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Abstract 
Desistance is the study of pathways out of offending and desistance narratives are expressions of 
‘going straight’. This paper explores the impact of using desistance narratives in criminology 
teaching. A lecture around desistance was delivered and students at an English University completed 
a questionnaire (n=82) to establish perceptions of offenders, the UK criminal justice system and the 
relationship between desistance and peer work, which is one possible “hook for change.” Data was 
also collected around students’ future employability aspirations in the criminal justice system. Key 
findings suggest that real-life desistance narratives challenged expectations of the criminology 
syllabus, humanized offenders and proved effective when delivered by an ex-criminal justice 
practitioner. The session allowed some students to envisage a future self in the criminal justice 
system. As future practitioners, criminology graduates need to understand desistance theory and 
application. Desistance is absent from the Quality Assurance benchmark for criminology in the UK. 
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Introduction 

Criminology as a subject in Higher Education and Post Graduate study in the UK is attracting 

increasing numbers of applicants, due to the popularity of crime on television (Independent 2016). 

At the time of writing this paper, there was a spate of prison documentaries in the UK offering a very 

negative and damaging portrayal of prisoners, which can influence student perceptions of offenders 

and the criminal justice system. In most UK institutions, criminology courses studying prioritize 

studying onset and persistence of offending over the study of desistance. It is important to set the 

UK Higher Education scene for non-UK academics in relation to criminology courses. Criminology in 

the UK is an interdisciplinary subject and falls under different faculties including law, health sciences, 

social science and social work. 125 universities in the UK offer a range of criminology courses and 

the courses range from 3 to 4 years. Universities also offer post graduate qualifications in 

Criminology. Some universities offer generalist criminology courses, whereas other universities are 

more specialist and offer accredited criminology courses that are linked to criminal justice careers, 

for example probation service, policing and prison officer post-graduate schemes. In the UK the 

Prison Service and Police forces are gradually upskilling the workforce through a change in entrance 

requirements, where new recruits are required to have a degree qualification in a drive to 

professionalize these occupations. In the UK University places are offered on the bases of UCAS 

(Universities and Colleges Admissions Service) points gained from further education college courses. 

The Higher Education Statistics Agency collect and analyze data on key performance indicators and 

universities are graded in terms of student satisfaction, student feedback, quality of teaching based 

around the National Student Survey, which is completed by final year undergraduates. In the UK, 

universities are also assessed on research excellence, through the Research Excellence framework 

(REF). Each subject has a quality framework, which are a set of guidelines to ensure academic 

integrity and offers a benchmark for quality in Higher Education. The criminology framework is 

collaborated by a team of academics within criminal justice and sets out guidelines for what 

students graduating from a criminology course should have learnt, including subject knowledge, 

skills and understanding alongside generic transferable skills gained within academia. Whilst the 

quality assurance framework for criminology sets out the topics that students should develop a 

critical understanding of, a critical understanding of desistance is omitted. There is currently little 

research exploring the impact of desistance narratives in Higher Education criminology teaching. This 

paper seeks to demonstrate the need for desistance to be made more prominent on criminology 

syllabuses and this should be reflected in quality assurances in curricula. 

 



The underpinning rationale for this study was to offer students an opportunity to think critically 

about the dominant paradigms that exist within criminology. A critical pedagogical approach 

endeavors to challenge social injustices that result from structural inequalities present in society 

(Kershaw, 2012). Critical pedagogy aims to challenge dominant ideologies, deconstruct power 

relations and empower those who are oppressed (Barton, Corteen, Davies, & Hobson, 2010). The 

underpinning philosophical orientation of this research was transformative, seeking to give voice to 

a marginalized subgroup (offenders) and attempting to raise consciousness of inequality, and 

advance an agenda for change (Cresswell, 2011; Mertens, 2009). Brown (2002) identifies the 

importance of listening to prisoners’ accounts to achieve a fuller understanding of the phenomenon 

of being marginalized and suppressed; hidden voices need to be heard to appreciate the 

complexities of marginalized status (Brown, 2002). Using desistance narratives in lecturing offers 

students an alternative perspective, rather than just theorizing the onset and persistence of criminal 

activity. Students should be given opportunities to reconceptualise taken for granted facts and issues 

and understand the relationships between individual experiences and broader social and shared 

realities (Barton et al., 2010). Giving students the opportunity to develop an empathetic 

consciousness, criminology teaching can provide a forum for “raising self-awareness around 

fundamental social values with the aim of developing a more tolerant and inclusive culture” (Barton 

et al., 2010, p. 24). 

 

Students were instructed that they would receive a research informed lecture on desistance and 

peer work, using success narratives to illustrate the processes of change. A key desistance theory 

was outlined (see Giordano, Cernkovich, & Rudolph, 2002) and the model was illustrated with in-

depth narratives from prisoners, probationers and former probationers. 

 

In exploring this it was helpful to interrogate the impact of desistance theory on: 

• How desistance narratives might influence undergraduate criminology students’ perceptions 

of (ex) offenders in the UK criminal justice system? 

• How might ex-practitioner status impact upon pedagogical approaches in criminology 

teaching? 

• How might desistance narratives influence students’ future employability aspirations within 

criminal justice? 

 

 

 



Desistance 

Desistance research focuses upon exploring the pathways out of offending, drawing upon primary 

desistance, identified as a lull or cessation in offending behavior, and secondary desistance, which is 

a shift in identity and self-concept (Farrall & Maruna, 2004). McNeill (2016) identifies tertiary 

desistance, which is acceptance at the wider community level. Desistance is not a linear path, rather 

one littered by setbacks, forming a zig zag pattern of offending and cessation (Glaser, 1964). 

Desistance is a series of theoretical perspectives seeking to understand the individuals’ journeys 

away from offending, rather than the outcome of programmes to “change the offender” at the 

hands of the institution and the criminal justice system. There has been “a discernible backlash 

against professionalized, pathologising medical treatments in favor of support for grassroots mutual-

aid recovery communities” (Maruna, 2017, p. 11). Rehabilitation is focused around the medical 

model, where offenders are perceived as broken, in need of fixing. Criminology students are 

potential future practitioners in criminal justice, so they need to be encouraged to think about the 

difference between desistance and rehabilitation, particularly in terms of agency and desistance 

enabling relationships and environments. It is important to note however that whilst not making 

explicit reference to “desistance,” criminology students are taught a range of pathways out of 

offending, for example through drug rehabilitation, or “turning points” in their lives (Laub and 

Sampson, 2003) for example education, where the “convict criminology” movement is embedded 

into some criminology courses. 

