTERS

" Physical

_ . aducation, sport
., and physical

12+ activity have a
fong history of
being beneficial
far the personal
2 ot names development of
T isUEs (5 T 830N I8V young people.
Lavel ona garmi quire less-complax social and

8 NGHes WHis? level INres |gures ’ ,

(((((

4. Revisit the game
with adaptations
depending on
group needs

3. Encourage
reflection in action
from participants

Full text at www.activegames4change.org

Co-funded by the
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’Youth socio-emotional development Of th e European Union
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Retrieval Challenge Leveis

et Lp
Creale a cincle approodmiately Bm in diamebar out of the cones. In the centra of
tha circle place & waler botie on an uptumed b

Chal
Lizing the equipmant prosidad ratieva the bottle wEhout louching Ingkda tha
cirzie. Tha botie mLUst not I0ch e ground Ui E i outside the circk. If tha
Tules Bre broken tha game muet re-sfart.

Game
Overview p

Competences ‘K‘:}

Equipment ‘_l

To
Tape & coat hanger b iha bottla 1o craabe an eeslar shape b hook

Atternattvely, provices the group with 3 longer length of rops or make the circke
i Emalar,
Adaptations % S—
Blincold hall of the participants, only bindiclded pardcipants can touch the
rape. Albarnatvely, Increesa tha Elze o tha dircle or anly llow participants o
LE= ona hand through the chalengs
= ‘Wit role Okl you pley within the 1esk? How did ks contibus (o 1he
BuCcess af the group?
= Pick another group mamber and explaln how they had a posiive mpact on
Reflection G et

1-'||'||II'|E||1 cawud the group do In the fubura 1o Impnova thelr parformanca In smiler

= ¥i{hiat EKIIE WENE USEd In this 185K Bnd how could they transfer to oifer areas
i your [fe?

Retrieval Challenge
Competencies

Competencies Defined

SaF-awaraness is the thinking skill that toouses on an individual's ability 1o scoroialy pdps their
cwn parfornancs and behavicur and 1o ragpond u.FT;::J:_rilt:}y o different social slumions.

SaF-Awarsnsas helps an indiidual o bune imla thar

fealings of cthers.

ings. s well &5 40 1ha behavicurs and

Saf-maneganarid ralars 1o tha shiity of o person o r:-ilh.t:- ther cwn activity with lita or na

imarvarition with athars. This will inchude staying an

making goad choioas in farme of actions and behaviour:

aven whan disiractions ara presan and

Aegpangible deciion making imvehves bsing ab ke to demongimie making & resscned deoision that
considars the viaws of various slaksholders [cther peapla) with & cleer rationale bshind the
dacigion-making procsss. This may invehes saaking the views ol athars or exparts.

Aalaticnship skils refers o 1he skiks, ocls, knawladps and undarstanding to creala, communicatbs,
evokva, grow, st and rrl.in'h'r:l.rdlii-:rﬂir.Thii imvolves being able 1o work etiacivaly with a

Erond range af ndividuals from differam bac

grounds.

Social swaranass is the abiliy 4o know and asl the psop ke arcund you and the shiliy 1o inberac with
them in tha mosl eflicient and proper manner. This roludss bsing o empathiss with various
viswpaints and considar haw your awn acticrs may be interpreted by cthers.

Emerging

Raraly recogrisss the impad al
thar ooniribirion and tha
impasct this has on athars.

Emugples o maimain - conoan-
1rabian an tha task troughou
with Fequem imarvertian
needed from ohers

Rearaly peska cthers visws
bedars dadiding on & srategy ta
sohw the prablam.

Litla communicabion with cthers
atian working dlone.

ls often unawars of ther mpac
an ahare and tha ek, Finde
dificul 1o undorsiand athars
viawg.

Developing
At mas recopnisas the mpact

of their contribubian and the
impact this has on ohars.

Maimairs good conosniration
on the msk throughoud with
sama inbervenbion fom ohare.

Somatimes seeks cthers views
balore deciding an a sratagy o
zalva tha prohlem

Commeurnicalos sfectvely
throughout mast of the 1ask
cffering fraquam carributions.

Shows smpathy atlimas during
the gk and & abka 1o
undargiand mast ideas fom a
rarrge af viewpaintz.

Established

Claarty reccgnises the impact of
1hair comribution and tha
impaci this has on cthers.

