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Project Overview

A 3-year EU funded project designed to develop 
social, emotional and civic competencies in 
young offenders through active games and sport.



The potential of active games and sport

Sport plays a crucial role in the 

acquisition of values of young 

people because it provides a 

unique context, where there is 

a great social interaction 

between students. 

(Côté, et al., 2016; Jacobs, et 

al., 2013; Morgan, et al., 2020)



The State of the Art Analysis

You can view the full document at

www.activegames4change.org

Part I – an overview of the literature and 

policy status in the partner countries. 

Part II - a theoretical and conceptual evidence 

base, which indicates the importance of these 

competencies for the target group

Part III - the methodology for the selection of 

tools to assess the development of the 

competencies alongside the contextual 

challenges of engaging young people within 

youth justice systems in restrictive 

environments. 

http://www.activegames4change.org/


The Intervention Design Process

Contextual 
Information

Defining 
competencies

Theoretical 
underpinning

Pedagogy

Range and 
structure of 

activities



The social, emotional and civic competencies in 
AG4C
• Young people in conflict with the law 

would benefit from the development of 

these competencies.

• An absence or delay in development has 

a correlation with poorer academic 

outcomes, reduced financial stability in 

adulthood and an increase in the 

likelihood of engaging in criminal 

behaviours (Gutman & Schoon, 2013).



Assessment Tools (pre and post)

Quantitative: 

Warwick-Edinburgh Mental Well-being 

Scale (WEMWBS)

Qualitative: 

2 questions for the participants to 

answer



Training and Piloting
Masters 
trainers 
trained

• 2 master trainers in each 
country

Training of 
tutors in YOI

• Up to 10 tutors trained in 
each country

Execute 
games 

programme

• 40 young people in each  
country minimum

Data 
collection

• Pre, during and post 
programme



Pedagogy Overview

Teaching Personal 
& Social 

Responsibility

Adventure
Pedagogy

A Pedagogy of 
Personal 

Development

(Hellsion, 2010) (Sutherland, et 
al., 2016)



Pedagogy Overview

Full text at www.activegames4change.org







The

.



Results from the piloting
Who participated?

The training, materials 
and resources were 
piloted in the partner 
countries - Turkey, 
Romania, Portugal, 
Italy, Spain, Hungary 
and the UK across 17 
settings.

Educators Trained Young people (aged 16-24)

UK 11 60 (48 pre and post)

Portugal 18 43 (Pending final results)

Italy 20 48 (47 pre and post)

Spain 5 39 (23 pre and post)

Hungary 6 46

Romania 2 40

Turkey 10 50

Total 72 326 (291 pre and post)



Data combined from across the 
partnership
As assessed by the WEMWBS



Comparing the partner countries
Before and after WEMWBS for individual countries (non PT)
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Comparing the competencies
Before and after across the countries

The five key competencies were 
mapped  on to the WEMWBS 
scale. The questions from the 
WEMWBS relevant to each 
competency were extracted and the 
average changes in wellbeing in these 
areas were compared before and 
after participation in the games. The 
chart below shows the difference 
before and after for each competency 
across the partnership.
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Themes from the qualitative data
Qualitative questions designed to assess the key competencies

Links to 
competencies

All competencies 
covered but especially 
relationship skills and 

social awareness

Enjoyment

Fun and enjoyment 
were key features that 

helped support 
programme 
engagement

Also linked to the 
delivery team/tutor and 

social environment 
created within the 

programme.

Overcoming 
problems

Resilience, persistence 
and teamwork were 

evident in many 
settings

Often mentioned how 
self reflection and 

social awareness, and 
responsible decision 
making fed into this 
creating a sense of 

achievement –
development in self-

efficacy

Transfer

Showed awareness of 
how the competencies 
helped them in normal 

life

A sense of purpose was 
often evident in these 
comments, they knew 

they had developed 
skills/competencies 

that had value beyond 
the gym/sports hall



Concluding thoughts

Sport and active games show potential in the 
development of social and emotional 
competencies in young offenders. 

This is can be enhanced by using theoretically 
underpinned pedagogical models, alongside 
training and support for education staff in YOI 
and community settings.

More work is needed to assess the longevity 
and transfer of these competencies.
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