 

Desistance is contingent upon relationships with others, for example family and friends, but also 

criminal justice practitioners who recognize potential and help offenders to build upon existing 

strengths. Burnett and Maruna (2006) identify strengths based resettlement, where prisoners and 

ex-offenders are treated from an asset based perspective, with a focus on their strengths and 

capabilities. Paternoster and Bushway (2010 in Maruna & Mann, 2019, p. 7) argue that research 

about desistance from crime is one of the most exciting, vibrant and dynamic areas in criminology 

and the authors advocate “reframing the understanding of desistance as not just an individual 

process but rather a social movement”, which is key to understanding the importance of educating 

undergraduate students on desistance and desistance enabling criminal justice agencies. 

 

Using success narratives in teaching: Humanizing offenders 

Roth (2016) advocates using success narratives of desistance in lecture delivery, recruiting guest 

speakers and using real life case studies. “True life stories of desistance can open student’s eyes to 

offender’s capacity for change. First-hand personal accounts of desistance from offenders can be 



particularly effective at illuminating the potential of justice reform for students” (Roth, 2016, p. 1). 

This is supported by Belisle, Boppre, Keen, and Salisbury (2019) who found that guest speaker with 

an offending background helps students to cultivate empathy and emotional intelligence, which are 

essential to successfully work with diverse groups of offenders. Rockwell et al. (2009) argues that 

students must be challenged about what they know or what they think they know. Dewey (1997) 

states that student learning is most effective when they recognize the relevance and immediate 

applicability in their learning. A social constructivist approach is relevant to delivering desistance 

narratives, and through creating “real world” and case-based learning, students are helped to 

understand the purposeful creation of knowledge around desistance. Engagement with real life 

experiences enhances learning, develops confidence, motivation and interest to undertake 

intellectual challenges that were previously unavailable (Rockwell et al., 2009). In addition, Payne, 

Sumter, and Sun (2003) advocate bringing the real world into criminal justice courses, which offers a 

powerful pedagogical tool for students to learn about the lived experience of criminal justice and 

creates a sense of authenticity. Guest speakers and desistance narratives bring criminology to life. 

Easton (2016) explores the impact of using narratives in medical lecturing. Narratives tap into 

several key learning processes and provide a relevant context for students to understand the subject 

more thoroughly. Narratives allow learners to elicit emotional responses and create new meaning in 

the learning environment. Use of narratives engage learners and promote a sense of empathy and 

compassion for (ex) offenders, connecting new knowledge with lived experience (Easton, 2016). It is 

important to imbue potential future criminal justice practitioners with a level of emotional literacy 

to be able to work with offenders (Knight, 2014). 

 

Easton (2016) argues that the use of narratives in medical lecturing helps students to develop an 

identity, in which they can see more clearly future trajectories beyond their degree programme. 

Marsh and Maruna (2017) state that individual success stories are often discarded as anecdotal 

evidence in evaluating the work of criminal justice agencies, but such individuals may have a great 

deal to teach those interested in improving justice interventions. However, there are limitations with 

using narratives in pedagogy. Students can be overwhelmed by too much information which lacks 

context for them (Easton, 2016). It is imperative to state that not all students accept new 

information that challenges their existing preconceptions. Mentor (2009) argues that criminal justice 

education should not perpetuate an “us” and them’ dichotomy between offenders and the rest of 

society. Instead, criminal justice education should aim to humanize offenders, especially if students 

may become future practitioners or policy makers. Mentor (2009) states that stereotypes should be 

challenged; Bruck (1991: 525 in Mentor, 2009, p. 2) identifies the criminal justice system as 



containing “a variety of dehumanizing mechanisms that assist in an effort to define ‘them’,” which 

needs to be addressed. Many students, according to Quinney (1993: 438 in Mentor, 2009, p. 3) come 

to study criminology with entrenched conservative ideologies of crime. Criminology teaching can 

offer alternative narratives; however, as Quinney (1993: 438 in Mentor, 2009, p. 3) warns, “to 

advance an alternative…humane approach to crime, is met with considerable dismay and 

resistance”. It is the responsibility of criminology lecturers however, to offer an alternative 

perspective and challenge such rigid beliefs. Currie (1992: xii in Mentor 2019, p. 4) advocates that “it 

was only by hearing their own stories that we could appreciate the complexity and uniqueness of 

each of their lives”. Mentor (2009) concludes that the humanistic criminal justice educator should 

always use simple stories or experiences that illustrate the humanity of those who are caught up in 

the criminal justice system. Wakeman (2014) writes that emotion is often lost in criminological texts. 

When referring to narrative accounts of participants; transcribed words are privileged over emotive 

processes and they are assigned numbers rather than names, thus dehumanizing them. Bosworth, 

Campbell, Demby, Ferranti, and Santos (2005) conclude that contemporary criminologists often 

present data in an “inhuman” form, which gives little personal biography away to the readers. 

Hartjen (1985) calls for a humanistic criminology designed to protect and promote human dignity 

and survival, and Merten’s (2009) concept of the transformative paradigm is a useful addition to 

this, through using academia to empower marginalized individuals. Matza’s (1969) stance to 

understand the world of deviant subcultures through an appreciative criminology is another relevant 

perspective to draw upon, to humanize offenders. 

 

(Ex) practitioner status: Bringing criminology to life 

Research Informed teaching, is a sharp and strong way of teaching a subject, driven by the lecturer’s 

own research experiences. Research led sessions, or modules increase student satisfaction and 

develop an intellectual curiosity, which can impact upon development of their ideas for future 

research both at undergraduate level and post graduate study (Walkington, 2015). Griffiths (2004) 

identified that research informed teaching creates shared environments for doing research through 

talking about motivations and experiences, drawing upon interesting examples from the lecturer’s 

own research experience. Students can be given a voice and share their perceptions of the session, 

and the delivery can challenge taken for granted assumptions held by students. Lindsay, Breen, and 

Jenkins (2002) argues that lecturers who are involved in research are perceived as “credible” in the 

eyes of the students, and hold an “enhanced currency status” and an expert knowledge framework, 

which is enhanced even more when their knowledge is gained from direct personal experience. 