Mairksing dull sonoaniralion on
1he 1ask throughout with na
rarvention irom othars,

Ehks others visws befora
deciding on & sralegy ja solve
tha prabolem.

Communicatss atiactivaly
throuphout the task and s abla
1 laad aHactialke

Ehows empathy froughout the
1ask and iz shlk o syrthesise
idens from a ranps of view-
poima




AGAC- Games Design AGAC - Scatterball AGAC - Rob The Nest AGAC- Tower Of Hanoi AGAC- 4 Way Volleyball

1 view * 1 week ago S views - 1 week ago 17 views * 1 week ago b views * 2 weeks ago 9 views * 2 weeks ago

AGAC - Get Over That AGAC - Retrieval Challenge AGAC - Invasion AGAC - Cross The Swamp AGAC- Tarp Turnover

5 views + 2 weeks ago 28 views * 3 weeks ago 19 views + 3 weeks ago 15 views * 3 weeks ago 14 views + 3 weeks ago



Welcome to AG4C

Over the River
Gutterball
Cross The Swamp
Tarp Turnover
Invasion
Get Over That
Retrieval Challenge
Tower Of Hanoi
Scatterball

4 - Way Volleyball

Game Overview

Competency Ratings

Equipment

Adaptations

Reflection

Video




Results from the o ilotin g e

Educators Trained Young people (aged 16-24)

The training, materials UK 11 60 (48 pre and post)
and resources were Portugal 18 43 (Pending final results)
piloted in the partner Italy 20 48 (47 pre and post)
countrl-es - Turkey, Spain 5 39 (23 pre and post)
Romania, Portugal,
Italy, Spain, Hungary Hungary 6 46
and the UK across 17 Romania 2 40
settings. Turkey 10 50

Total 72 326 (291 pre and post)

ACTIVEGAMES



Data combined from across the . [
partnership

Mean WEMWEBS scores IPropor‘tions of wellbeing before & after interuentio§
70.0 100%
90%
60.0
52.6 B0%
w S0.0 479 705
(=]
b
%) 60%
E 40.0
S0%
E 30.0
- 40%
m
a
= 500 30%
20%
10.0
10%
0.0 0%
Before After Before After
Before and After B % Low wellbeing  m % Moderate wellbeing  m % High wellbeing
ACTIVEGAMES
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Comparing the partner countries

Impact of games on participant wellbeing

70
60

5

4
3
2
1
A -

ACTIVEGAMES

o

o

o

o

o

Italy Turkey Spain Romania Hungary Total

B Pre-WEMWABS Test
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Comparing the competencies

The five key competencies were Impact on the relationship between wellbeing
mapped on to the WEMWBS and competency

scale. The questions from the 5

WEMWSBS relevant to each 45

competency were extracted and the
average changes in wellbeing in these
areas were compared before and

after participation in the games. The

chart below shows the difference 2,

before and after for each competency

across the partnership. 1
1

Self-awareness  Self-management Social Awareness Relationship Skills Responsible
Decision-making

EGAMES M Pre-WEMSWBS Tes B Post-WEMWABS Test

35

w

w

N

(O,

/

ACTI

<
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Themes from the qualitative data

Links to Overcoming

: Enjoyment Transfer
competencies problems

a N a ) N a N a N
All competencies Wl;l:g E:f feeg{cz\:gi?; ' Resilience, persistence Showed awareness of
covered but especially Hlo o and teamwork were how the competencies
relationship skills and evident in many helped them in normal
social awareness :;gg;aer;r:ft settings life
o ) o ) o ) o )
Also linked to the A /" Often mentioned how C 0
delivery team/tutor and self reflection and Asense of purpose was
coia| Er e e social awareness, and often evident in these
e responsible decision comments, they knew
A programme. making fed into this they had developed
ACTIVEGAMES / creating a sense of skills/competencies
achievement — that had value beyond
development in self- the gym/sports hall

L efficacy ) NS )
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ical models, alongside
N7 |ﬁ||:3::

training and support for education staff in YOI

in young offenders.
and community settings.

is needed to assess the longevity

competencies
underpinned pedagog

More work
and transfer of these competenc

Sport and active games show potential in the
development of social and emotional
This is can be enhanced by using theoretically

Concluding thoughts
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