 



Ancrum (2015) adopts the use of personal biography in criminology teaching. As an ex-offender, he 

offers personal narratives to illustrate the link between theory and real life. This has not always been 

met positively, particularly around his liberal attitudes towards drug use; however, students 

appreciated the realistic and honest accounts provided for them by a lecturer who has first-hand, 

authentic experience of the criminal justice system. Acrom’s use of personal biography may help 

students to make an informed contribution to the learning process and he therefore argues for 

criminal biographies as pedagogic devices in criminology teaching. Revell and Wainwright (2009) 

explored what makes lectures exciting and conclude that passion and enthusiasm for the subject are 

key to student engagement and attendance. Lecturers who can bring the subject to life are effective 

in the learning environment. This aligns with authentic learning, where lectures have real life 

relevance and offer an opportunity for students to reflect on what they have learnt. Pearce (2016 in 

Wornyo et al., 2018) identifies authentic learning as learning designed to connect what students are 

taught to real world issues, problems and application that mirror the complexities and ambiguities of 

real life. 

 

Student perceptions of offenders and the criminal justice system 

Keuhn, Ridner, and Scott (2017) found that criminology classes have an impact upon student’s 

attitudes and beliefs and over time, students became more liberal through engaging in criminal 

justice programmes. Frailing and Slate, (2016) explored how student perceptions of people with 

mental illness generally changed after lecture delivery, and found that current criminal justice and 

criminology students developed more positive attitudes towards people with mental health issues, 

which is an important step in reducing stigma towards this demographic. Negative attitudes, 

according to Frailing and Slate, (2016) can be improved through drawing upon user experiences in 

classroom education. 

 

Miller, Tewksbury, and Hensley argues that the media distort information regarding criminal justice 

issues, leading to an over exaggerated belief of crime, justice and punishment. In addition, Ridley 

(2014) concludes that increasing media distortion and populist political rhetoric about imprisonment 

has influenced the way in which students think and reflect about prisons and punishment. However, 

criminal justice students have received education in this area over others students, which balances 

out the effects that they have learnt via the media. Benekos, Merlo, Cook, and Bagley (2002) found 

studying student perceptions to be useful in helping faculties develop teaching strategies that will 

better educate students about critical issues in the criminal justice system. There is a public 

fascination with the world of prisons and the wider criminal justice system; however, unrealistic 



portrayals have led to an incorrect and almost naïve view of the criminal justice system (Levin, 

2018). 

 

Methodology 

During lectures in “Understanding criminology,” (first year undergraduates) and “Prison, Punishment 

and Rehabilitation” (final year undergraduates), students at a UK university received a lecture 

around desistance, including theoretical approaches and then desistance based narratives in the 

context of peer work/peer mentoring. The concepts of “peer work” and “desistance” were defined, 

alongside an overview of Giordano et al. (2002) theory of cognitive transformation and desistance, 

which framed the desistance narratives. Students were presented with quotes to support desistance 

at each stage of the model to highlight the processes of change. The aim of this exploratory study 

was to create a snapshot of the impact of desistance narratives rather than longitudinal research to 

follow up impact; this is because there is little existing research that reflects desistance narratives in 

criminology teaching. 

 

Upon completion of the session, students were invited to complete a questionnaire. Students were 

informed that this was completely voluntary, and that data would be anonymised and kept 

confidential and secure. A convenience sample was used, based around who attended the lecture 

and who was willing to complete the questionnaire. A consent form was completed by each student 

advising of the aims of the study and also around data protection and confidentiality. 

 

The sample size for the survey was (n=82); 60 level 4 undergraduate criminology, 

criminology/sociology and criminology/psychology students and 22 level 6 students studying Prison, 

Punishment and Rehabilitation. Students were asked a range of questions on the following topics 

(see below) to address the research questions 

 

• Reasons for enrolling on criminology/joint honors course 

• Do the participants want to pursue a career in Criminal Justice after graduation? 

• Will they be working directly with offenders/ex-offenders? 

• How did the session impact upon perceptions of prisoners/offenders? 

• Impact of learning that prisoners/ex-offenders help others through peer mentoring/ peer 

support 

• Did students expect to study desistance pathways out of offending as part of their 

criminology degree? 



• What impact (if any) did hearing about lecturer’s PhD research have upon learning? 

• What impact (if any) did an ex-prison officer presenting desistance narratives of 

prisoners/ex-offenders have on students? 

• Has this session had any influence around future career aspiration in Criminal Justice? 

 

As the study was qualitative and exploratory, the questionnaire format used open ended questions 

to allow students to express their opinions. 

 

Thematic analysis of data 

82 questionnaires were collected and analyzed thematically. Thematic Analysis (TA) is a method of 

identifying themes and patterns of meaning across a dataset in relation to a research question 

(Braun and Clarke, 2006). TA involves an active role played by the researcher in identifying patterns 

and themes, selecting which are of interest and thus reporting them to the reader. Inductive 

thematic analysis was used; the themes originated from questions given to the students and were 

used to code from the responses provided. The themes were broadly arranged into lecture content 

and lecture delivery style (see table below). 

 

Lecture content: Perceptions of criminal justice 

agencies and actors 

 

Lecture delivery: on peer work and desistance 

Raised awareness of desistance in relation to 

peer support work 

(ex) practitioner status: bring criminology to life 

Attitudes towards prisoners/ex-offenders-

humanized offenders 

Challenged expectations of the criminology 

syllabus 

 Creation of a future self in criminal justice: Self-

efficacy to work with offenders 

 

Positionality and use of self in research/teaching 

Students were aware of lecturer’s former status as prison officer from previous teaching. Students 

were informed that what they learn is a very subjective account of the relationship between 

desistance and peer work, influenced by the researcher’s positionality. Students were advised of the 

lecturer’s passion for desistance, so an emotive account of this process ensued, which is in no way 

representative of all prisoners’ and probationer’s narratives of desistance. Jewkes (2012) argues that 

emotion and use of self are intellectual resources in criminological research. “Criminology that is 

fixated with methodology, objectivity and restrained language effectively discourages any form of 

biographical or emotional intrusion by the researcher” (Jewkes, 2012, p. 65), therefore this research 

wanted to explore the use of self and emotion in the research process. Students were aware of the 



researcher’s reasons for leaving the prison service, which was motivated through disillusionment 

and a desire to transition into academia. As the approach towards desistance narratives taken is 

extremely positive, personal negative emotions expressed towards former prison officer role would 

not likely have had a significant impact upon student perceptions in this study. A venture into 

academia from a criminal justice practitioner role seemed a viable way of embedding desistance 

narratives into criminology teaching, drawing upon real world experience. 

 

Findings and discussion 

As desistance is not included on the qualitative framework for criminology, this exploratory study 

demonstrates some of the ways that desistance narratives can prove powerful in the delivery of 

criminology teaching, which may benefit students beyond undergraduate study. 

 

Raised awareness of desistance in relation to peer support programmes 

 

I didn’t realise the extent to which they helped one another through peer 

mentoring. I’ve realised how important that support is. It made me think 

differently and not be judgemental (student participant 19). 

 

There is a wealth of literature documenting the extent to which prisoners and probationers help and 

support others through peer mentoring and the 1Listener programme in the UK. Prison reform Trust, 

the Howard League and St. Giles Trust are advocates for the power of offenders helping others (see 

Kavanagh & Borril, 2013), but this is not disseminated widely to the general public. Why is this the 

case? Does the notion of prisoners and ex-offenders being useful and helpful to others challenge our 

understanding? Are the public happy creating monstrous personas out of prisoners and 

probationers, rather than opening their minds to alternative conceptions of offenders, many of 

which are not inherently dissimilar to ourselves? Ashworth and Hough (1996, p. 779) state that 

media reporting is inevitably selective: news values favor the surprising or frightening or outrageous 

rather than the mundane. Archbishop William stated that the prisoner is never only a criminal and 

nothing else (Payne, 2017); however, public perception of prisoners and ex-offenders as helpful to 

others is lacking from public awareness. However, some students expressed optimism in the criminal 

justice system through hearing desistance narratives 

 

                                                           
1 The Listener scheme is a peer support service which aims to reduce suicide and self-harm in prisons (https://www. 

samaritans.org/how-we-can-help/prisons/listener-scheme/). 



…it (the session) gave an in-depth view of the desistance based programmes in 

prisons, allowing me to see what the prisons and criminal justice system is 

doing to help offenders, rather than locking them up and throwing away the 

key, which is an approach that merely incapacitates the offender and does not 

help them to become better people (student 2) 

 

Perceptions of rehabilitation are poor, with a focus being on punishment and deprivation, rather 

than prisons as places for growth and social change (see Crewe and Ievins (2019) and Bennett (2019) 

for research to support the prison as an enabling environment). Criminals are not normally 

perceived as having generative and altruistic qualities, but there is a growing body of research 

highlighting the contributions offenders make in supporting others (see Buck; Jaffe, 2012; Kavanagh 

& Borril, 2013; Nixon, 2018, 2020; Perrin & Blagden, 2014). Framed through a desistance based 

theory (Giordano et al., 2002), narratives illustrated desistance in a real world context. Prisoners and 

ex-offender narratives illustrate the positivity of engagement in peer work programmes, bringing to 

life the ways in which this “hook for change” supports the desistance process. However, hard 

targets, for example rates of recidivism, take precedence when evaluating the impact of criminal 

justice interventions, rather than softer targets like developing pro-social skills and empathy. 

Undergraduate criminology students need to understand the humanistic transformations that occur 

through offenders engaging in desistance-based interventions. 

 

Attitudes towards prisoners and ex-offenders: Humanized offenders 

68% of students stated that the session had a positive impact towards perception of offenders which 

included humanizing them, and whilst this is not generalizable to all criminology students, this is 

encouraging to support the utility of desistance narratives in criminology teaching 

 

Yes, hearing the success narratives of prisoners changed my perception that 

people who have been to prison or are in prison are willing and open to 

amending their lives and fit back into society, whilst at the same time helping 

others (student participant 14) 

 

However, some students already held positive attitudes of offenders, often through personal 

connections and therefore hearing success narratives reinforced what they already believed 

 



I have personal experience with hearing success stories of prisoners and ex 

offenders, but hearing a range of success stories in lectures, with guest 

speakers who have been in prison, consolidates what I already believed, in the 

ability for people to change (student participant 21) 

 

Whilst students do not specifically refer to “desistance” as a concept or theoretical perspective, it is 

encouraging that over half of them had a positive response to desistance narratives. Broader 

conceptions of rehabilitation and “turning points” were expressed, but students were less familiar 

with “desistance” as a paradigm. The implications are that desistance should take more of a center 

stage in aspects of criminology teaching. Offenders do desist from crime, challenging the notion of 

persistent and repeat offending. Guest speakers who have desisted and recovered from substance 

abuse give light to the fact that change is possible, bringing the real world into criminology courses 

(Belisle et al., 2019; Payne et al., 2003). One of the most significant findings was that the lecture 

enabled students to humanize offenders, which is supported by Belisle et al., (2019). 

 

I loved the lecture, it was full of meaningful narratives and in particular the 

quotes from offenders showed the human perspective. It gave me more 

empathy towards prisoners and ex-offenders in their struggles towards 

desistance (student participant 39) 

 

It was really encouraging to see the potential of undergraduate students to not harbour negative 

opinions of offenders, and embrace alternative perspectives in their learning 

 

Some approaches to criminology tend to give a deterministic view on the way 

offenders behave and imply that they are all bad and cannot be changed. This 

ignores how vulnerable and human these people are. They are like us, they 

have thoughts and feelings, which I feel traditional criminology tends to ignore 

(student participant 54) 

 

Using desistance narratives in lecturing can serve to humanize offenders and demonstrate the 

efforts that they are making to transform their lives. 

 

…I never perceived them as “normal people.” Hearing real life narratives show 

they are people who make the wrong choices, but what I found really surprising 



was how much they wanted to ensure that other people didn’t mess up their 

lives and not make the same mistakes – a quality you don’t normally associate 

with the stereotypical “criminal” (student participant 56) 

 

This can be linked to the Good Lives Model (Ward and Brown, 2004). Many offenders are not 

inherently different than the rest of society. They aspire to the same “primary goods” (for example 

inner peace, relatedness and agency), but due to multiple barriers and stigma, opportunities become 

blocked and criminal activity is the only way that they can satisfy these primary needs. Thus, the “us” 

and “them” distinction must be challenged through criminology lecturing to reduce these 

distinctions. However, students did recognize some similarities between themselves and offenders 

desisting from crime, rather than differences, which was inspiring. Prisoners are reduced to 

stereotypes, with the emphasis upon dehumanizing them, perpetuating fear, danger and risk. There 

are counter narratives hidden from the public gaze, which involves offenders behaving pro-socially, 

engaging in purposeful activities that benefit others and those who are actively desisting from 

offending, (both in prison and the community). 

 

The desistance-based session challenged stereotypes and media portrayal of offenders, painting 

them as altruistic and generative. Hegemonic masculinity (Connell, 1998) is the dominant form of 

masculinity portrayed through the media and alternative versions of masculinity are hidden 

 

It made me realise that not all criminals are out to get everybody. Some of them 

are capable of helping others and want to prevent the kind of behaviour that 

they might once have displayed. Through helping others they show selflessness, 

something not associated with criminals (student 7). 

 

Prison documentaries create a profoundly important media space for considered and thoughtful 

reflection (Bennett, 2006); however, the audience will view them through the lens of pre-existing 

cultural resources, experiences and prejudices. Therefore, criminology teaching can offer students a 

real life alternative understanding of criminality and desistance which challenges existing beliefs and 

prejudices. This is why criminology lecturing from current and ex-practitioners can prove useful to 

challenge preconceptions through a carefully considered application of personal experience of 

working with offenders. The session drew upon the author’s humanitarian approach towards 

offenders whilst working as a prison officer which had a positive impact upon student understanding 

of the “hidden” working personalities of prison officers 



 

It proves that not all prison officers think that prisoners are lost causes and it 

also provides a passion for work and shows that not everyone in a position of 

authority has given up…this is a positive attitude and a humanistic approach 

that everybody should adopt…. not all prison officers have the “lock up and 

throw away the key” mentality (student participant 7) 

 

Care and a humanitarian approach towards offenders, if articulated through criminology teaching, 

can leave a powerful impression and challenge stereotypical assumptions. 

 

Tran et al., (2018) identify the importance of language used to depict offenders. Words matter. A 

humanizing and respectful language should be adopted rather than judgemental and incriminating, 

which only serves to stigmatize and dehumanize offenders further. Tran et al., (2018) advocate a 

person-centred language. The purpose of this research was to give a marginalized population a 

platform in academia, aligning with a transformative worldview (Mertens, 2009), where desistance is 

possible. This session humanized (ex) offenders (see Belisle et al., 2019), challenged the stigma 

associated with criminality and contextualized criminality/offending in relation to their wider social 

lives. Tran et al., (2018) argue for a vocabulary towards offenders that embodies respect, dignity and 

humanity, which is something that was embedded into this session, aligning with appreciative 

criminology (Matza, 1969). 

 

Challenged expectations of the UK criminology syllabus 

A review of study guides around studying criminology in the UK2 do not place desistance as central 

to the criminology syllabus; this may be embedded into module content but unrecognizable to 

students as “desistance” and conceptualized more broadly as “turning points” or rehabilitation. 

However, drug rehabilitation features quite prominently in UK criminology-based courses. The link 

between drug recovery, drug resistance and criminal desistance needs to be more widely exposed to 

students (see Colman & Vander Laenen, 2012) who desire to work with offenders post-graduation. 

Most UK criminology syllabuses focus upon onset of offending and persistence of offending. Why is 

this the case? And how does this feed into student perceptions of what they think they will study? 

 

I thought enrolling on this course I would learn about serial killers and what 

makes them tick. I did not think we would go into depth about prisoners in this 

                                                           
2 (60 second subject guide, Guide to studying criminology and Guardian.com education criminology). 



way because when you think of criminology, you think blood, murder and 

psychopaths (student participant 15) 

 

Katz (1988) explored the moral and sensual attraction to offending, with a sharp focus on the 

seductive foreground around risk taking. Crime is “sexy” and the sneaky thrills and sensual dynamics 

are intriguing to students. Is the fascination around serial killers because these crimes are so far 

removed from our own bounded understanding of what it means to be a human being, hence 

generating a morbid fascination for the macabre? The reality is that most future criminal justice 

practitioners will never meet serial killers; granted they may be involved in homicide cases, but the 

reality of working in the CJ system is that most days will be spent working with low-level repeat 

offenders who navigate the zig zag paths of desistance and persistence (Glaser, 1964), therefore the 

criminology syllabus should place more emphasis upon this. 

 

The session around desistance narratives enabled students to think critically about the way that 

offenders and ex-offenders are labeled (Becker, 1963) and who has the power to label in the 

criminal justice system. Some universities place an emphasis upon desistance, for example SHU 

(Sheffield Hallam University UK) have a final year module entitled “making desistance and recovery a 

reality.” Undoubtedly desistance does feature in all criminology syllabus, but it lacks recognition by 

most institutions as a topic in its own right (including the author’s university) as it is embedded in a 

wider criminological context 

 

I thought that I would learn the basics such as rehabilitation, retribution, things 

like that, but I didn’t expect to go into so much detail about desistance and how 

it is successful…I have never heard of this before (student participant 14) 

 

Desistance is a relatively new addition to criminology, but it is starting to feed into evidence-based 

practice, particularly in probation (see McNeil & Weaver, 2010 for more around this). In the UK, 

Probation Inspectorate launched a new series of specially commissioned papers, including one to 

explore the evidence around desistance and rehabilitation, with the aim of informing probation 

practice (see Maruna & Mann, 2019). Many criminology students will progress into probation work, 

or work alongside probation as part of multi-agency teams, so to have a basic understanding of 

desistance during their degree is imperative to successful multi agency working. 

 

 

 



(Ex) practitioner status: Bringing criminology to life 

Narratives from (ex)-practitioners can bring lecturing to life, through application of personal 

experiences to contextualize the learning content 

 

The session helped to demonstrate one of the positive sides of working with 

prisoners which I think is important as it is something that is not often 

discussed. It is also a more powerful message when it comes from an ex-prison 

officer, because they have worked with criminals, so have a better 

understanding of them (student participant 11) 

 

Ex-practitioners have a unique insider perspective around the criminal justice system and use of self 

and positionality is one of the methodological areas covered in the research. Earle (2014) states that 

insiders have access to cultural practices and norms that are obscure to those outside of the group. An 

insider has an intimate experiential knowledge of the environment (Hodkinson, 2005). The lecture 

drew upon “insider knowledge” to expose the hidden world of the prison to the students, 

particularly in relation to pro-social aspects of prisoner’s behavior. Through application of personal 

experience as a prison officer, the session gave an opportunity to display a level of passion and 

commitment for prisoners and probationers who do desist, which aligns with the underlying 

transformative motivation for this research. Sharing this with undergraduate students who may 

become future criminal justice practitioners is a personal endeavor as well as a pedagogical 

obligation in criminology teaching. 

 

Desistance narratives to create a future self for students in criminal justice 

The research explored the (desistance based) career orientations of criminology undergraduates, 

and how desistance narratives might influence this 

 

It has definitely encouraged me to want to pursue a career in the criminal 

justice system. Seeing that positive approaches such as peer mentoring can be 

put in places to help criminals rebuild themselves and try to defer reoffending 

excites me, and in the future, I would love to be part of this and help criminals 

find desistance (student participant 8) 

 



In addition, the session generated a level of motivation and self-efficacy (Bandura, 1977), where 

students felt that they could work with offenders once they have graduated, based around hearing 

success narratives: 

 

It (the session) has made me feel more comfortable with the idea of working 

with prisoners and ex-prisoners. It is something that I had thought about but 

was unsure about. It would make me feel so good to know that I am helping 

someone build a better future for themselves and others. The session has 

shown me that some prisoners really do want to change for the better (student 

participant 4) 

 

Obviously further longitudinal work would be needed to consolidate these aspirations, but in an 

exploratory study, student views are encouraging. This research suggests that self-efficacy can be 

generated by lecture delivery from an ex-practitioner with has a strong message of desistance, 

grounded in real-life research and first hand narratives to support the processes of change. Self-

efficacy according to Ritchie (2016) is the belief in one’s own capability to succeed in certain 

situations. It can come from observing people around us, as they act as role models in transmitting a 

particular message. 

 

Some students already have firmly designed conceptions of where they are going in their careers 

prior to starting their undergraduate degree; others may need to “knife off” (Maruna and Roy, 2007) 

past identities in order to progress from undergraduate student to a career in criminal justice. 

Markus and Nurius’s work (Markus & Nurius, 1986) identify future possible selves and also raise 

consciousness of potential fears, hopes, goals and threats. It is important to consider the reality of 

working in criminal justice. Kershaw (2012, p. 38) identifies the limitations for students who have 

aspirations of changing the world. She writes that “many of the entry-level (criminal justice) 

occupations that the workers fill are plagued by bureaucratically-structured management that is 

marked by an unyielding hierarchy, where there is little room for personal influence, ability to 

engage in actions that deviate from the institutionalized framework, or feeling like making a 

difference is possible”. The mundane realities of working in criminal justice also have to be 

considered for students graduating in criminology, something that an (ex)-practitioner can convey 

succinctly in criminology teaching. 

 



The quality framework for criminology sets out the abilities, skills and areas of knowledge which 

someone graduating in criminology should possess. There is no mention of desistance in this UK 

framework. Given the future destinations of criminology students, understanding individual 

pathways out of offending is crucial to supporting offenders to desist from crime, with a focus upon 

asset based reintegration. Donald, Ashleigh, and Baruch (2018) stated that a primary purpose of 

university institutions is to facilitate career transition from higher education to the labor market. 

Improving perceived employability and promoting self-efficacy in the classroom is an integral role for 

lecturers (Sewell and George, 2000). “A major goal of education is to equip students with the 

knowledge skills and self-belief to be confident and informed citizens” (Sewell & George, 2000, p. 

59). 

 

Conclusion 

The aims of this research were to explore the influence that desistance narratives might have upon 

undergraduate criminology students’ perceptions of offenders and the criminal justice system, 

explore the influence that ex-practitioner status has upon student perceptions, and also how 

desistance narratives might influence students’ future employability aspirations. Students 

perceptions were captured via a questionnaire and findings indicate that desistance is an exciting 

topic for students, contrasting with expectations of the UK criminology syllabus. Whilst only an 

exploratory study, this research found that student perceptions can be positively influenced or 

consolidated through (ex) practitioner delivery, and the authenticity of first-hand desitance 

narratives has proved stimulating for the participants in this research. Learning about desistance is a 

fundamental necessity for students who express ambition to work within criminal justice. 

 

However, there are limitations with this study. The sample was a small convenience sample from 

one UK university and the findings are in no way generalizable to all criminology students both in the 

UK and globally. A larger scale study across different universities could prove useful to explore 

further the impact of desistance narratives on a wider demographic. The lecture only focuses upon 

positive desistance narratives, which is not always the case and ignores the possibility of fatalism in 

the desistance process. There is the issue of social desirability bias, where students might have 

expressed the responses they thought their lecturer would want to receive. In exploring the link 

between desistance narratives in lecturing and future employability, longitudinal research would be 

needed, and a cohort/alumni followed post-graduation to assess the long term impact of a lecture 

around desistance narratives. A pre and post-test to capture changes in student attitudes might 

provide a more robust methodology when drawing conclusions from the findings; however, as 



previous stated, this study was exploratory to contribute towards a limited understanding of how 

desistance narratives might influence the learning process for undergraduate criminology students. 

 

However, this paper has demonstrated that there is a need and utility in using desistance narratives 

as a pedagogical tool in criminology lecturing. Graham and McNeill (2017) argue that desistance 

research can be seen as an “alternative criminology” in both the way that it frames the objects of 

inquiry and in the way that it pushes towards disciplinary borders and intersections. One of the key 

findings was that the research raised awareness of desistance contextualized through the act of 

providing peer support for others. Desistance narratives humanize offenders and can be useful in 

transforming student perceptions of (ex) offenders and the wider criminal justice system. This paper 

demonstrates that ex-practitioner lecture delivery can generate confidence and optimism in the 

criminal justice system for students. In terms of pedagogy, the interplay between “what is said” and 

“who is saying it” is important in conveying desistance narratives to students who thought that the 

criminology syllabus would be largely comprised of studying onset and persistence of offending. Ex-

practitioners making the transition into academia (such as the author of this paper) can offer a blend 

of experiential knowledge and research informed content around desistance, which adds to the 

authenticity of criminology lecturing. The impact on student future employability is encouraging, 

showing that desistance narratives can increase self-efficacy in students to work with offenders after 

graduation. 

 

Acknowledgements 

I would like to thank all of the students that took part in this research and also colleagues at the 

University of Gloucestershire for peer review and support for this article. In addition, I would like to 

thank Professor Rob Canton and Dr Victoria Knight (both at De Montfort University, Leicester, 

England) for their constructive feedback and continuous support. 

 

Disclosure statement 

No potential conflict of interest was reported by the authors. 

 

ORCID 

Sarah Nixon http://orcid.org/0000-0003-4522-211X 

http://orcid.org/0000-0003-4522-211X


References 
Ancrum, C. (2015). Knowing the dance: The advantages and downfalls of a ‘criminal biography’ in 

teaching criminology in higher education. Enhancing Learning in the Social Sciences, 3(3), 

1–21. doi:10.11120/elss.2011.03030009 

Ashworth, A., & Hough, M. (1996). Sentencing and the climate of opinion. Criminal Law Review, 776–

787. 

Bandura, A. (1977). Self-efficacy: Toward a unifying theory of behavioural change. Psychological 

Review, 84(2), 191–215. doi:10.1037/0033-295X.84.2.191 

Barton, A., Corteen, K., Davies, J., & Hobson, A. (2010). Reading the word and reading the world: The 

impact of a critical pedagogical approach to the teaching of criminology in higher education. 

Journal of Criminal Justice Education, 21(1), 24–41. doi:10.1080/10511250903497917 

Becker, H. S. (1963). Outsiders: Studies in the sociology of deviance. New York: Free Press. 

Belisle, L., Boppre, B., Keen, J., & Salisbury, E. J. (2019). Bringing course material to life through 

experiential learning: Impacts on students’ learning and perceptions in a corrections course. 

Journal of Criminal Justice Education, 1–27. 

Benekos, P., Merlo, A., Cook, W., & Bagley, K. (2002). A preliminary study of student attitudes on 

juvenile justice policy. Journal of Criminal Justice Education, 13(2), 273–296. 

doi:10.1080/10511250200085481 

Bennett, J. (2006). The good, the bad and the ugly: The media in prison films. The Howard Journal of 

Criminal Justice, 45(2), 97–115. doi:10.1111/j.1468-2311.2006.00408.x 

Bennett, J. (2019). Creating an enabling environment. Prison Service Journal, 244, 11–16. 

Bosworth, M., Campbell, D., Demby, B., Ferranti, S., & Santos, M. (2005). Doing prison research: 

Views from inside. Qualitative Inquiry, 11(2), 249–264. doi:10.1177/1077800404273410 

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research in 

Psychology, 3, 77–101. doi:10.1191/1478088706qp063oa. 

Brown, D. (2002). “Losing my religion”: Reflections on critical criminology in Australia. In K. 

Carrington & R. Hogg (Eds.), Critical criminology: Issues, debates and challenges (pp. 73–

113). England Willan 

Buck, G. (2014). Civic re-engagement amongst former prisoners; the prison and the public. Prison 

Service Journal July 2014, 214, 52–57. 

Burnett, R., & Maruna, S. (2006). The kindness of prisoners: Strengths-based resettlement in theory 

and in action. Criminology and Criminal Justice, 6(1), 83–106. 

Colman, C., & Vander Laenen, F. (2012). Recovery came first: Desistance versus recovery in the 

criminal careers of drug-using offenders. The Scientific World Journal, 2012, 657671–657679. 

doi:10.1100/2012/657671 

Connell, R. W. (1998). ‘Masculinities and Globalization’, Men and Masculinities 1(1), 3–23. 

doi:10.1177/1097184X98001001001. 

Cresswell, J. W. (2011). The selection of a research approach. Retrieved from 

https://us.sagepub.com/sites/default/files/upm-

binaries/55588_Chapter_1_Sample_Creswell_Research_Design_4e.pdf 

Crewe, B., & Ievins, A. (2019). The prison as a reinventive institution. Theoretical Criminology, 

136248061984190. doi:10.1177/1362480619841900 

Dewey, J. (1997). Experience and education. Free Press. New York, NY. 

Donald, W. E., Ashleigh, M. J., & Baruch, Y. (2018). Students’ perceptions of education and 

employability: Facilitating career transition from higher education into the labor market: 



Career development international. Retrieved from 

https://www.emerald.com/insight/content/ doi/10.1108/CDI-09-2017-0171/full/html 

accessed on 26/12/2019 

Earle, R. (2014). Insider and out: Making sense of a prison experience and a research experience. 

Qualitative Inquiry, 20(4), 429–438. doi:10.1177/1077800413515832 

Easton, G. (2016). How medical teachers use narratives in lectures: A qualitative study. BMC Medical 

Education, 16, 3. doi:10.1186/s12909-015-0498-8 

Farrall, S., & Maruna, S. (2004). Desistance-focused criminal justice policy research: Introduction to a 

special issue on desistance from crime and public policy. The Howard Journal of Criminal 

Justice, 43, 358–367. doi:10.1111/j.1468-2311.2004.00335.x 

Frailing, K., & Slate, R. (2016). Changing students’ perceptions of people with mental illness. Applied 

Psychology in Criminal Justice, 12(1), 54–70. 

Giordano, P. C., Cernkovich, S. A., & Rudolph, J. L. (2002). Gender, crime and desistance: towards a 

theory of cognitive transformations. American Journal of Sociology, 107(4), 990–1064. 

doi:10.1086/343191 

Glaser, D. (1964). The effectiveness of a prison and parole system. Indianapolis. IN Bobbs-Merrill. 

Graham, H., & McNeill, F. (2017). Desistance: Envisioning futures. In P. Carlen & L. Ayres Franca 

(Eds.), Alternative criminologies (pp. 433–451). London: Routledge. 

Griffiths, R. (2004). Knowledge production and the research-teaching nexus: The case of the built 

environment disciplines. Studies in Higher Education, 29(6), 709–726. 

Hartjen, C. A. (1985). Humanistic criminology: Is it possible? The Journal of Sociology and Social 

Welfare, 12(3), 444–468. 

Hodkinson, P. (2005). Insider research in the study of youth cultures. Journal of Youth Studies, 8(2), 

131–149. doi:10.1080/13676260500149238 

Jaffe, M. (2012). Peer support and seeking help in a prison: A study of the listeners scheme in four 

prisons in England (Unpublished PhD). Keele University. 

Jewkes, Y. (2012). Autoethnography and emotion as intellectual resources: Doing prison research 

differently. Qualitative Inquiry, 18(1), 63–75. doi:10.1177/1077800411428942 

Katz, J. (1988). Seductions of crime: Moral and sensual attractions in doing evil. New York: Basic 

Books. 

Kavanagh, L., & Borril, J. (2013). Exploring the experiences of ex-offender mentors: Probation. 

Probation Journal, 60(4), 400–414. doi:10.1177/0264550513502247 

Kershaw, A. (2012). Critical pedagogy in criminal justice higher education: A liberative paradigm. 

Retrieved from https://encompass.eku.edu/etd/81/ 

Keuhn, S., Ridner, R. J., & Scott, P. W. (2017). Do Criminology classes make a difference? Changes in 

perceptions of punishment over time. Journal of Criminal Justice Education, 29(1), 1–17. 

Knight, C. (2014). Emotional literacy in criminal justice: Professional practice with offenders. 

Basingstoke: Palgrave MacMillan. 

Laub, J., & Sampson, R. (2003). Shared Beginnings, Divergent Lives: Delinquent Boys to Age 70. 

Cambridge, MA: Harvard University Press. 

Levin. (2018). accessed via website: 

https://www.prisonlegalnews.org/media/publications/Consensus_Myth_in_Crim_Jus_Refor

m_-_MI_Law_Rev_draft_4-15-18.pdf 

Lindsay, R., Breen, R., & Jenkins, A. (2002). Academic research and teaching quality: The views of 

undergraduate and post graduate students. Higher Education, 27, 3. 

https://www.emerald.com/insight/content/


Markus, H., & Nurius, P. (1986). Possible selves. American Psychologist, 41 (9), 954–969. 

doi:10.1037/0003-066X.41.9.954 

Marsh, B., & Maruna, S. (2017). Desistance and restorative justice: Learning from success stories of 

Northern Ireland’s. Restorative Justice, 4(3), 369–387. doi:10.1080/20504721.2016.1243855 

Maruna, S. (2017). Desistance as a social movement. Irish Probation Journal, 14, 5–20. 

Maruna, S., & Mann, R. (2019). Reconciling ‘desistance’ and ‘what works’ Her Majesty’s Inspectorate 

of probation Academic Insights 2019/1. 

Maruna, S., & Roy, K. (2007). Amputation or reconstruction? Notes on the concept of “Knifing Off” 

and desistance from crime. Journal of Contemporary Criminal Justice, 23, 104–124. 

doi:10.1177/1043986206298951. 

Matza, D. (1969). Appreciative criminology. In E. McLaughlin & J. Muncie. The sage dictionary of 

criminology (pp. 18–20). London: Sage. 

McNeill, F. (2016). Desistance and criminal justice in Scotland. In H. Croall, G. Mooney, & R. Munro 

(Eds.), Crime, justice and society in Scotland (pp. 200–216). London: Routledge. 

McNeill, F., & Weaver, B. (2010). Changing Lives? Desistance Research and Offender Management. 

SCCJR Project Report; No.03/2010 accessed at 

https://www.sccjr.ac.uk/publications/changing-lives-desistance-research-and-offender-

management/ 

Mentor, K. W. (2009). Humanizing criminal justice education: Alternatives to “us” versus “them”. 

http://critcrim.org/mentor_humanist.htm accessed on 31/07/2020 

Mertens, D. (2009). Transformative research and evaluation. New York: Guildford Press. 

Nixon, S. (2018). I just want to give something back: Peer work and desistance (Unpublished PhD 

Thesis). De Montfort University Leicester. 

Nixon, S. (2020). Giving back and getting on with my life’: Peer mentoring, desistance and recovery 

of ex-offenders. Probation Journal, 67(1), 47–64. doi:10.1177/0264550519900249 

Payne, B. K., Sumter, M., & Sun, I. (2003). Bring the field into the criminal justice classroom: Field 

trips, ride-alongs, and guest speakers. Journal of Criminal Justice Education, 14(2), 327–344. 

doi:10.1080/10511250300085821 

Payne, W. (2017). Shannon Trust: Unlocking the power of reading: Retrieved from 

https://www.shannontrust.org.uk/notebook/no-one-is-a-criminal-and-nothing-else/ 

Pearce, S. (2016). Authentic learning: What, why and how? e-Teaching Management Strategies for 

the Classroom in Wornyo, Albert & Klu, Ernest & Motlhaka, Hlaviso. (2018). Authentic 

Learning: Enhancing Learners’ Academic Literacy Skills. International Journal of Applied 

Linguistics and English Literature. 7. 56. doi:10.7575/aiac.ijalel.v.7n.4p.56 

Perrin, C., & Blagden, N. (2014). Accumulating meaning, purpose and opportunities to change ‘drip 

by drip’: The impact of being a listener in prison. Psychology, Crime and Law, 20(9), 902–920. 

QAA (2014). Benchmark for Criminology accessed at 

https://www.qaa.ac.uk/docs/qaa/subjectbenchmark-statements/subject-benchmark-

statement-criminology.pdf?sfvrsn=8f2c881_4 

Revell, A., & Wainwright, E. (2009). What makes lectures ‘unmissable’? Insights into teaching 

excellence and active learning. Journal of Geography in Higher Education, 33(2), 209–223. 

doi:10.1080/03098260802276771 

Ridley, L. (2014). No substitute for the real thing: The impact of prison-based work experience on 

students’ thinking about imprisonment. The Howard Journal of Criminal Justice, 53(1), 16–

30. doi:10.1111/hojo.12029 



Ritchie, L. (2016). Fostering self-efficacy in higher education students. London: Palgrave MacMillan. 

Rockwell, R. E., Andre, L. C. & Hawley M. K. (2009). Families and education as partners 2nd edition 

Wadsworth USA. 

Roth, J. (2016). 14 ways to connect criminal justice studies to real-world reform: Part 3. Retrieved 

from https://connection.sagepub.com/blog/sage-connection/2016/05/20/14-ways-

toconnect-criminal-justice-studies-to-real-world-reform-part-3/ 

Sewell, A., & George, S. A. (2000). Developing efficacy beliefs in the classroom. Journal of 

Educational Enquiry, 1(2), 58–71. 

Tran, N. T., Baggio, S., Dawson, A., O’Moore, E., Williams, B., Bedell, P., & Wolff, H. (2018). Words 

matter: A call for humanizing and respectful language to describe people who experience 

incarceration. BMC International Health and Human Rights, 18(1), 41. doi:10.1186/s12914-

018-0180-4 

Wakeman, S. (2014). Fieldwork, biography and emotion: Doing criminological autoethnography. The 

British Journal of Criminology, 54(5), 705–721. doi:10.1093/bjc/azu039 

Walkington, H. (2015). Students as Researchers: Supporting Undergraduate Research in the 

Discipline in Higher Education. Higher Education Academy. 

https://www.heacademy.ac.uk/system/files/resources/Students%20as%20researchers_1.pd

f 

Ward, Tony & Brown, Mark. (2004). The Good Lives Model and conceptual issues in offender 

rehabilitation. Psychology Crime & Law, 10, 243–257. 


